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Abstract:InJapaneseuniversityclassrooms,languageinstructionisoftenweightedtowardstext-based,

grammaticalinstruction.Incontrasttothis,thispaperexaminescurrentresearchinsecondlanguageacquisition

toidentifyfivekeycomponentsinstrumentalinconstructingasuccessfullanguagecourse:input,output,focus

onform,fluency,andmotivation.ItillustratestheimportanceofeachintheEFLclassroom,givingconcrete

examplesnotonlyoftheirimplementationbutthewaysinwhichthesediversestrandsacttogethertopromote

studentcompetency.Finally,thepaperconcludeswithapedagogicaldemonstrationofhowthecomponents

canbeeffectivelyintegratedintolanguageclassrooms.Itprovidesasamplelessonplanaswellasadditional

activitiesthatillustratehowtoeffectivelyincorporatethesecomponents.
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要約

一般的に 日本の大学における語学教育は
、テキス トを使い文法に重きをおいた講義が主流である。

しかし、本論文では、第二言語習得 に関する最新の研究について検討 し、語学学習を成功に導 くため

の5つ の主な要素一インプ ット(リ スニング・リーディング)、アウ トプッ ト(ス ピーキング・ライティ

ング)、 文法、流暢な言語使用、学習者の動機づけ一 を特定 し考察す ることを 目的 としている。それ

ぞれが、外国語 としての英語学習(EFL)に とっていかに大切なものであるか、実践例の紹介だけで

はなく、上記5つ の要素が各々の特徴を生かしなが ら相互に機能 し、学習者の語学能力向上に多大な

役割を果たしていることを、明確な実例を示 しなが ら明らかにしていきたい。結論 として、語学教育

の現場において、いかに上記の要素が授業の中に効果的に盛 り込まれ、その役割を果たすことができ

るかとい う実践例を、サンプル レッスン教案を含めて提示 したい。

Introduction

Researchinsecondlanguageacquisition(SLA)(Laufer,MearaandNation,2005;Dornyei,

2001;Beglar2009)collectivelyidentifiesfivemajorcomponentsthatareessentialtothesuccessof

anylanguagecourse:input,output,focusonform,fluency,andmotivation.Nation(2005)suggests

thatthedesignofanywell-roundedlanguagecourseshouldcontainanevenbalanceoffourmajor

strands:meaning-focusedinput,language-focusedlearning,meaning-focusedoutput,andfluency

development,withabout25%ofclasstimedevotedtoeachstrand.Dornyei(2001)advocates

motivationasthesinglemostimportantfactorindeterminingthesuccessorfailureofalearner

regardlessoftheirlanguageaptitude.Basedontheabovetheories,Beglar(2009)arguesthatallfive

ofthesecomponentsareinfactintegraltothesuccessofanylanguagecourse.Thispaperthoroughly
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examinesthesefive,stronglyconnectedcomponentsandprovidesanexamplelessonplanthat

demonstrateshowtoimplementthesecomponentseffectively.Furthermore,itsuggestsadditional

activitiesthatteacherscanadoptasalternativestotheonesoutlinedinthelessonplan.

TheFiveComponentsofaSuccessfulLanguageCourse

1.1.earningthroughmeaning-focusedinput

Themeaning-focusedinputstrandofalanguagecoursedevelopslearners'receptiveskills

throughlisteningandreading.Nation(2013)contendsthatlearningtakesplacewhenthelearner's

attentioniscenteredontheideasandmessagesconveyedbythematerial.Applyingtheruleabove,

teachersshoulddedicateaquarterofeachcoursetothisstrand‐thissectionoffersapractical

frameworkforachievingthistarget.

Provideasmuchcomprehensibleinputaspossible

Mostresearchersagreethatalargeamountofmeaningfulcomprehensibleinputisavitalelement

inlearningaforeignlanguage(Krashen,1985;Terrell,1982;Long,1996;Nation,2007).Asdescribed

inKrashen'sInputHypothesis(1985,p.2),languagelearnersacquirelanguagebyunderstanding

messagesorreceiving`comprehensibleinput'.Learnersmovefromi,theircurrentlevel,toi+1,

thenextlevelbyunderstandinginputcontainingi+1.Similarly,LongassertsinhisInteraction

Hypothesis(1996)thatcomprehensibleinputisimportant,especiallywhenleanershaveachanceto

negotiateitsmeaning.

Inorderformaterialstobecomprehensible,researchsuggeststhatlearnersneedtobegiven

readingandlisteningtextsinwhichtheyknow95-98%ofthewords.Laufer(1989)positsthat95%

coverage,orknowledgeof95%ofwordtokens,isessentialforlearnerstobeabletoreadatext

withouttheaidofdictionaries,whereasHuandNation'sresearch(2000)showsthat98%coverageis

neededforlearnerstogain`unassistedcomprehension'ofatextandtobeabletoreadforpleasure.

Provideopportunitiesforrepetition

Studieshaveshownthatsecondlanguagelearning(L2)canoccurincidentallythrough

comprehensiblemeaning-fbcusedinput(Day,Omura,andHiramatsu,1991;Hulst加,1992;Waring

andTakaki,2003),however,therateatwhichthishappensvariesdrastically.Inanearlystudyonthe

numberofencountersneededtolearnaword,Saragi,NationandMeister(1978)foundthataword

mustbeencounteredaminimumof6timesfortheretobeachanceoflearningit.Subsequentstudies

revealedthatanywherefrom6-20encountersareneeded(Nation,1982;Herman,Anderson,Pearson

andNagy,1987;Rott,1999;Nation,2001;WaringandTakaki,2003).Fromthisresearch,itisevident

thatlearnersneedtobegivenlargequantitiesofinputinordertogetsufficientrepetitionoflexical

itemsandgrammaticalforms.
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Togivelearnerstheopportunitytoacquirethelanguageincidentally,Laufer,MearaandNation

(2005)suggestthatlearnersshouldreadatleastonegradedreadereverytwoweeks.DayandBamford

(2002)recommendthatlearnerssetagoalofonesimplifiedreaderperweekwhendesigningextensive

readingprograms.

Monitorthecognitc'veload

Teachersneedtotakeintoaccountthecognitiveloadofthelisteningandreadingtextsand

inputtasksthatlearnerswillencounter(Rost,2002),andensurethatitisnottooheavy.Inorderto

successfullydothis,teachersshould:

1

2

3

4

5

Givelearnerstimetoprepare,thusminimizingtheamountofbottom-upprocessing.Most

problemsforL21earnersarecausedbytryingtoprocessthesecond-languagesoundsystem,

lexis,ormorpho-syntax(Beglar,2009).

