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Abstract:Intheearly1970's,inSanFrancisco,ahistoricaleducationaldemandontheestablishmentof

Japanesebilingualbiculturaleducationprogramwithinthepublicschoolsystemwasproposedbythethird

generationofJapaneseAmericanparents.Thereactiontothisdemandwasoverwhelminglynegativebecause

theirAmerican-bornchildrenwereEnglish-speaking.Thegeneralpublic,therefore,didnotseeanyreason

tospendtaxmoneytoteachJapaneseinapublicschool.WhydidEnglish-speakingparentsdemandsucha

program?Howdidtheybuildthefoundationtomaintaintheprogramforover40years,asitcontinuesupto

thepresentasoneofthebestalternativeprogramsintheschooldistrict?Thispaperexaminesthehistoryand

successesoftheprogrambasedontheJapaneseAmericans'historyandinterviewsconductedwiththefounding

membersoftheprogram.Inaddition,Imyselfwasemployedasaninstructionalaideinlate1970'sandmy

Americanbornchildrenattendedtheprogram.Thispersonalexperiencewasastrongmotivationtowritethis

paper.
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要約

1970年 代初頭、サ ンフランシスコの 日系三世が提唱 した 「日英バイ リンガル教育」は、公立小学

校内でのプログラム設立を要請 したことによって、歴史的な意味をもっことになった。三世 自身が英

語を母国語 とす る、 日本語を話せない世代であ り、その子どもである四世のために 「公費を使って 日

本語 を教 える。」 とい う発想 に対 して、一般市民の反応は非常に否定的であった。なぜ、三世の親た

ちは、すでに存在する私立の 日本語学校ではなく、公教育の中での 日英バイ リンガル教育を強 く要求

したのだろうか。サンフランシスコ公立学校 区の中で、今、現在まで40年 以上もの問、 レベルの高

い教育を提供 し続けている日英バイ リンガル教育プログラム創設について、日系アメ リカ人の歴史 と、

実際に創立に尽力 した三世への聞き取 り調査をもとにして解明しようとした試みが、この研究ノー ト

である。筆者 自身 も、70年 代後半に助教師 としてこのプログラムで働き、また筆者のアメ リカ生ま

れの二人の子 どもたちも、生徒 として学んだプログラムの歴史的意味を、一つの形 として残 しておき

たいとい う強い思いからこの論文が完成 したことを追記 しておきたい。

キーワー ド:日 英バイ リンガル教育、多文化教育、国際教育
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Introduction

TheUnitedStatesofAmerica,asalandofimmigrants,naturallyrequiredacommonlanguage

tounifythecountry.Englishhasbecomethede-factolanguageandEnglishasaSecondLanguage

Programs(ESL)weredevelopedearlywithintheUSeducationalsystemtoAmericanizepeople

whoarrivedfromallovertheworld.However,earlyESLprogramscouldnotmeettheeducational

needsofrapidlyincreasingnumbersofchildrenofimmigrantsfromCentralandSouthAmericaand

Asia,particularlyafteranewimmigrationlawwasenactedin1965.Bilingualeducationwasinitially

developedoutoftheweaknessesofESLeducation.Atthattime,however,bilingualeducationwas

consideredtobemerelyamoreeffectivespeciallanguageprogramforchildrenofpoorimmigrant

families.Therefore,whenJapaneseAmericanparentsattemptedtoestablishabilingualbicultural

educationprogramfortheirEnglish-speakingchildrenatapublicschoolsysteminSanFranciscoin

theearly1970's,thegeneralpublicresponsetothisproposalwasoverwhelminglynegative.

WhydidEnglish-speakingJapaneseAmericanparentsdemandandorganizeabilingualbicultural

educationprogramwithinapublicschoolsystem?Howdidtheybuildthefoundationtomaintainthe

programforover40yearsasitcontinuesuptothepresenttobeoneofthebestalternativeprograms

intheSanFranciscoUnifiedSchoolDistrict?

Thispaperexaminesthehistoryandsuccessesofthisprogram.Inthefirstsection,Ibriefly

reviewthepost-1960'shistoryofbilingualeducationintheUnitedStatesandsummarizetherelated

lawstoclarifythebackgroundandexplainthedemandforbilingualeducationbyethnicminority

groups.

