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Abstract:Thisself-analyticalarticleillustratestheprocessofengagingastudentbodyofmixednationalities

andlanguageproficienciesinaPhilosophyandSocietycourseinthespringof2014atOtemaeUniversity.It

reviewsa15-weekjourneyandaddressesvariousdifficultiesandsuccessescreatingacontent-basedcoursein

English.Inaddition,itincludesstudentreactionstotheirexperienceaswellastheinstructor'sanalysisofthe

course.Therearetworeoccurringthemesthroughoutthispaper.Thefirstisthebenefitsofteachingacontent

courseinaforeignlanguage,particularlytoAsianstudentswhowishtomasterEnglish.Itsupportstherationale

thatsuchcoursesofferlanguagelearnerspracticalapplicationofattainedlanguageskillsinspecificcontext

inarealworldsetting.Secondly,thisarticlearguesthatacontentcourse,moresothanatraditionallanguage

course,inEnglishpromotesthedevelopmentofstrongerlanguageabilitytocomprehendandexpressideas.

Furthermore,studentsareabletodeveloptheirabilitiestoindependentlydrawtheirownconclusionsona

varietyofissues.
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要約

この論文は、大手前大学の2014年 度春学期に行われた講義 「哲学 と社会」において、様々な国籍・

語学能力からなる学生たちが講義にどのよ うに参加 したのか、そのプロセスを明 らかにするものであ

る。15週 にわたる講義 を振 り返 り、英語によるコンテンツ ・ベースの講義 の難 しさや うまくいった

点について記 している。また、教員 による分析 に加えて、学生たちの反応についても触れている。

この論文では二つの論点が繰 り返 し登場す る。ひ とつは、特に英語を習得 したいアジア圏の学生に

対 して、外国語で一般科 目の講義を教えることの利点である。 これは実世界における特定の文脈にお

いて獲得 された語学能力を、実際に使 ってみることは正 しい方法であることを示すものである。二つ

目には、英語で行 う一般科 目講義が学生たちの表現す る能力を向上させることについてである。 さら

に言 うな らば、学生たちは様々な課題 について自力で結論を導き出す能力を磨くこともできる。

キー ワー ド:content-based英 語 教 育、哲学 と社会 、多様 な学生 を教 える こと

CourseDescription

ThecoursewasalateadditiontoOtemae'scontent-basedGlobalJapanStudiesprogram,which

offerscontentclassestaughtinEnglish.Heavyconsiderationwasgiventowhatmaterialstouse

andtheEnglishlevelsofthestudents.Locatingasuitabletextbookasananchorforthecoursewas

difficultwithinthelimitedtimeframeallottedtopreparethecourse.Consequently,itwasnecessaryto

createoriginal,authentic,andadaptablematerialforthecourse.

一73一



Theclassoriginallyconsistedof29multinationalstudentswithalargediscrepancyinEnglish

proficiencies.Consequently,thefirstchallengewasproductivelyengagingwithEnglishlevels

thatrangedfromnovicestonativespeakers.Ofcourse,thosewhocouldnotcomprehendanyof

thecontentquicklydroppedthecourse.However,manyparticipantswithlowlevelsofEnglish

competencyremained,leavingthetaskofsimplifyingthecontentenoughforsometounderstand

withoutcompromisingthequalityofthecourse.

Thesuccessofthecoursealsoreliedheavilyontherelevanceofthecontenttohowstudents

developedtheirowndecision-makingabilitiesinreallife.Itwasimportanttomakethisclass

substantialsothatstudentscouldengagewiththematerialinameaningfulway.Withoutatextbut

withadeepdesiretomakethecontentpertinent,thecoursewasstructuredintosixareasofstudythat

wouldteachsomeofthecorebasicsofphilosophy.Atthesametimeitwasparamounttohavesubject

matterthatwasapplicabletomakingdecisionsforissuesthatallstudentseventuallyencounterinlife

suchas:self-esteem,criminaljustice,raisingchildren,education,euthanasia,death,andwar.Such

problemswereworthwhilesincetheytaughtthestudentsexactlyhowphilosophyisexercisedinreal

situationsthattheywillfacethroughouttheirlives.Twotothreeclassesweredevotedtoeachofthe

followingsixareasofstudy:

1.PhilosophyofHumanNature(Happiness,Truth):Whatmakesapersontrulyhappy?

Inthispartofthecourse,studentswereexpectedtocomeupwithattitudesandnon-material

thingsthatcontributetoahappylife.Thecatalystfortheclasseswasavideopresentationofa

17-year-oldboy,namedSamBerns,whosuffersfromadiseasecalledProgeria.Afterconsidering

Sam'scircumstancesandhisphilosophyofhappiness,studentswererequiredtocomeupwiththeir

ownconclusionsonhowtoliveahappylife.

2.Aesthetics(DefiningBeauty,Entertainment):Whatmakesapersonbeautifulorunsightly?

Howdoyoujudgebetweengoodandbadentertainment?

Thefirstsegmentdealtwithidentifyingtraitsthatmakepeopleeitherattractiveorunappealing.

Themainactivitydividedthestudentsintotwogroupsthatvieweddifferentvideosofthesameperson

introducinghimselfintwodifferentways.Bothgroupscameupwithcompletelydifferentassessments

ofthesameperson.Participantswerethenrequiredtowriteabouttraitsthatconstitutebeautyto

presentthefollowingweek,followedbyadebateonwhetherornotbeautycontestsshouldbebanned.