Makesurecognitivetaskdemandsarelowbysimplifyingthetextand/orthetask(forexample,

reducingthelength).

Lightenthelearners'cognitiveload(forexample,putgrammarorvocabularyontheboardor

inaglossaryand/orusepictures).

Providelearnerswithappropriateformulaicexpressionssotheyhavethechancetonegotiate

thelanguage.

Helpreduceleaneranxietyandpromoteinteractionbyputtingstudentsinpairsorsmallgroups.

Provideinterestingandengagingmaterial

Iflearnersareinterestedinthematerialtheyaremorelikelytowanttounderstandit.Theywill

finditmucheasiertoprocessthelargeamountsofinputpresentedtothemiftheyfinditinteresting

andengaging.InElley's(1989)studyoflearninglanguagethroughlisteningtostories,hefoundthat

learnershadlimitedvocabularygainswhentheylistenedtoastorythatlackedfamiliarity,humor,or

excitement,buthadsignificantgainswhenlisteningtostoriesthatincludedthoseelements.Stories

thatlackedthoseattributesfailedtoarousetheattentionandengagementoflearners,andtherefore

ultimatelyrestrictedacquisition.Teachersshouldtrytochooseordesignmaterialsthatelicitinterest

inordertogivelearnersthebestchancetolearn.

Deツ ψ ρノ伽'伽cityofdifferentdisco〃usetypes

Listeningandreadingmaterialshouldbeauthenticandconsistofabroadrangeofgenresand

discoursetypes(forexample,static,concrete,dynamic,abstract)thatlearnersarelikelytomeetwhen

learningthenewlanguage(Rost,2005).Learnersneedtopracticerecognizingthefeaturesofthe

varioustypesoflanguageandunderstandwhentheyaremostcommonlyused.
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Teachersareabletoノ 捻C∫1'tate〃zea伽gfoc〃sed'npu〃 加0〃9加 加 ノ∂〃ow'π9'ech吻 〃es:

Skill Activities

Reading Extensivereading,self-selectedreading,

sustainedsilentreading,pairedreading,

gap-fillactivities.
,・

Listening Communicativeactivities(conversations),

watchingTVormovies,gap-filland

receptiveinformationtransferactivities.

2.Learningthroughmeaning-focusedoutput

Meaning-focusedoutputiscenteredonlearnersdevelopingtheirproductiveskillsthrough

speakingandwriting.AsdescribedbyLeeandVanPatten(2003),structuredoutputactivitiesshould

directlyfollowstructuredinputactivities.Thefollowingtacticscanassisttheteacherindedicating

25%ofthecoursetomeaning-focusedoutput.

Connectinputandoutputtasks

Learnersneedtobegiventheopportunitytoproducemeaningfuloutputandauthenticinteraction

whilereceivingmeaningfulinput.LongpositsinhisInteractionHypothesis(1996)thatthebest

kindofinputforL21earnersisinteractionallymodifiedcomprehensibleinput,adjustedbythe

interlocutorsafterreceivingsomesignalthattheirpartnerneedshelptofullyunderstandthemessage.

This(often)two-wayprocessofmakingmeaningmorecomprehensibleforbothinterlocutorsforces

themtomodifytheirutterancesinways(forexample,clarificationrequests,confirmationchecks,

comprehensionchecks)thatnotonlyincreasethecomprehensibilityofthemessagebutalsohighlight

theusageofcertainL2forms.Providingsuchtasks:

-1

(∠

3

4

5

canencouragemoreinputasaresultoftheoutput.

enhancesthedevelopmentofaccuracybyforcingthelearnertofocusonsyntacticprocessing.

helpslearnerstodevelopapersonalvoice.

helpstoautomatizepre-existingknowledge.

servesasatooltointeractwithothers.

P〃S乃 〃霊8α痂9ル1co〃 珊 〃〃'cα'加

Swain'sOutputHypothesisTheory(1985)arguesthattheactofproducingmeaningfuloutput

playsamajorpartintheprocessofsecondlanguagelearning.Shestatesthatpushinglearnersto

producethetargetlanguagemaybethetriggerthatforcesthemtopayattentiontothemeansof

expressionneededtosuccessfullyconveytheirintendedmeaning.Whenproducinglanguage,learners

areabletonoticeitemsininputthattheywerenotawareofbefore,thuspushinglearnerstoprocess

languagemoredeeply.Havingnoticedagapinknowledgeduringoutput,learnersmayintentionally

seektofillthegapthroughoutsidesourcessuchasteachers,peers,ordictionaries.
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Useinterest'〃9初 確 磁1侃dgiveleap〃ensthea〃'0〃0〃 壇OC乃oose吻ICS

Itisimportantforadministratorsandteachersaliketomakethecurriculumandcoursematerials

relevanttothelearners.Dornyei(2001,p.63)emphasizesthat`learnerswillnotbemotivatedtolearn

unlesstheyregardthematerialtheyaretaughtasworthlearning.'Hearguesthatlearnersneedtobe

involvedinthedesignofthecurriculumandeducatorsneedtoincorporatetheirneeds,goalsand

interestsasmuchaspossible.AccordingtoBeglar(2009),interestingtopicsandteachingmaterials

encouragecommunicativeintent,orthedesireorneedtousethetargetlanguage.Relatingspeaking

andwritingtopicstotheeverydayexperiencesandbackgroundsofthelearnerswillencourageoutput.

Giveplannedandunplannedopportunitiestoproducelanguage

Teachersneedtoprovideopportunitiestoproducebothplannedandunplannedoutput.As

discussedlaterinthispaper,plannedoutputencourageslearnerstofocusontheformofthetarget

language,whereasunplannedoutputprovidesopportunitiestolearnincidentally.

E〃co〃'㎎ ・ethe〃SBOf吻 艶78配4∫5co〃usetypes

Teachersshoulddesignspeakingandwritingactivitiestopromotetheuseofthevariousgenres

anddiscoursetypesfoundintheL2.Learnersneedtobeabletodifferentiatethefeaturesofeach

discoursetypeandpracticehowtoproperlyusethem.