ThesecondpartcontextualizesthehistoryofJapaneseAmericansintheUnitedStates.Public

educationisoneofthemaininstrumentsinreinforcingideasandbeliefsystems,andoneideathat

isimplicitineducationalsystemsistheabandoningofaminoritygroup'scultureandlanguage.

Thisprocessofassimilationcreatesanauthoritativerelationshipbetweenthemajorityandthe

minoritygroupsinthesociety.Inthispaper,themajorityisthedominantwhitecultureandJapanese

Americansareaminoritygroup.Thisleadsustothequestion:WhoarethoseJapaneseAmericans

andinparticularwhoarethe"Sansei,"orthethirdgenerationofJapaneseAmericansthatdemanded

abilingualeducationfortheirchildren?Thissectionanswersthisquestionwithinthecontextofthe

historyofJapaneseinAmerica.

ThethirdsectiondescribestheprocessoftheestablishmentofJapaneseBilingualBicultural

EducationProgram(hereafterJBBP)inSanFranciscoUnifiedSchoolDistrict.WhentheJBBP

openeditsdoorsin1973therewerethreebasicgroupsenrolled:Japanesenationalswhosemother

tongueisJapanese,fourthgeneration(Yonsei)JapaneseAmericanswhosemothertongueisEnglish,

andotherAmericanswhosemothertongueisEnglish.Amongthethreegroups,thefoundingand

themostdedicatedgroupwasSansei,orthirdgenerationJapaneseAmericans.Theparentsinthis
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groupcomposedtheactivesteeringcommitteetoorganizeandruntheprogram.Thequestionoftheir

motivationtomakesuchastrongcommitmenttotheprogramisthesubjectofthissection.

FinallyIdrawonmypersonalexperiencetounderscoretheimportanceofJBBP.Iimmigrated

totheU.S.fromJapanin1974andstudiedatSanFranciscoStateUniversity.Throughthepracticum

oftheeducationcourseIwasintroducedtoJBBP,andlaterbecameaninstructionalaide.Through

myworkinthisprogramIbecameawareoftheexistenceoftheJapaneseAmericancommunity.As

anewcomerfromJapan,Iwasan"outsider"tobothmainstreamsocietyandtheJapaneseAmerican

community.IquicklyrealizedthatinJapan,Iwasamemberofthemajority,orthedominantgroup.In

thislight,myperspectiveinwritingthesenotesisnotsolelyfromthepointofviewofaresearcherbut

alsothatofanactiveparticipant.Inadditiontomypersonalexperience,bothofmyAmerican-born

children,attendedJBBP.Aftersomanyyears,theystillremembertheirschoolandteachersverywell.

Thisarticleisthereforeoneofpersonalaswellasacademicinterest.

Sectionl

BilingualEducation

Part1.Minority'sViewandMaioritv'sViewofBilingualEducation

IntheUnitedStatesofAmerica,amulti-ethnicnationcreatedbyimmigrants,thefirstattempt

wasmadetoarticulateeducationalprogramsaspartofhumanrightsintheAsiancommunity.TheLau

vs.Nicholscasewasonesuchrepresentativestruggle.In1970,KinneyKinmonLaufiledasuitinthe

FederalDistrictcourtinSanFranciscoagainstAlanNichols,PresidentoftheSanFranciscoBoard

ofEducationonbehalfofnearly2,000Chinese-speakingstudents.ThesuitallegedthatChinese-

speakingchildrenwerenotreceivingthekindofeducationwhichtheywereentitledtobecauseof

theirneedforspecialEnglishclasses.TheplaintiffsaskedtheDistrictCourttoordertheBoardof

EducationtoprovidespecialEnglishclasseswithbilingualteachers,basingtheirargumentonthe

violationofFederal,StateConstitutions,1964CivilRightsAct,andProvisionsoftheCalifornia

EducationCode.