Thesecondpartcontinuedwithaphilosophicalapproachonhowtojudgeartandentertainment

andwhytheyareimportanttosociety.Activitiesincludedratingartandmusicvideosandgauging

howopinionsofothersinfluencedone'sownassessments.Studentscomposedcriteriaforwhatmakes

goodorbadentertainmentandhowtheycouldapplyittotheirlifestyles.
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3.Epistemology(UsingCriminalJustice,Debate):Howdoyoudistinguishrightfromwrong

anddetermineguiltorinnocence?

Usingepistemologyinordertodistinguishtruth,theclassconductedacasestudyona

homicidalcrime.Asdetectivesandjuries,theclasswasrequiredtodefineabsolutefactsandtoweigh

probabilitiestoconvicttherightperson.Anin-depthexplanationofthisactivityisgivenlaterinthis

paper.

4.PhilosophyofReligion(WhyBadThingsHappen,Faith):Arebadlifecircumstances

random,oristheremeaningbehindthem?Whatisfaith,andhowdoweallexercisefaith

onadailybasis?

Thefirstpartofthisseriesaddressedtherealityofpainandinjusticeinlife.Throughinteractive

activities,studentsconsideredquestionssuchas:Dothingshappenbyrandomchanceorbydesign?

Howdoeffortandfreewillaffectthegoodandbadthingsthatoccurinlife?Isahigherpower

responsibleforunfairness?Howdoourownactionsorinactionsplayintothecoursesofourlives?

Thesecondpartofthisseriescoveredtheissueoffaithandhowpeopletrustintheunseenona

regularbasis.Studentsdefinedareasintheirliveswheretheydeveloptheirbeliefsindependentlyand

whattheyacceptonfaithfromothers.Thisthemewillalsobedevelopedindepthlaterinthispaper.

5.PhilosophyofSociety(Education,RaisingChildren):Whatqualitiesareessentialtomakea

goodparent?Whatshouldtheextentofeducationbeathomeversusschoolandsociety?

Twoweeksofdialoguecenteredonafilmcalled"IAmSam,"whichdepictedthelifeofa

mentallyhandicapped,singlefather,whodealtwiththechallengesofraisinghisseven-year-old

daughterLucy.Theclasswassplitintotwofactionstodebatethefateofthechild.Onegroupplayed

thepartoftheNSPCC(NationalSocietyforthePreventionofCrueltytoChildren),whicharguedthat

thestateandprofessionalcounselorsknewwhatisbestforthechild,withthegoalofremovingLucy

fromSam.TheothergroupconsistedoflawyerswhorepresentedSamandarguedthathewasthe

bestparentforLucyinspiteofhisdisabilities.Studentswerethenrequiredtowriteafollow-upreport

oftheirconvictionsontheprimaryprinciplesofgoodparentingandeducationinsocietyandhowto

makethemapplicabletotheirownlives.

6.PhilosophyofSociety(Utilitarianism,KantianEthics-War,Euthanasia):Wheniswar,if

ever,justified?Whoshoulddeterminetherightforpeopletoliveordie?

Thefinalareaofphilosophywasdeepenedthroughtwolecturesfollowedbystudentdebate.The

firstdiscoursewasonKantianandUtilitarianEthics,andthesecondonteleologicalanddeontological

theories.Thestudent'staskwastodiscussthestrengthsandweaknessesofeachtheoryandusethem

toeitherdefendorrejectissuessuchasjustwarandeuthanasia.
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GeneralTeachingMethod

Assessment:

Themainrequisiteforapassinggradewasthroughparticipationandbeingpreparedforclass.

Thegradingforthecoursewasbrokendownasfollows:

1.Portfolio(30%)

Weeklyhomeworkincludedextensivereadingandviewingvideosonline.Studentscomposed

shortessaysforspecificquestionsaskedbytheinstructor.Allassignmentswerekeptinorganized

portfoliosthatwereusedduringclassdiscussion.

2.Mid-termPresentation(20%)

Groupmid-termpresentationsrequiredstudentstomeetoutsideofclassforresearchand

brainstorming.Studentswereevaluated,inpartbytheirpeers,onhowmuchtheycontributedtothe

prodect.

3.FinalPaper(20%)

Studentsweregivenachoicetowriteonanyoneofthesixtopicscoveredthroughoutthe

semester.Thesepaperswerebasedonwhattheyfoundtobethemostmomentousandhowtheycame

upwithphilosophicalconclusionstoissuesthataffectedthemthemost.

4.Participation(30°/a)

Uptofivepointswereawardedeachweekforthosewhoarrivedtoclasswiththeirweekly

assignmentscomplete.Theseassignmentsenabledeachstudenttoactivelyparticipateinclassand

contributetotheclassroomcommunity.

WeeklyAssignmentsOverview

Itwasofutmostimportancetogiveweeklypre-classreadingandwritingassignmentsinorder

tolaythegroundworkforeachsession.ThiswasnecessarysinceEnglishwasthesecondorthird

languageformoststudents,andformany,thecontentoftheclasswasnoteasilygrasped.Accordingly,

itwasimperativethatthelearnersarrivedtoeachclassequippedwithsomepriorthoughtsor

knowledgeofthesubjectmattertobecoveredinthatday'scourse.Theywerethereforerequiredto

enterclasspreparedwithsomeformedopinionsinwritingtocontributetogroupdiscussions.