Teachersareabletofacilitatemeaningfocusedoutputthroughthefollowingtechniques:

3.Focusingonform

Focusonformorlanguage-focusedlearningisafundamentalaspectoflanguageteachingandis

particularlyconcernedwiththeinternalizationoflinguisticstructures.LongandRobinsonstatethat"it

oftenconsistsofanoccasionalshiftofattentiontolinguisticcodefeatures‐bytheteacherand/orone

ormorestudents‐triggeredbyperceivedproblemswithcomprehensionorproduction"(1998,p.23).

Aswiththeinputandoutputcomponents,one-quarterofthelanguagecourseshouldbedevotedto

focusingonform(language-focusedlearning),andthiscanbeachievedusingthefollowingmethods.
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Focusonforminavarietyofways

Form-focusedinstructionisviewedasaparticularlyeffectivetechniquetodrawlearnerattention

tolinguisticform(Ellis,2001).Teacherscanpresentgrammarstructuresorfunctionsbyusinga

combinationofinductiveanddeductiveapproaches.Aninductiveapproachtogrammarteaching

encouragesnoticing,whileadeductiveapproachseekstoestablishanawarenessofthegrammarrule

(Ellis,2005).

Themoretraditionalstyleofteachinggrammar,thedeductiveapproach,teachesrulesor

structurestothestudentsfirst.Bydecontextualizinggrammaticalfeaturesandlexicalitems,form-

focusedinstructioniseffectiveforteacher-centeredgrammarinstructionorteachinghigh-frequency

vocabularyitemstobeginnersandlearnerswhoseinsufficientgrammarorvocabularyknowledge

hinderstheirreceptiveskills.Directteachingcancomplimentincidentallearningofthesamewords

andgrammar.Itcanraiselearners'awarenessofparticularitemssothattheynoticethemastheymeet

themwhilereading(Nation,2001).

Theinductiveapproachprovidesstudentsopportunitiestolearnthegrammaticalstructures

throughpracticeofthelanguageincontext,andlaternoticetherulesfrompracticalexamples.

P70ツideclearandmemorableexamplesofthe伽9α97α 〃Z脚r

Theexamplesforeachgrammarpointshouldbeinterestingorrelevant,thusstandingouttothe

learner.Inaddition,theexamplesshouldbeclearandwritteninnaturalEnglish.

P70〃 ω'召 〃瑠 痂gfuloppor伽itiesto〃setheノ ∂7〃2S

Teachersneedtoprovidelearnerswiththechancetodeveloptheirknowledgeofthelanguage

throughspeakingandwritingactivitieswheretheirmainattentionisfocusedontheinformationthey

aretryingtoconvey(Nation,2001).AsshownbyBeglar(2009),creatingopportunitiesformeaningful

outputoftheformsisimportantsinceit:

1.improvesaccuracyoflanguageuse.

2.actsasameansofexpression.

3.helpstodevelopautomaticityofpre-existingknowledge.

4.promotesinteraction.

Repeatandrecycletheノ ∂ア鷹

Aspreviouslydiscussedinsection1,repetitionisimperativeforlearninggrammaticalstructures.

Aswithlexicalitems,thereisagreatdealtoknowaboutgrammaticalstructures.Severaloccurrences

areneededinorderforgrammaticalstructurestobefluentlyaccessedandaccuratelyused.Repetition

addstothequalityofknowledgeandthequantityorstrengthofthisknowledge(Nation,2001).

Grammarstructuresshouldalsoberecycledacrosstheunitsofthetextbookorcoursetooptimizethe
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numberofoccurrencesandthechancethelearnerhastolearntheitem.Opportunitiesforlearnersto

reviewthetargetgrammarinreviewunitscanbeofgreatbenefitaswell.

C∂ 〃〃ectノ ∂c〃SO〃 ノ'ormtoOゆ 〃tbypro脚 伽9∫ 漉 ノαc"o〃

AsdescribedbyBeglar(2009),itisimportanttoallowstudentstocontroltopicsandcontent,and

alsopromotetheuseofphrasesfornegotiationofmeaninginpairsandgroups.InastudybyNewton

(1995),itemsthatarenegotiatedaremuchmorelikelytoberememberedcomparedtoitemsthatare

notnegotiated.

Teachノ ∂ア脚la'c伽9〃 ㎎ ・8

AsidentifiedinLevelt'sproductionmodel(1999),learnersfrequentlyexperiencebreakdowns.

Teachersneedtoteachlearnersstrategiestopromoteindependentstudyandtohelpthemdealwith

thesebreakdowns.Providingthestudentswithformulaicexpressionsencouragesthemtonegotiate

unclearandconfusingaspectsoftheinteractiontomakeitmorecomprehensible.Theseexpressions

canbeusedtoencouragegreaterparticipation,motivation,andengagement.

Providepersonalizedcontextstousetheforms

Similartoprovidingstudentswithanopportunityforinteraction,providingpersonalizedcontexts

tousetheformallowsstudentstocontroltopicsandcontent.Furthermore,Dornyei(2001)suggests

thatpromotinginteraction,cooperation,andthesharingofgenuinepersonalinformationamongthe

learnerswillincreasestudentmotivation.

Teachersareabletoノ'acil"α'eノ ∂C〃∫onノ ∂朋 伽 π9〃agefoc〃SB〃ear〃'π9〃hro〃ghthe

ノ∂〃o}vingtec加iques:
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4.Developingfluency

Thefluencydevelopmentstrandofalanguagecourseshouldinvolvereading,writing,speaking

andlistening.Learnersshouldnotencounteranynewlexicalitemsorgrammarformsandthecontent

shouldbelargelyfamiliartothem.Thisstrandshouldconsistofactivitieswherelearnerscanbecome

morefluentwithwhattheyalreadyknow(Laufer,MearaandNation,2005).Theyshouldnotbe

constrainedbyanypre-setquestionsortasks,andmaterialshouldbeatthelearners'level(i=1)or

below(i-1).Teachersshoulddevoteone-quarterofthecoursetothisfourthandfinalstrand,andthe

followingguidelinescanhelpthemachievethis.

Maximizetheamountandspeedofprocessing

Nation(2013,p.36)identifiesthegoalof刊uencyas``nottomakelearnersusethelanguage

atfasterthannormalspeedsbuttousethelanguageataspeedwhichapproachesthatofnative

speakers."Toachievethishesuggeststargetsof150words-per-minuteforspeakingand200words-

per-minuteforreading.