Afterbeingdeniedreliefatlowercourtlevels,thecasewasappealedtotheSupremeCourt.In

1974,theSupremeCourtruledthattheSanFranciscoUnifiedSchoolDistrictwasinviolationofthe

1964CivilRightsAct,andthatithadaresponsibilitytoprovideanequaleducationaloppo血mityto

non-English‐speakingChinesechildren.Thisremainsthemostsignificantfederaldecisionprotecting

linguisticminorityeducationalrightsanditfurtherrepresentsasignificantvictorybyaminority

community.Previoustothisdecision,theBilingualEducationAct,TitleVIIwaspassedin1968,and

thatprovidedsupplementalfundingforschooldistrictsinterestedinestablishingprogramstomeet

thespecialeducationalneedsoflargenumbersofchildrenwithlimitedEnglish-speakingability.

However,underthisact,thechildrenalsohadtobefromlow-incomefamilies.Itwasgearedtowards

servinglow-incomegroups,actingasaprogramtargetinganimmigrants'issue.Inotherwords,itwas
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aneducationalstrategydesignedtoremediatetheeffectsofpovertyandculturaldisadvantages.Under

thedecisiontheSupremeCourtdecisionexpandedaccesstobilingualeducationtoincludeallnonor

limited-Englishspeakingchildren.

TitleVIIopenedaneweducationalera.Priorto1968,therewerenofederallyfundedbilingual

biculturaleducationprograms.Itseffectwasimmediateandprofound,asSusanG.Schneider,author

ofRevolution,Reaction,orReform:the1974BilingualEducationActnoted:"ln1969,0neyearafter

TitleVIIwassignedintolaw,therewere76federally-fundedbilingualbiculturalprogramsoperating

intheU.S.Fiveyearslater,therewere305federally-fundedprogramsin41states"(p.21).

Followingthisact,in1970,theHealth,Education,andWelfareDepartmentsentamemorandum

statingtheresponsibilityofanyschooldistricthavingmorethanafivepercentlanguageminority

studentpopulationtoprovideequaleducationalopportunitiesforallchildren.Then,in1974,the

BilingualEducationAct,TitleVIIwasamended.Therequirementtoservelow-incomestudentswas

eliminatedandexpandedtoincludeallminoritylanguagestudents.

Inexploringthehistoricalbackgroundoftheseeducationalpolicies,anargumentcouldbemade

thattheyweredevelopedtobalancetheneedsoftheminorityeducationalrightsmovementbased

onitsacquiredcivilrights,andthenationalgoalofpubliceducationtodevelopaunifiedbodyof

citizensthroughtheAmericanizationofallracial,ethnic,andlinguisticminorities.Inotherwords,

thegovernmentmetitsneedsbyutilizingtheminority'sdemandasanalternativesolutionforsocial

integrationproblems.Onthesideoftheminorityeducationalmovement,thefirstattempttochange

theeducationalsystembasedonitsneedswasmet,althoughnotfully.

TheEnglishlanguageisthekeytoolinthenationalgoalofpubliceducationaspartofthe

Americanizationprocess.ThisprocessisparticularlysignificantintheUnitedStatesofAmerica,

thenationthathistoricallyacceptsthegreatestnumberofimmigrants.InpartbaseduponU.S.

powerininternationalpolitics,EnglishhascometobeconsideredagloballanguageandESLhas

becomeahighlydevelopedprogramtounifyallchildrenunderonelanguage.Atthesametime,

childrenofimmigrantswererequiredtoassimilateintothemainstreameducationalvaluesystem

andsubconsciouslytaughttoabandontheirnativetongues.Thishascreatedproblems,especially

amongrapidlyincreasingnon-whiteimmigrationpopulations,suchasMexicans,Puerto-Ricansand

Asiangroups.OneofthefundamentalproblemswithlanguageeducationwasthatEnglishlanguage

acquisitionclassesweretaughtonlyinEnglish.

Asaresultofnotbeingabletocomprehendclassroomdiscussionsandlessons,socialproblems

suchastruancy,drop-outsratesandlowgradesincreased.Criticismfromtheminoritycommunity

aroseoutofthesesocialproblems.ESLclassesimpededparticipationingeneralclasseswherenon-

Englishspeakingchildrenwerepulledoutofmainstreamclassesandputintoseparateclasses;this

wascomplicatedbythefactthatESLprogramswereusuallynotconductedinconjunctionwith

generalcurriculum.Studentstherefbrewerealienated丘omtheirpeersand,theirinabilitytoparticipate
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impededthedevelopmentoftheirself-esteem.Bilingualeducationprogramwasdevelopedfromthe

weaknessofESLprograms.