Withoutatextbook,atypicalassignmentusuallyincludedanarticlethatwascomposedfrom

fragmentsofvariouspublications(suchasnewsandphilosophyarticles),onlinesources(suchas

teacherresourcesites),mixedwiththeinstructor'sthoughtsandquestions.Thearticleswereedited

slightlyabovetheaveragereadingleveloftheclasssothatitwouldbechallengingforsome,yetnot
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toosuperficialforothers.Thereadingwasfollowedwithvariousessayquestions,typicallyrequiring

answersthatrangedfromone-hundredtothree-hundredwordseach.Inaddition,thestudentswere

requiredtocomposetheirownquestionstoasktheirpeersonthetopicinclass.Thesequestionswere

purposedtofuelclassdiscussionandenableeventhelowestlevelsofEnglishtoengageinasmuch

exchangeaspossible(Carlson&Tanaka,2015).

Theregularreadingwasaconsiderabletimeinvestmentforthemajorityofstudents.Thehard

workborefruit,however,asmostwereabletokeepupwiththepaceoftheclassandcontribute

accordingtotheirability.Moreover,studentstookresponsibilityfortheirownlearningandachieved

greaterlearningautonomybyconstructingtheirownconclusionsonavarietyofissues.

Theimprovedeffortwasreflectedinacomparisonbetweenmid-semesterandfinalportfolio

evaluations.Bytheeighthweekstudentswererequiredtohavewrittensixentriesforthreetopics

intheirportfolios:PhilosophyofHumanNature,Aesthetics,andEpistemology.Assessmentwas

doneaccordingtowhetherallsectionswerepresentandtheamountofeffortthathadbeenputinto

thewriting.Atthattime,theclass-averagegradeforhomeworkwasa"C-minus."Bytheendof

thesemester,however,themediumhadrisentoasolid"B"asstudentsexertedgreaterresolution

intocompletingtheirwriting.Furthermore,theimprovedeffortwasalsodepictedinhowstudents

successfullycompletedtheirfinalpaperswhichrequiredaminimum600-wordessay.Whatmany

studentsthoughttobeunattainablefortheirEnglishabilitiesbecameattainablethroughdiligenceand

perseverance.

CreatinganActiveClassroom

Withthehomeworkgenerallylayingthegroundworkforeachclass,itwaseasytosetthesubject

matterinmotionfromthebeginning.Classwouldstartoffwithashortlecture,followedbyanactivity

ortwotoillustratetheconceptsathand.Thesepreludeswereveryhelpfulforthreereasons:tomake

thetopicappreciated,toenhanceunderstandingforthosewithlowEnglishlevels,andtocreatea

vibrantclassatmosphere.

Onesuchactivityaddressedthetopicofunexaminedassumptionsorblindfaithwhilecovering

thePhilosophyofReligionsegmentofthecourse.Comparingittochildrenbelievinganythinga

parentorteachertellsthem,theclasswasasked,"Howdoyouknowthatwebreatheoxygen`?"The

onlyanswerofferedwasthatitistaughtasfact.Anumberoffurthersolicitationsweremadeon

beliefsandmaximsthatarenormallyacceptedastruealthoughtheyhaveneveractuallybeenseenor

proventothemthroughtheirownindependentperceptions.Thecontributionsbythestudentsincluded

unseenthingssuchas:time,love,thesoul,SantaClaus,gammarays,blackholes,theozonelayer,the

universe,andthebeliefthattheverychairstheyweresittingonwouldsupportthemwithoutbreaking.

Thestudentsconcluded,therefore,thatamultitudeofthingsarebelievedasfactmerelybecause
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peopleeithertrusttheirnaturalinstinctsorhavebeentaughtsobysomebodyelse.

Atthispoint,twofollow-upactivitiesaboutfaithweresetintomotion.First,theclasswas

testedonusingfaiththroughtheircommonsensesthroughasimpleillustration.Alargeballoonfilled

withwaterwasexhibitedalongwithsevensharppencils.Thegroupwasaskedwhattheythought

wouldhappeniftheballoonwasheldoversomeone'sheadandthepencilspokedthroughit.They

unanimouslyagreedthattheballoonwouldburstandthevictimbelowwouldbedrenched.Oneof

themostreluctantstudentswasthenaskedtositunderthesuspendedballoonwhileapencilwas

puncturedthroughit.Theclasshootedandsquealedwhilethesubjectshuthereyestight,bracing

togetdoused.Toherreliefandeveryone'ssurprise,thefirstpencilwentrightintotheballoonand

throughtheothersidewithoutspillingadrop.Theclasswasaskedwhatwouldhappeniftherestof

thepencilswereinserted.Anumberofpeoplewerestillnotconvincedthattheballoonwouldhold,

sotheprocedurecontinuedwithsixmorepencils.Finally,therewasaballoonwithsevenpencils

protrudingthroughit,andnotonedripofwaterhadleakedonthesubject'shead.Itwentagainstthe

class'scollectivecommonsense,butshowedhowsomefaithintheirteacher'swordwasrequiredto

believethatnowaterwouldspill.Thisdemonstrationdrewparallelstootherbeliefsandtruthshanded

downandacceptedbyfaith,generatingafreshdialoguethroughouttheroom.