Donota∬e∬ 伽 伽9〃 ㎎ ・eわ〃'〃 縦'〃ritethe研20〃 〃'{ゾPアOC8∬'〃9

Learnersshouldbegiventheopportunitytoprocessandfreelyuseextensiveamountsof

languagethattheyarealreadyfamiliarwith.Theyshouldnotneedtousedictionariesandshouldbe

abletousethelanguagewithoutanycorrection.Thefocusshouldbeontheflowoflanguageand

thenumberofwordsencounteredand/orproducedwithinaspecificperiod,regardlessofspelling,

grammarandcontent(FellnerandApple,2006;Brown,1994).

4〃lypie∬use

Theteachershouldapplypressuretohelpthestudentsimprovefluencydevelopmentand

automaticity.

Inthe4/3/2techniquethestudentsprepareafour-minutetalkandrepeatitthreetimestodifferent

classmates:firstin4minutes,thenin3minutesandfinallyin2minutes.Thestudentsarepushedto

producemeaningfuloutputatanincreasingrateofspeed.Nation(1989)foundthatthenumberof

hesitationsdecreasedandgrammaraccuracyandcomplexityofsentencesincreasedwhenteachers

appliedpressureandhadlearnersretellstoriesusingthe4/3/2technique.Lauferetal(2005)suggest

techniquessuchas4/3/2forspeaking,aswellasspeed-reading,ten-minutewriting,andlisteningto

easystories,tohelpimprovefluency.

Whileapplyingpressure,teachersmustbecarefultomonitorlearners'outputtoensurethatthey

donotfossilizeanyincorrectforms.Theyshouldbeonthelookoutforanycommonlymadeerrorsin

speakingorwritingactivitiesandpossiblytakeuptheseerrorsattheendofthelessonorbeginning

ofthenextclassbywritingtheincorrectstatementsontheboardandhavingthelearnerstrytocorrect
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theminpairsorsmallgroups.

Assistfluencydevelopment

Researchusingthe4/3/2techniquesuggeststhatassistedfluencyactivitiesaremoreeffective

thanunassistedones(KuhnandStahl,2003).

Anotherassistedtaskeffectiveinincreasingfluencyisshadowing,inwhichstudentstalkalong

atthesamepaceasanativespeakerorarecordingofashortspeechrecordedbythenativespeaker.

Shadowingcanbeusedtoincreasethestrengthofformulaicsequences(chunking)resultinginfaster

accesstotheminsubsequentspeakingandwritingtasks.

Usethesa〃ieノ'ormr.〃 吻ferentc傭exts

Influencydevelopment,teachersshouldgivelearnersfrequentrepeatedpracticeacrossallskills

andindifferentcontextsforthemtobeabletoautomatizethetargetlanguage.

Providemeaningfultasks

Aswiththeotherstrands,teachersneedtoselectmaterialthatismeaningfultothelearnersso

theycanfocusmoreeffectivelyonreceivingmeaninginlisteningandreadingactivitiesandconveying

meaninginwritingandspeakingactivities.

Teachersareabletofacilitatefluencydevelopmentofproductiveskillsthroughthefollowing

tech吻 〃es:

Skill Activities

Speaking 4/3/2technique,recordingandlisteningto

speech,rehearsedtalks,shadowing

Writing Blogs,journals,diaries,continuous

writing(10-minutewritings),story

writing,letterwriting

Teachersareabletoノ'acil'tate/1〃 θπ(:ydeツ ψ ρ〃re〃t{ゲ ア6α卿 ツesk〃sthrough伽 ノ'ollowi〃9

tech吻 〃es:
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5.Motivatinglearners

AlthoughNation(2005)didnotincludemotivationwhendevelopingthefourstrandsofan

effectivelanguagecourse,theauthorbelievesthatitplaysalargeroleinSLAandinagreementwith

Beglar(2009)includesitasthefifthcomponentofasuccessfulEFLorESLcourse.

Severalresearcherscontendthatmotivationplaysthesinglemostimportantroleindetermining

thesuccessorfailureofalearnerinanylearningsituation(GardnerandLambert,1972;Gardner,

1985;Dornyei,2001).Dornyeiaddsthatfromhisexperience,highlymotivatedlanguagelearners"will

beabletomasterareasonableworkingknowledge...regardlessoftheirlanguageaptitude"(2001,p.2).

Thefollowingtacticscanhelpenableteacherstofosterstudents'motivationthroughouttheentiretyof

thelanguagecourse.

Promoteautonomy

Learnersneedtobeencouragedtotakechargeoflearningbysettingpersonalgoalsandutilizing

learningstrategies(Brown,2007).Dickenson(1995,pp.173-174)positsthat"enhancedmotivation

isconditionalonlearnerstakingresponsibilityfortheirownlearning...theirownlearningsuccesses

andfailuresaretobeattributedtotheirowneffortsandstrategiesratherthantofactorsoutsidetheir

control".AccordingtoDornyei(2001),teacherscanpromoteautonomyby:

1.allowinglearnerstomakeasmanychoicesaspossibleregardingthelearningprocess;

2.handingoverasmanyleadershipsandteachingrolestothelearnersaspossible;and

3.adoptingtheroleofafacilitator.

Motivatelearnersintrinsically

Classroomtechniqueshaveagreatersuccessiftheyareintrinsicallymotivatingandself-

rewarding.Teachersneedtofosterintrinsicmotivationthroughtasksthatarefun,interesting,relevant,

andchallengingtostudents.

Stimulatelearningthroughinterestingtasks

Dornyei(2001,pp.75-77)illustrateshowmaterialsaremosteffectivewhenthetasksare

attractivetolearners.Teacherscaninspirelearningbymakingtaskschallenging(e.g.,puzzle),

interactive(e.g.,jigsawactivity),personalized(e.g.,showandtell),exotic(e.g.,differentcultures),

competitive(e.g.,games)orhumorous(e.g.,cartoons).Teachersshoulddevelopavarietyoftasks

throughoutthecoursetomaintainahighlevelofinterestinthematerial.

Createcommunityandpromoteinteraction

AccordingtoDornyei(1997),buildingcommunityorgroupcohesivenessisoneofthemost

importantfeaturesofasuccessfulcommunicativelanguageclassasitpromotesinteractionand
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encouragesstudentstohelponeanother.Whenlearnershaveasenseofbelongingintheclassroom,

anxietylevelswilldecreaseandtheirwillingnesstoparticipateandcommunicateandhelpeachother

willincrease.

Gettoknowyourstudents

Teachersshouldgettoknowtheirstudentsandtailortheirinstructiontomatchtheirstrengths,

weaknessesandinterests.Byshowingpersonalinterestinthemthroughone-on-oneteacher‐

studentinteraction,teacherswillbeabletobetterassessthelearners'individualneedsandabilities.

Developingapersonalrelationshipwiththemwillhelpmotivatethemtolearnandactivelyparticipate

mactivities.

5「amplelessonplan'〃rple〃tentingthe/ZツeCO〃zponentsρ プaS〃ccessfullang〃 ㎎8CO〃use

Havingillustratedthefiveconnectedcomponents,theauthorwillprovideanexamplelesson

planusinganumberoftheactivitiespreviouslymentionedinordertoclearlydemonstratehowto

implementthesecomponentseffectively.

Lessonplanノ わアg'y'〃g〃tore'ψ ア〃nationandasking/ollow-upq〃estions

*Pleasenotethatthisisthe2"dlessonofthefirstsemester
.Inthepreviouslesson,thestudentswereintroducedtothe

courseoutline,madenamecards,didanactivityusingformulaicexpressions,andparticipatedinice-breakeractivities

togettoknowoneanother.

Students:approximatelytwenty-fivelSt-yearuniversitystudents.

Coursetitle:CommunicationStrategies1

Coursedescription:ThisclassisdesignedtointroducestudentstospokenEnglish.Itwillfocuson

students'activeparticipationinpronunciation,speaking,listening,andbeginningconversations.

Level:Falsebeginner/pre-intermediatestudents,150-250TOEICscore.

Objectives(LinguisticandAffective):

Thestudentswillbeableto:

・practiceandrecyclehigh-frequencyvocabularyitemsselectedfromtheNewGeneralService

List(NGSL)and/orlearnedinpreviouslessons

・useformulaicexpressionstonegotiatemeaningofanyunclearorconfusingaspectsofthe

communication
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●

●

●

●

●

formreferentialand"open"questionsinthepasttense

askfollow-upquestionstogetmoreinformationandtokeeptheconversationgoing

respondtoquestionsaboutthemselvesandgivemoreinformation

discussindetailsomeoftheirownrecentpastexperiences

use"open"questionstofindoutdesiredinformationabouttheirclassmates'recentpast

experiences.

Lengthoflesson:90minutes

Descriptionoflesson:Thislessonwillfocusmainlyonthestudentsformingandansweringopen

questions.Basedontheauthor'steachingexperienceinJapan,thisisaskillthatlow-tointermediate-

levelstudentsaregenerallyquitepoorat.

P70c64〃re(seetable1ノ わ7α 〃overッiewOプthele∬onplanandtiming♪'

1.Greetstudents,putthemingroupsof3-4andplaythevocabularycardgame:SlapDown

(Sheridan&Markslag,2014)(seeAppendix1)

2.Havethestudentsopentheirnotebookandprepareforadictation.Readthreesimplepast

statementsandhavethestudentswritethemintheirbooks.Encouragestudentstousethe

formulaicexpressionswrittenonthebackofthenamecard(seeAppendix2)iftheydonot

understandwhattheteacherissaying.Readthefirststatementextremelyfast,thesecond

oneveryquietlyandthethirdonequietlyandmumbledsothestudentsareforcedtousethe

formulaicexpressions.

a.IwenttoUSJ.

b.MyfriendandIstudiedEnglish.

c.IwenttoTorikizoku.

Havethestudentsquicklycomparetheiranswerstothedictationingroupsofthreeorfour.

Aftertakinguptheanswersbywritingthemontheboard(orhavingthreestudentswritethem

ontheboard),havethestudentsworktogetherintheirgroupstoseehowmanyfollow-up

questionstheycancomeupwithforthethreestatementsfromthedictation.Trytoturnthisinto

aminicompetitionbetweenthegroups.Afterfiveminutesaskeachgrouphowmanyquestions

theycameupwith.Elicitsomeofthefollow-upquestionsfromthegroups,startingwiththe

winninggroup.Makeanyappropriatecorrectionsandwritesomeofthemontheboard.

3.Handoutthe"Follow-upquestions&givingmoreinformation"worksheet(seeAppendix

3)tothestudents.Havethestudentsrecordthefirstsimplepaststatement,"IwenttoUSJ,"

fromparttwoundertheheadings"Who,""What,"and"Where"ontheworksheet.After

eachstudenthaswrittenthefirststatement,getthestudentstoasktheteacher"Whatdidyou
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4

5

6

doontheweekend?"Theteacherwillanswer"IwenttoUSJ."Thenhavethestudentsuse

thefollow-upquestionswrittenatthetopoftheworksheet(andpossiblyalsowrittenonthe

board):Howdidyougetthere?Wheredidyougo?Whendidyougo?Whodidyougowith?

Whydidyougo?etc.toelicitmoreinformation.Startexpandingtheshortstatement"Iwent

toUSJ"asthestudentsaskmoreandmorefollow-upquestionsuntilyouhavealongsentence.

Getthestudentstorecordthesentenceandshowthemhowthesentencecanbebrokenup

intoindividualparts(who,what,when,how,whyetc.)Dothesameforthesecondandthird

statement.Havethestudentswriteonesentenceaboutwhattheydidlastweekendonthefourth

lineoftheFormingquestionsandgivingmoreinformationworksheet.Afterafewminutes,

preparetheclassforstep4bymodelingtheactivitywithacoupleofstudents.Askastudent

whattheydidontheweekend.Thenaskfollow-upquestionstogetmoreinformationandwrite

thatinformationonablanklineoftheworksheet.

Example(ModelConversation):

Teacher:Whatdidyouontheweekend?

Student:Iwentshopping.

Teacher:Howdidyougetthere?

Student:Bytrain.

Teacher:Wheredidyougo?etc.

Haveeachstudentinterviewfivedifferentstudentsandwritetheinformationofthestudents

theyinterviewedonlines5-9.Discouragethestudentsfromshowingoneanothertheir

worksheetsandjustcopyingeachother'sinformation.Encouragetheuseofformulaic

questionstonegotiatemeaningofanyunclearorconfusingaspectsofthecommunication.

Writesomeofthecommonlymadeerrorsduringtheinterviewontheboard.Havethestudents

workinpairsorsmallgroupsof3-4tocorrectthem.Aftercorrectingtheerrorsasaclass,have

thestudentslookforsimilarerrorsontheirworksheetsandcorrectthem.

Teachsimplereportedspeechpatterns(fbrexample:Asaidthathe/she～and/orAtoldme

thathe/she～)andwritethemontheboard.Tellstudentsthattheyaregoingtoreportonthes

classmatestheypreviouslyinterviewedinatimedactivity.Modeltheactivitybyhavingone

studentreadoutallfiveofthesentencesofthestudentstheyinterviewed.