Second,theroomwasclearedofalldesksandchairs,andabout50ballswerespreadacrossthe

floor.Theclasswaspartitionedintotwoteamsthatselectedfourrepresentativesfortheirteamsinthe

upcomingactivity.Thechosenoneswereblindfoldedandinstructedthatthefloorwasafigurative

fieldandtheballswereallegoricalmines.Theyweretowalktotheothersideoftheroomwithout

steppingonasingleminelestheorshebemetaphoricallymaimedorkilled.Itwastheircomrades'

dutytoguidethemthroughthefieldbytellingthemwheretostep.Inblindfaith,theparticipants

setoutwithasmallsenseoffear.Theclassbecamelivelyastheyshoutedoutdirectionstotheir

blindfoldedteammates.Despitetheconfusion,noise,andmovingballs,mostoftheblindslowly

succeeded,throughtrust,tomakeitacrosstheroomunscathed.Therewasone,however,whofailed

inhismissiontocrosstheroom.Althoughtherewasplentyoflaughterandsomeheckling,hefelt

somewhatletdownandbetrayedbyhisteammates.

Boththesuccessfulcrossingsandtheonefailureopenedawidedoorfordiscussiononwhether

therearetimeswhenitisnecessarytoblindlydependonwhatistold,taught,orseenthroughsomeone

else'seyes.Furthermore,italsotouchedonothersubjectssuchastheneedtodeterminecertainbeliefs

independentlyfromothersandthefeelingofbetrayalwhendisillusionedbythosewhomaretrusted.

Additionally,theballoontrickinthefirstexercisecontributedtoadialogueontherolethatscience

canplayintofaithandreligion.

Overall,theclassactivitiesandillustrationsyieldedgoodresults.AlthoughthePhilosophy

ofReligionwasvotedtheleastpopulartopicofthecourse,awrittenpost-classsurveyrevealed

thatonascalebetweenoneandfive,onemeaning"boring"andfivebeing"interesting",theclass
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averagewasa4.6fortheday.Whenasked,"Didtoday'sclassgetyoutothinkthatthephilosophyof

religionisimportanttoyourlife?"aremarkable95.2%oftheparticipantsvoted"yes"comparedto

previous"showofhands"inquirythatshowedthatoverhalfoftheclassdidnotthinkreligionwas

arelevantissuefortheirlives.Afollow-upquestionasked,"Didthistopicmakeyouthinkofthings

thatyouhaveneverthoughtofbefore`?"76.2%answered"yes"whileonly23.8%thoughtotherwise.

Furthermore,whenaskediftheyhadcomeupwithsomeoftheirown,newideasonreligion,71.4%

respondedintheaffirmative.Thissurveyrevealedthatnon-nativeEnglishspeakerswereableto

acculturateintoacommunicative,philosophicalclass.Priortothecourse,many,ifnotall,were

stillstudyinggrammarandvocabulary.Straightaway,however,studentsofallEnglishlevelswere

comprehendingnewconceptsandengaginginrationaldialogueabouttherolethatfaithplaysin

religion,science,andeverydaylife.

DiscussionandPeerLearning

Followingashortdiscourseandsomeillustrativeactivitiessuchasthosedescribedabove,every

classenteredintoextendeddiscussion.Onemightthinkthatthiswouldbeadifficulttaskforaclass

wherethemajorityofthestudentswerenon-nativeEnglishspeakers,inparticularAsianstudents.

Typically,suchstudentsareusedtoatext-basedlearningenvironmentandnotusuallyaccustomedto

creatingdialogueinaWestern-styleacademicsetting.Infact,theJapaneseeducationsystembelieves

insystematic,regimented,teacherdirectedinstruction(SakamotoandChan,2006).Manywould

expect,therefore,thatAsianstudentswouldhardlybewell-equippedtoparticipateinclassesthat

involveactivedialogueanddebate.Suchwasnotthecaseforthisclass,however,andtherearethree

mainreasonswhythisisworthyofattention.

1.Studentswererequiredtoformanswerstodiscussionquestionsbeforeclass.

Tolaythegroundworkforaninteractiveclass,studentsarrivedpreparedbycompleting

theirhomeworkassignments.Themajorityputagreatdealofthoughtintoformingtheiropinions

beforehandandcameequippedtoanswerquestionsthatwouldbeasked.Admittedly,therewereoften

asmallminorityofstudentswhoarrivedunprepared.Yetthereweredayswhen100%oftheclass

camefullyprepared.Evenifsomeparticipantsarrivedill-prepared,therestoftheclasswasprimedto

generatestimulatingandmeaningfulconversationeachweek,anddependingonthetopic,sometimes

quiteanimated.

Studentsquicklyrealizedthattheirportfolioentrieswereessentialcommunicationtoolsasthey

dispersedintopairsorgroupstore-engagewiththeirhomeworkintheclassroom.Throughsmall

groupdiscussionslearnerswereabletoputtheirownwrittenideasintoeffect,resultinginstudent-

centeredclassesthatinternalizedthecontentthroughsharingwithothers.Discrepanciesinabilities

werelessenedasstudentscollaboratedwithphilosophicalideasbasedontheirownthoughts.Capable
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studentssupportedthelessadept,makingcomplexcontenteasiertocomprehend.Inessence,what

unfoldedwaspeerteaching.Throughtheactofteaching,studentswereabletoconsolidatewhatthey

hadlearned,leadingtoadeeperunderstandingoftheconceptsathand(King,2002).