Example(ModelConversation):

Student:IinterviewedA.AsaidthatshewentshoppingbytraininUmedaonSundaywith

herfriendtobuyanewskirt.

Student:IinterviewedB.Btoldmethatheplayedsoccerintheparknearhishouseon

Saturdayafternoonwithsfriendsbecausehelovesplayingsports.etc.

Putstudentsinpairsandpushtheiroutputusingthe4/3/2technique.Alloweachpairfour

minutestocompletethetaskthefirsttime(2minuteseach).Havethestudentschangepartners

andnowalloweachpair3minutestocompletethetaskthesecondtime(90secondseach).
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Havethestudentschangepartnersonelasttimeandallowthemtwominutestocompletethe

task(1minuteeach).Encouragestudentstotrytonotreaddirectlyfromtheirworksheet,butto

makeasmucheyecontactaspossiblewhilereportingtotheirpartner.

Wrap-upandhomework:Collecttheworksheetsandnamecardsandexplainthehomework(5

minutes)

Table1:0verviewofthelessonplan,itscomponentsandtiming

Time Activity BriefDescriptionofStudentActivity Component

20-30min Extensivereading

(homework)

Readonelevel-appropriategradedreaderandtakeashort

comprehensionquizonmreader.org.

Meaning-focusedinput

Language-focusedlearning

Motivating

Meaning-focusedinput

Fluencydevelopment

Motivating

15min 2.Dictationusing

formulaiclanguage

Listento3simplestatementsandwritetheminyournotebook.Use

formulaiclanguagetohelpwithcomprehension.

Language-focusedlearning

Meaning-focusedinput

Motivating

20min 4.Classinterview Interviewclassmatestakingturnsaskingandansweringquestions.

Recordyourpartner'sanswerontheworksheet.

Meaning-focusedoutput

Meaning-focusedinput

Motivating

Language-focusedlearning

Motivating

FluencyDevelopment

Meaning-focusedoutput

Meaning-focusedinput

Motivating

Meaning-focusedoutput

Meaning-focusedinput

Fluencydevelopment

Language-focusedlearning

Motivating
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Assessment:

・Collectthestudents'worksheetsattheendofclassandcorrectthembycirclinganystudent

errorsforthenextlesson.Takeupanycommon/frequenterrorsatthebeginningofthenextclass

bywritingtheincorrectstatementsontheboardandhavethestudentstrytocorrectthemin

pairsorgroupsof3-4.Aftercorrectingtheerrorsasaclass,havethestudentslookforsimilar

errorsontheirworksheetsandcorrectthem.

Homework:

1

2

3

Forhomework,askthestudentstowritefivesentencesabouttheirweekintheirnotebooks.The

studentswillbeaskedtorecordthesestatementsonlines10-140fthe"Follow-upquestions&

givingmoreinformation"worksheetatthebeginningofthenextclass.Thesestatementswill

beusedinawarm-up/reviewactivity.

Studentsneedtomake10newwordcardseachweekfornewwordstheylearnedinthelesson

orfromtheNewGeneralServiceList.

Studentsarealsorequiredtoreadonelevel-appropriategradedreaderandtakeashort

comprehensionquizonmreader.org

Materials:

●

●

●

Namecardwhichhasformulaicexpressionswrittenontheback(handedoutinthefirstweek)(see

appendix2)

Follow-upquestionsandgivingmoreinformationworksheet(seeAppendix3)

Student-madevocabularycards‐throughoutthelessonstudentswillbeinstructed/reminded

towritedownanyunknownwordsonawordcardandthencompletethewordcardbywriting

anexamplesentence,theJapanesetranslation,andpictureorcollocationforhomework.The

studentswerealsogiventheNGSLthepreviousweekandinstructedonhowtomakeword

cards.Thestudentsareexpectedtomakeatleast10wordcardseachweek.

Discussion:Justificationofthelesson

Theauthorbelievesthedesignofalllessonsshouldbehighlymotivatingandstronglyinfluenced

bythetheoryputforwardbyNation(2005),whichproposesthatabalancedlanguagecourseshould

equallyconsistofthefourmajorstrands:meaning-focusedinput,language-focusedlearning,meaning-

focusedoutput,andfluencydevelopment.Thissamplelessonplanaccomplishesthisgoal(seeTable

2),despitethefactthatslightlymoretimeisspentonthelanguage-focusedlearningstrandthanthe

idea125%.SincealmostalllowerproficiencylevelstudentsinJapanstruggleformingquestions,itis

importanttodedicatealittlemoretimefocusingonthisskill,especiallyatthebeginningofthecourse.

Astheacademicyearprogresses,thelessonsforthiscommunicationscoursewillbecomemoreand

morebalancedtoequallyaccountforeachofthefourstrands.Andofcourseitmustberemembered

thatthe25%ratioisaguide,notahard-and-fastrule.
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Table2:Howthefivecomponentsareintegratedintothelesson

TheFiveComponents
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Meaning-focusedinput

Comprehensibleinput

Opportunitiesforrepetition / 〆 〆 / 〆 〆

Monitoringthecognitiveload 〆 〆 〆 〆 〆 〆 〆

Interestingandengagingmaterial v/ / 〆 〆 〆 〆

Differentdiscoursetypes 〆

Meaning-focusedoutput

i　 ii　

i　 ii　Connectedinputandoutputtasks 〆 / 〆

Pushedmeaningfulcommunication / /

Planned/unplannedproduction 〆 〆 〆 〆 〆 〆

Differentdiscoursetypes 〆 〆 〆

Language-focusedlearning

〆

〆Doneinavarietyofways 〆 〆

Clearandmemorableexamples 〆 〆 〆 / 〆

Meaning血1useofforms / / / 〆 〆

Formsarerepeatedandrecycled 〆 / 〆 〆

Connectedtooutputtasks / / 〆 〆 /

Useofformulaiclanguage 〆 / 、/

Personalizedcontexts v/ 〆

Fluencydevelopment

Maximizetheamountandspeed / 〆

Notassessed 〆 〆 /

Pressureapplied /

Assistedfluencydevelopment 〆

Sameformsindifferentcontexts 〆 〆

Meaningfultasks

Motivation

ii　

i　 i　 i　Autonomous 〆 〆 〆

Intrinsicallymotivating 〆 〆 〆 〆 〆 〆 〆

Interesting / 〆 〆 〆 〆

Interactiveandcommunitybuilding 〆 〆 〆 〆

Teacher/studentinteraction 〆 〆 〆
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Aspreviouslyillustrated,form-focusedinstructionisviewedasaparticularlyusefultechnique

todrawlearnerattentiontolinguisticform.Decontextualizinggrammaticalfeaturesinsuchactivities

as"Slapdown,"thedictationandFoamingquestionsandgivingmopeinformationmakesform-

focusedinstructionparticularlyeffectiveforteacher-centeredgrammarinstructionandteaching

high-frequencyvocabularyitemstobeginnerswhoseinsufficientgrammarorvocabularyknowledge

hinderstheirreceptiveskills.Thisformofdirectteachingcomplimentsincidentallearningofthesame

wordsandgrammarstructuresencounteredintheweeklyextensivereadinghomeworkassignments.

Thishelpsto"raiselearners"awarenessoftheparticularitemssothattheynoticethemwhenthey

meetthemwhilereading'(Nation,2001).

Whenplanningthefocusonformtasksinthislesson,severalthingsweretakeninto

consideration:

-
1

(
∠

3

4

Theexamplesprovidedtolearnersneedtobeclearandsalient.

Theform-focusedinstructionshouldbedirectlyconnectedwiththelisteningorreadingtask(s).

Grammarformsshouldberecycled

Chunksoflanguageshouldbeproduced.

Students,especiallythosewhoarelower-levellearners,needtobegivenseveralclearmodels

ofwhatexactlytheyshoulddotoaccomplisheachtask.Thisallowsthestudentstofocussolelyon

thetargetlanguagewhentheyperformthetask.Furthermore,theyneedtobeprovidedwithseveral

clearandsalientexamplesasshowninalloftheactivitiesandworksheetsinthislesson.Thestudents

inturnshouldbeabletoreproducethefollow-upquestionsinavarietyofsituations,especially

whendiscussingpastexperiences.Bytheendofthe15-weekcourse,thestudentsshouldbeable

tosuccessfullymasterformingfutureandpresenttensequestionsusingsimilarworksheetsand

examples.

Thedictationisalsoaneffectiveactivityforlower-levellearnersasitforcesthemtopayattention

tospecificlanguage.Byusingtheirvoicetheteachercaneasilymatchthespeedofthedictationtothe

proficiencylevelofthestudents.Althoughthedictationmightbereadrelativelyslowly,itisimportant

fortheteachertokeepthespeechauthenticandnotbreaktherhythmofthespeech.

Inthefirstweek,studentsaregivenformulaicexpressions(chunks)onthebackoftheirname

cardstoencouragethemtotakeanactiveapproachintheirownlearning.Thesequestionsare

recycledinanumberofactivitiesinthislessonandthroughoutthecoursetoprovidethestudents

withrepetition.AsidentifiedinLevelt'sproductionmodel(1999),learnersfrequentlyexperience

breakdowns.Instructorsneedtoteachstrategiestopromoteindependentstudyandtohelplearners

dealwiththesebreakdowns.Providingstudentswiththeseformulaicexpressionsencouragesthem

tonegotiateunclearandconfusingaspectsoftheinteractiontomakeitmorecomprehensible.These

expressionscanbeusedtoencouragegreaterparticipation,motivation,andengagement.

Studentsareprovidedwithnumerousopportunitiestoproducemeaningfuloutputandauthentic
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interactionwhilereceivingmeaningfulinput.AsproposedbyMichaelLonginhisInteraction

Hypothesis(1996),thebestkindofinputforL21earnersisinteractionallymodifiedcomprehensible

input,adjustedbytheinterlocutorsafterreceivingasignalthattheirpartnerneedssomehelpinorder

tofullyunderstandthemessage.Thistwo-wayprocessofmakingmeaningmorecomprehensible

forbothinterlocutorsforcesthemtomodifytheirutterancesinwaysthatnotonlyincreasethe

comprehensibilityofthemessagebutalsoaugmentthesalienceofcertainL2formsandmakethem

availabletothelearner.Theoutputfromthesetaskscanbebeneficialinthat:

●

●

■

●

Outputcanservetogetmoreinput

Thedevelopmentofaccuracyisenhancedbyforcingthelearnertofocusonsyntacticprocessing

Learnersdevelopapersonalvoice

Pre-existingknowledgebecomesautomated

Learnersinteractmeaningfullywitheachother.

CreatingthetypesofopportunitiesforoutputasfoundintheFormingquestionsandgivingmore

informationactivityisanimportantcomponentofanylanguagecourse.Learnersshouldhavethe

chancetodeveloptheirknowledgeofthelanguagethroughspeakingandwritingactivitieswheretheir

mainattentionisfocusedontheinformationtheyaretryingtoconvey(Nation,2001).

Inthefluencydevelopmentstrandofalanguagecourse,learnersshouldnotencounteranynew

lexicalitemsorgrammarforms.Thisstrandshouldconsistofactivitieswerelearnerscanbecome

morefluentwithwhattheyalreadyknow(Laufer,Meara,andNation,2005).Intheinterviewactivity,

eachstudentwillbegiventheopportunitytoanswersixquestionsaboutthestatementtheywrote

online40ftheworksheetfivetimes.Theywillalsobegiventheopportunitytoaskthesamefive

referentialquestionstofivedifferentpartners,thusgivingthemtherepetitionnecessarytodevelop

fluency.

Alsointhefluencystrandofthecourse,theteachershouldapplypressuretohelpthestudents

improvefluencyandautomaticitydevelopment.Lauferetal(2005)suggestsuchtechniquesas4/3/2

forspeaking,asusedinthefinalactivity.Swain(1985)agreesthattheteacherneedstopushthe

students'outputbyrestrictingtheamountofthetimespentwitheachpartner.Inthefinalactivity,

studentsareallowedthemostamountoftimewiththeirfirstpartnerandtheleastamountoftimewith

theirlast.

Itisalsoimportantfortheteachertomonitorstudents'outputskillsinordertoensurethatthey

donotfossilizeanyincorrectforms.Intheθ μoπ6㈱c伽activitiesbothduringthelessonandat

thestartofthenextlesson,theteacherdrawsthestudents'attentiontocommonerrorsbywritingthe

incorrectstatementsontheboard,andhasthestudentstrytocorrecttheminpairsorgroupsof3-4.