Primedwithpre-formedopinions,classesincreasinglybecamestudent-driven.Substantial

andmemorablediscussionstookformsinceeverypersonwasprovidednumerousopportunities

toparticipate.Throughsuchengagement,studentstookmultifacetedapproachestoissuesthat

werepresentedtothem.Sincenotwoviewpointswereidentical,studentshadtoconsiderthesame

issuesfromavarietyofanglesthatdidnotnaturallyoccurinthem.Thiswasagreatassettothis

multinational,heterogeneousclassinparticular,wherethelesspeoplehadincommon,themore

diversetheirthoughtsandopinionswere.Inessenceeveryopinionmattered.

2.Interactiveactivitiessetstudentsateasewitheachotherandintegratedtheclassroom.

Avarietyofactivitieswerecontinuallyusedtoaidthestudentstobecomebetteracquaintedwith

eachother.Beingaheterogeneousclass,theyneededtobreakdownbarriersthatpreventedthemfrom

effectivelyinteractingwitheachother.Thiswasvitalduetothechasmsthatsometimesexistbetween

differentnationalities,upperandlowerclassmen,andthesexes.Studentstendtoclingtopeopleof

theirnationality,grade,orgender,oftenmakingitdifficultforpeersinanyclasstointermingle.For

thisreason,theclasswasoftenbrokenintosmallgroupscreatedthroughlotteries,carddrawings,

shootingtargets;theseactivitiesservedtointegratethestudentbodyinanentertainingwaytohelp

themdevelopgoodrapport.

Partofeffectivelyblendingtheclasswastocapitalizeonthesixforeignexchangestudentswho

enrolledinthecourse.Itwasalsoimperativetokeepshufflingupthegroupssothateveryonehada

chancetointeractwitheachotherandpreventidenticalgroupsformingtoofrequently.Forexample,

twocircleswereoccasionallyformedinthecenteroftheroom.Therewouldbeoneinnercircleand

anotheroutercirclewithequalnumbersofpeopleineach.Theinnercirclepeoplewouldpairup

withsomeone丘omtheoutercircleanddiscussaquestionfromtheirhomeworkassignments.After

adeterminedtimeinterval,theoutercirclewouldbecalledontosteptotheright,creatingnewpairs

thatwouldcontinuediscussingthequestionsathand.Itisnotacompletelyuniqueidea,butsuch

activitiescontinuedtoincorporateperson-mixingandice-breakingactivitiesthroughoutthesemester.

Keepingaconstantrotationundoubtedlyhelpederasethedefinitivelinesbetweenthemembersofthe

class.

3.Studentswerecompelledtothinkbeyondtheboundariesoftheirnormalthinking.

Onceweeklyassignmentswereconsistentlycompleted,integrationestablished,andrapport

built,thecoursecouldproceedtomorecomplextopics.Foraphilosophycourse,itwasimperativeto

promptstudentstothinkoutsidetheboxwhentheyencounteredweightyissues.Inordertoachieve

一80一



this,smallgroupsorpairswerenotmerelyaskedtoconvergeanddiscussahomeworkquestionor

topic.Toinvigoratedialoguetheclassmemberswerearrangedintojuries,judges,legislators,and

othersuchbodies.Notonlydidthiscreateanenergeticatmosphere,butitalsoencouragedvaluable

skillssuchascomingupwithagroupconsensus.

Onememorableexampleiswhentheclasstouchedonthepracticeofepistemology,which

useswhatisknownasfactsandtruthinordertoreasonandmakedecisions.Whilemanycourses

mightbranchoffintoontologyanddeterminingwhatthingsactuallyexistintheuniverse,thiscourse

tookapracticalapproachbyconductingtwomockcourtcasesinwhichtheclasshadtodetermine

innocenceorguiltbasedonfactsandtruth.Inonetask,theclasswaspresentedacasewheretwo

Americanstudentsweresuspectedofmurder.Unknowntotherestofthegroup,oneoftheimplicated

wasinnocent,butwouldbecoercedtoconfesstothecrimeandfabricatefictionalstoriesaboutwhat

happened.Theotherwasguilty,butwouldadamantlyrefusetoadmittothecrimeduetofearofthe

deathpenalty.Toaddtotheplot,asurprisewitnesswouldmakefalsetestimonyagainsttheguilty

culprit.Itwouldbeuptherestoftheclasstoconvicttherightperson.

Priortothetrialday,studentswereinstructedtopreparefortwoportionsoftheclass.Thefirst

segmentoftimewouldbedesignatedforallmemberstointerrogateandextractevidencefromthe

accused.Thesecondsectionwouldbetheactualtrial,consistingoftwodefendants,onefalsewitness,

fourjudges,andthejurymembers.Inacompetitivespirit,participantsinvestedmoreeffortthanusual

outsideofclasstodeveloptheirroles.Thearraignedmeticulouslyformulatedtheirdefenseswhilethe

othersenteredthoughtsandquestionsintotheirportfoliostousebeforetheinterrogationsandthetrial.

Throughoutbothsegmentsoftheactivity,thedefendantsandthefictitiouswitnesscraftily

lied,makingitincreasinglyperplexingfortheclasstobasetheirjudgmentsononlytruthandfacts.

Anexhaustingfiftyquestionswereaskedinanattempttobreakdownthedefendants'alibisandfind

discrepanciesintheirtestimonies.Intheend,thejudgesandjurycorrectlyidentifiedtheguiltyculprit

whowasceremoniouslyarrestedwithhandcuffsandledaway.Itwasagreatsenseofaccomplishment

tothestudentstohavesuccessfullyweighedtruthagainstfactandarriveatthecorrectverdict.

Attheconclusionofthetrialthestudentsdealtwithlingeringquestionssuchas:Howdoyou

determineabsolutetruth?Canyouweighwhatisprobableagainstwhatisimprobable,anddrawa

firmconclusion?Shouldhardpenaltiesbegivenwhenthecompletetruthisnot100%certain?How

wouldwefeelifwesentencedsomeonetodeathonlytofindoutlaterthatheorshewasinnocent?

Howdoyoudetermineequitablepenaltiesforcertaincrimes?UsingutilitarianandKantianconcepts,

suchquestionswerediscussedinlengthbytheclass,andvariedconclusionsresulted.Somegroups

determinedthatlightretributionandrehabilitationwasthepreferredactionbecauseproofofthecrime

wasnot100%absolute.Othersdemandedlife-longimprisonment,oreventhedeathpenalty,claiming

thatthehighprobabilityofthecrimeheavilyoutweighedtheimprobability.Throughtheprocess,

rationalityandlogicalthoughtprocessesweremanifestedbythosewhouseEnglishastheirsecond
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orthirdlanguage.Formany,itwastheErsttimethattheyusedEnglishasameansofacquiring

information.

Activitieslikethemocktrialwereeffectiveforseveralreasons.First,theycompelledthestudents

tooccasionallyarguebothsidesofcertainissues.Theywerecompelledtothinkimaginatively,using

newideasandarguingagainstsomeoftheirownconvictions.Subsequently,manypeoplerevisedtheir

originalviews.Evenmorefrequently,however,studentswereabletoreconfirmandstrengthenbeliefs

whichtheyhadalreadyestablishedpriortothecourse.

Secondly,suchactivitiesmadethestudentssignificantlymoreengagedindecision-making

processes.Thebestclasseswerewhengroupswereeagertowintheirargumentsanddebates,even

iftheydisagreedwiththepositionthattheywererepresenting.Strongerstudentswereabletopull

uptheweaker,providinginvolvementforthosewhostruggledwiththecontentandpaceoftheclass.

Conversely,themorecapablestudentswereabletoconsolidatewhattheyhadlearned,whichledtoa

greaterunderstandingoftheirownideas.

Thirdly,theseexercisesalsoprovidedexcellentopportunitiestocapitalizeonthecamaraderieof

thenativeEnglishspeakers.Theywereabletoassumecomplicatedrolesthatmostotherscouldnot

duetolowerEnglishlevels.Theirpresencealsoprovidedtheircounterpartsthechancetointeracton

ahigherlevelofEnglish.Notonlyweretheseenterpriseshighlyentertaining,butthelevelofthought

anddialoguewaselevated.

CourseAssessment-Challenges

Therearethreethingsthatthreatenedtoimpedetheprogressinthiscourse,andtheyaremostly

relatedtolanguageproficienciesanddeficiencies.Thefirstwasthatinevitabilityofsomestudents

havinganinsufficientknowledgeofEnglishforthecourse.Thesecondwasfindingwaystokeep

thenative-speakingexchangestudentsmotivated,andthethirddealtwithsomestudentsfinding

illegitimateshortcutstogettheirworkdone.

ThefirstdeficiencyhastodowithEnglishcapability.Aswithothercontent-basedcoursesoffered

inOtemaeUniversity'sGlobalJapanStudiesprogram,therewasalargenumberofstudentswho

lackedtheproficiencyofEnglishrequiredtoparticipateinacollegelevelcourse.Atthebeginningof

theprogram,participantswererepeatedlyinformedthatitwasnotanEFL/ESLclass,butacontent-

basedcourse.Themessagerepeatedlystatedthatitwasacourseinphilosophy,taughtinEnglish,

anditwouldbeverydifficulttogetthroughwithoutahighcomprehensionofthelanguage.Great

measuresweretakentoencouragelower-levelstudentstodropthecourse,andwhilesomedidchoose

todrop,somelower-levelstudentschosetoremain.

Thisresultedinanumberofstudentsstrugglingtosurvivethecourse.Infact,sixstudents,

comprising20%oftheclass,failedtocompletethecourse.Additionally,thereweresomewhowere

unabletocomprehendenoughofthecontentofthecoursetosucceed.Thosewholingeredtendedto
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relyheavilyontheircounterpartstranslatingforthem.Althoughitisnotatransgressiontorevertto

one'sfirstlanguage,relyingontranslationperiodicallyslowedtheprogressoftheclass.Additionally,

itbecameadistractiononafewoccasions.Thisdemonstratesthenecessityforcontentcoursesto

establishcertainprerequisitesinordertorestrictthenumberofstudentswithlowEnglishaptitudes.

AlthoughitisbestfortheinstructorandparticipantstouseEnglishasthecommonlanguageto

communicate,theuseoflanguagesotherthanEnglishshouldnotbenecessarilyforbiddeninclass.

Therearetimeswhenrevertingtoone'sfirstlanguageisunavoidable.Therefore,thepolicyforthis

coursewas,"UseEnglishasmuchaspossible,butitisacceptabletouseyournativetonguetoseek

thehelpyouneed,consideringitsupportstheprogressofothersanddoesnotgettheclassofftrack."