Dornyeiidentifiesmotivationasplayinganextremely"importantroleindeterminingthesuccess

orfailureinanylearningsituation"(2001).Headdsthathighlymotivatedlearners"willbeable

tomasterareasonableworkingknowledge...regardlessoftheirlanguageaptitude(p.2)."Based
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onthistheory,building,maintainingandprotectingmotivationinlearnersshouldbeapriorityin

everyactivity.Classroomtechniqueshaveagreatersuccessiftheyareintrinsicallymotivatingand

self-rewarding‐teacherscanfostermotivationthroughtasksthatarefun,engaging,interactive,

interesting,relevant,and/orchallenging.

Studentsshouldbeencouragedtotakechargeoftheirownlearningbysettingpersonalgoals

andutilizinglearningstrategies(Brown,2007)suchasautonomouslychoosingkeyvocabularyand

creatingvocabularyandgrammarcardsoutsideoftheclassroom.Anotherbeneficialstrategy,seenin

theFormingquestionsandgivingmoreinformationactivity,useswordpartsandpartsofspeechto

helprememberwordsandchunksoflanguage.

Conclusion

Itisapparentthatthefivemajorcomponents‐input,output,focusonform,fluencyand

motivation‐areessentialtothesuccessofanylanguagecourse.Teachersshouldcarefullydevelop

thecurriculumanddesigntaskstoincorporateallofthesecomponentsinordertoprovidethemost

effectivelearningexperienceforstudents.Theactivitiessuggestedinthispaperwillhelptomaintain

ahighlevelofstudentinterestinthematerialandfacilitateacquisitionoflanguage.Teachersshould

allocateapproximatelyequalamountsoftimetothefourstrandsandfostermotivationthroughoutthe

coursetomaximizetheirstudents'opportunitytosuccessfullymastertheL2.
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Appendix1:VocabularyCardGame:SlapDown(AdaptedfromSheridan&Markslag,2014)

SlapDown

Activitytime:10-15minutes

Materials:Fiveto10vocabularycards.

Numberofstudents:Groupsof30r4

Procedure:

Stepl:Putthestudentsingroupsof3to4students.Haveeachgroupsitaroundadeskortablefacingone

another.

Step2:Haveeachstudent(fromeachgroup)choosescardsfromtheirownsetofvocabularycardsand

putthemonthedeskinfrontofthem.

Step3:Tellthestudentsthattheyaregoingtobeteachers.Theywillberesponsibleforteachingthes

vocabularyitemsthattheyhavechosentotherestoftheirgroup.Usingtheformulaiclanguageonthe

backofthestudents'namecards,writethefollowingconversationontheboard:

Studentl:Howdoyousaythatword?

"Teacher:"(EVERYONEREPEAT) .

Student2:HowdoyousayitinJapanese?

"TeacheN:"

StudentIor3:Couldyougiveusanexamplesentenceusing"theword?"

"Teacher:"

Chooseastronggroupofstudentstodemonstratetheactivitywith.Selectonestudentfromthegroupto

bethefirst"teacher."Instructthestudenttotherightofthe"teacher:""Howdoyousaythatword?"Have

the"teacher"saythelstvocabularyitemtheyhaveselectedaloudandgettheothermembersoftheir

grouptorepeattheword.Next,instructthenextstudenttotherighttoaskthe"teacher:""Howdoyousay

itinJapanese?"Havethe"teacher"saytheJapanesemeaningoftheEnglishword.Finally,instructthe

nextstudenttotherightifthestudentsareinagroupoffourorthestudentwhoaskedthefirstquestionif

thestudentsareinagroupofthreetoaskthe``teacher:"Couldyougiveusanexamplesentenceusing二 血e

word?"Havethe"teacher"saytheexamplesentence,whichtheyhavechosenandwrittenontheircard.

Thegroupshouldrepeatthesestepsuntilthefirst"teacher"hastaaghtalloftheirwords.Afterthefirst

"teacher"hastaughtalloftheirvocabularycards
,chooseanotherstudenttobethe"teacher."Repeatthis

processuntilallofthegroupmembershavetaughtalloftheirvocabularycards.Encouragestudentsto

alsousedifferentformulaiclanguageonthebackoftheirnamecardsiftheydonotunderstand.

Step4:HavethestudentsrandomlyscatteralloftheirvocabularycardsonthedeskwiththeEnglishside

ofthecardfacingup.Getthestudentstoplaypaper-rock-scissors(janken)todecidetheorderofthe

game(clockwise).ThefirstpersonwillsaytheJapanesemeaningofthevocabularyitemandtheother

memberswilltrytobethefirsttoslapthewordinEnglish.

Variation:ThisgamecanbeplayedwitheithertheEnglishorJapanesesideofthevocabularycardface

up.WhenthegameisplayedwiththeEnglishsideofthevocabularycardfaceup,itteststhestudents'

receptiveknowledge.WhenthegameisplayedwiththeJapanesesideofthevocabularycardfaceup,it

teststhestudents'productiveknowledge.

Conclusion

Thisisanexcellentwarmupand/orreviewactivitytestingthestudents'receptiveorproductive

knowledgeofthevocabularyitems.Itrequireslittlepreparationbytheteacherandcanbedoneinonly

tento15minutes.
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Appendix2:Studentnamecardwithformulaiclanguage

Attendance

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15

Couldyousaythatagain? も う一 度言 って下 さい。

Couldyoupleasespeakmoreslowly? も う少 しゆ っ く り言 って下 さい。

Couldyoupleasespeaklouder? もう少 し大きな声で言って下さい。

Howdoyouspellthat? それは、 どんなスペルですか?

Whatdoesthismean? これは、 どうい う意味ですか?

Couldyouwritethatontheboard? それを黒板 に書いて下 さい。

Isthiscorrect? これは正 しいですか?

1'msorry,butIdon'tunderstand. す み ませ ん、私 はわか りませ ん。

HowdoyousaythisinEnglish/Japanese? それは英語で何 と言いますか?

Canyouhelpmeplease? 手 伝 って 下 さい。

Howdoyousaythisword? これは どのよ うに発音す るのですか?

Appendix3:FormingQuestions&GivingMoreInformationWorksheet

1

2

3

4

5

6

7

8

9

10

11

12

Who What How Where When WithWhom Why

1 went bycar toUSJ ontheweekend with100fmy&lends torideamactions.

Myfiienゴ 朋 ゴ∫ studiedEnglish inthelibrary onFridayevening together becausewehadanEnglishtestonMonday.

1 went bybicycle toTorikizoku onSaturdaynight withmyfamily toeat"tsukune"(groundchicken).
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