Itismeaninglessif100%ofinputisinEnglishwithoutlettingpeopledigestsomeofitintheirown

language.Itdoesnothelpcommunicationverymuch,ifatall,forunderstandingmeaningisthekey

totruecommunication(Weschler,1997).Throughoutthiscoursetherewerecertainlyoccasionswhen

studentsrevertedtotheirnativelanguagestosupporteachother.Atsometimesitwasahelp,and

atothersitwasahindrance.Nonetheless,itshouldnotbeyondthecapabilitiesofanyinstructorto

monitoranyoveruseofotherlanguages.

TheseconddifficultytoaddresswasthetaskofkeepingnativeEnglish-speakingstudents

motivatedthroughoutthecourse.Thisposedachallenge;notonlybecausethereadingandwriting

assignmentsrequiredlesseffortforthemthanothers,butbecausetheycomefromaculturethat

encouragesstrongopinionsatanearlieragethantheirAsiancounterparts.Thisdoesnotimply

thattheAsianstudentswereshallowincomparison.Rather,itmeansthatmanyAsianstudentshad

neverconsideredissuessuchas:definingbeauty,findingcriteriaforbeingaparent,considering

whatconstituteshappiness,howretributionworkswithjustice,definingjustwar,thechallengesof

euthanasia,andmore.TheirAmericancounterparts,however,hadalreadythoughtaboutmanyof

theseissuestoacertaindegreeandhaddevelopedvariousbeliefsbeforeenrollinginthecourse.This

startedoutasapotentialproblem,andtherewasalingeringconcernthattheexchangestudentsmight

notbestimulatedthroughouttheterm.

Inreality,however,theimbalanceprovidedafantasticoppo血lnitytoupgradetheclass.Itwas

agreatenhancementtohavethewesternstudentssharetheiralready-formed,corebeliefswiththeir

Asiancounterparts.TheAmericanstudents,inparticular,sharedtheirviewswiththeirpeers,giving

theirnewassociatesunfamiliarconceptstocontemplate.AtthebeginningofthecoursetheAsian

studentsmostlylistenedtowhattheexchangestudentssaid.Towardtheendoftheterm,however,

therewasaturnaroundasAsianstudentsengagedinstrongdialoguewiththeirAmericancounterparts

onheavysubjectssuchaswarandthedeathpenalty.Infact,fourofthestrongestfinalassignments

camefromJapaneseandKoreanstudentswhocametopowerfulrealizationsoncertainissuesthat

theytooktoheart.Apost-coursesurveyrevealedthat56%oftheoverallclassfelttheywereableto

debatewell,and35%saidthattheywereabletodebatetoasatisfactorydegree.Suchresultsreveal
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thattheinfluenceoftheforeignexchangestudentsplayedamajorroleinbolsteringtheirAsianpeers

tocomeupwithbetterconclusionsthantheywouldhaveotherwise.Theirimpactontheclasswas

profoundenoughtosaythattheircontributionclearlymadetheclassabetterexperienceforall.

Contrarytotheconcernthattheforeignexchangestudentswouldunderstimulated,thenon-

Japanesestudentsgavethecoursehighevaluations.Onascalebetweenoneandfive,fivebeing

theuppermost,oneoftheAmericanscrossedoutthenumberfiveandwroteina"10"ontheform.

Anotherwrotethathemadeanewcareerchoiceasaresultoftakingtheclass.AKoreanstudentsaid

thatshecameupwithstrongerbeliefsandwasabletocounterotherpeople'sopinionsforthefirsttime

inathirdlanguage.Theoutcomerevealsthatthecoursedidindeedstimulatethelanguage-competent

studentsinspiteofaconstantconcernthatthecontentwouldbesubstandardtotheirEnglishabilities.

Finally,thethirddeficiencyoftheclasswasacommonproblemofstudentsfindingdelinquent

shortcutstocompletehomeworkassignments.Obviously,thehomeworkassignmentswereadifficult

taskformany,especiallyforthosewithlowaptitudesinEnglish.Mostofthestudentsrosetothe

challengeandcompletedtheirassignmentstothebestoftheirabilities.Aminority,however,took

differenttracksthatdidnojusticetotheirlearningexperience.Infact,13%admittedtodoingless

thanwhatwasrequired.

OneexampleisthatasmallnumberofstudentssimplywrotetheiranswersinJapaneseandthen

consultedGoogleTranslatetoconvertthemtoEnglish.ItiscommonknowledgethatGoogleTranslate

isnotcapableoftranslatinginaveryfluentmanner.Consequently,asmallnumberofassignments

wereturnedinthatwereobviously"Googled"andmadeverylittlesense.Accordingly,studentswere

frequentlyremindednottousetranslatingsoftwareasatooltointerpretwholepassages,ensuredthat

theywouldonlybejudgedbythebestoftheirabilities.Asaconsequence,nofurtherunintelligible

Googletranslationsweresubmitted.

Amoreseriousexample,however,isthatthereweresomeisolatedincidentsofplagiarism.

Thisdidnotseemtobeamajorproblemthroughoutthesemester;however,thereweretwospecial

instanceswhenitwasobviousthatthestudentshadnotdonethewritingthemselves.Inhindsight,

suchissuesshouldbeaddressedatthebeginningofthetermratherthanlater.Sincetheseoccurrences

happenedattheveryendofthesemester,therewasnoopportunitytocollectivelyaddresstheclass

abouttheissueofcopyingotherpeople'swork.Hadthisbeendealtwithatthestartofthesemester,

theproblemcouldhavebeenavoidedaltogether.

AnecessarystepforinstructorsteachingcontentcoursesinEnglish,therefore,istofirstraise

awarenessamongthestudentsaboutplagiarismandgivethemmoreguidancefromtheoutset.Itis

necessarytotakesometimeforsomesystematictrainingonhowtousecitationsandgivecreditwhere

itisdue.Teachersmustdealwiththefactthattheconceptofplagiarismisoftenunclear,particularly

wherethelineisdrawnbetweenthestudents'ownideasandsomeoneelse'sideas.Itwillbeaservice

tothemtoeliminateanyconfusionaboutwhatiscommonknowledgeandwhatareborrowedideas
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(RinnertandKobayashi,2005).

CourseAssessment-Conclusion

Asmentionedatthebeginningofthisessay,oneofthehardesttasksforacontentcoursetaught

inEnglishistomaketheclasscontentcomprehensibleforall.Teachersmustavoidthetwoextremes

ofbeingeithertooeasyortoodifficult.Instructorsmustcontinuallyanddynamicallystrivefora

meaningfulbalancebetweenlanguageandcontent(SnowandBrinton,1997).Ifonegetstooabsorbed

intothinkingstudentscannotcomprehendthecontentuntiltheyunderstandthelanguage,heorshe

couldendupteachingtoomuchisolatedlanguage.Conversely,ifonemakesthecontent"supreme"

anddismissedwhetherthestudentsunderstooditornot,boththeclassandteacherwillbecomenon-

communicative.Forthisreason,itserveswelltocomposetheclassassignmentsslightlyabovethe

averagestudent'slevelandmakethemexertsomeenergytounderstandit.Withsomeamountof

work,alllearnerscangraspthematerialanddigestit.

Althoughitisnearlyimpossibleforteacherstocomposecontenttobeperfectlyequalforall

participants,anefforttodosopaysoffdespitethewiderangeofEnglishlevelsandcapabilitiesin

theirclasses.Itiscrucialtomakeaclassroomstudent-centered,spurringallthestudents,notonly

participate,buttointernalizethematerialenoughtoformsomeoftheirownideas,values,and

conclusions.Themostconvincingevidencefromthisphilosophycoursewasmentionedearlier;the

averagehomeworkgradesintheclassrosebetweenthemiddleandendofthesemester.Students

starteddevotingmoretimeintotheirassignmentsandimprovedtheirgradesasaresult.

ItisnosmallfeatthatEnglishwasusedforphilosophicaldiscussioninamulticulturalsetting,

predominantlybetweenpeoplewhodonotshareEnglishastheirfirstlanguage.Theclassbecameless

fixedonlinguisticaccuracyandunconsciouslymorefocusedoncommunicativeeffectiveness.Apart

fromthenativespeakers,othergoodmodelsofEnglishusageemerged.Thiswasreflectedintheway

thattheKoreanstudents,inparticular,weretherisingstarswhoendedupearningthebestevaluations

intheclass.Moreover,someofthelesslanguage-competentstudentsprogressedsignificantlyas

theydedicatedmoretimeintotheirassignments.Asaresult,theoverallintercommunicationand

inclusivenessincreasedthroughoutthecourse.

SuchconclusionsareechoedinotherresearchofAsianstudentparticipationinwestern-like

classroomsettings.OneanalysisdoneattheUniversityofTechnologyinSydneyclaimsthatclass

participationandgroupworkhelpAsianstudentstoclarifyunderstanding,givingthemtheopportunity

tolearnfromothersandgainbetterunderstandingofthecontentthattheyaredealingwith.Ithelps

tobuildspeakingskills,assistsinsolvingproblemsandquestions,aswellasmakingclassesmore

interestingandenjoyable.StudentsaregiventhechancetoimproveEnglishproficiency,betterinteract

withtheinstructorandclass,andgettoknowmorepeople(Nataatmadja,Sixsmith&Dyson,2007).

Althoughcompletelydifferentincontent,itisnocoincidencethatthisphilosophyclassprecisely
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mirrorsotherresearch.

Aboveall,thiscourseofferedtheopportunityformanytodevelopagreaterconsciousnesson

differentsetsofreallifeissues.Themethodsthatwereusedenabledthestudentstodeveloptheirown

beliefsandvalues,empoweringthemtomakenew,informeddecisions.Asstatedatthebeginning

ofthispaper,oneoftheultimateobjectiveswastomakethiscourserelevantandmemorable.The

aimwastoofferallparticipantstheoppo血lnitytostirupagreaterawarenessofcnlciallifeissues,

ultimatelycontributingtotheirownideologyandabilitiestoindependentlydrawtheirveryown

conclusions.When100%oftheclassconfirmsthattheymadenew,personalopinionsorreaffirmed

beliefs,itshowsthatthisgoalwasaccomplished.Futureclassesandfurtherreflectionwillcertainlybe

requiredtoenhancetheoverallcontent,butconsideringthistohavebeenapilotcourse,theclassmet

thegoalsandinsomewayssucceededbeyondexpectations.
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