Fromtheminoritycommunity'scriticismandthemovementforequaleducationalopportunities,

indialoguewithgovernmentalneedtoremedysocialproblems,the1968TitleVIIandthelaws

discussedaboveweredeveloped.Alltheseeducationalpolicies,however,emphasizedtheassimilation

mechanismtocreateahomogeneous,unifiedstudentbodythroughbilingualprogramsratherthan

enhancechildren'smulti-culturalbackgrounds.Indeed,bilingualeducationwasinitiallynodifferent,

asJosueGonzalez,authorof"BilingualEducation:IdeologiesofthePastDecade,"argues:"What

legislatorsandwitnessesalikehadinmindwastheuseofbilingualinstructiontobringabouta

transitionfromtheuseofthevernacularininformalsituationstotheexclusiveuseofEnglishinthe

formalsettingoftheschools"(p.26).

EvenintheLauvs.Nicholscase,theminority'sviewthatbilingualeducationwasanequal

educationalrightwasnotfullyunderstoodandreflectedinthecourtdecision.Thecourtofappeals

determinedthattheChinesecommunityshouldbeblamedforcausingthelanguagedeficiencyofthe

children,andstatedthat,"Imerelywishtomakeplainthatwhen,inanothercase,weareconcerned

withaveryfewyoungsters,orwithjustasinglechildwhospeaksonlyGermanorPolishorSpanish

oranyotherlanguageotherthanEnglish,Iwouldnotregardtoday'sdecision.Forme,numbersareat

theheartofthiscaseandmyconcurrenceistobeunderstoodaccordingly"(Lauv.Nichols,1974).

AsImentionedabove,itistruethatthisremainsthemostsignificantfederaldecisionprotecting

languageminorityeducationalrights;however,thisshouldalsobeconsideredwithinthecontext

ofgovernmentalpolicies,whicharebasedontheperspectiveofeducationalapproachessuchas

Assimilation-Compensation-RemedialdescribedinthePart2.Regardlessofwhetheraprogramwas

ESLorbilingualeducation,thepublicaccepteditasameansforlanguageminoritychildrentoacquire

Englishinordertoassimilateintomainstreamculture.Inthissense,abilingualeducationwasseen

merelyasamoreeffectivespeciallanguageprogramforthosechildren.Therefore,whentheJapanese

AmericanparentsattemptedtoestablishabilingualbiculturaleducationprogramfortheirEnglish-

speakingchildren,thepublicrejectionofthisprogramwasoverwhelmingasitservednotassimilation

functionofeducation,butthelegitimizationofminoritygroups.

Part2.DifferentAuuroachestoBilingualEducation

BeforeIexaminetheJBBPprogram,Iwouldliketodefinethedifferentapproachestobilingual

educationbasedonthedefinitionsin"ComingofAgeinBilingualBiculturalEducation:AHistorical

Perspective"byJosueGonzalezasfollows:

1.Transitional:primarilyforlimitedEnglish-speakingchildrentoteachthecurriculuminboth

thechild'snativelanguageandEnglish.ThepurposeistoteachEnglishasacommonlanguage

sothatchildrenmayadjusttoAmericansocietywhilechild'snativelanguageisusedasa
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2

3

4

meanstopresentcomprehensivematerial.

MaintenanceandSuccession:primarilyforminoritychildrentoteachthechild'sowncultural

heritageandnativelanguage.Thepurposeistoenhancethechild'sself-esteemandcreatea

positiveself-image.

Recapture:primarilyforEnglish-speakingminoritychildrentorestoretheirethniclanguage

deprivedtheminprevioushistoryandpresenttheirculturalheritagetoinstillapositiveself-

identityasanAmericanwithethnicroots.

Enrichment:forallchildrenincludingmainstreamAmericans.Inthismulti-ethnicandmulti-

culturalsociety,itisimportanttolearnandacquireotherlanguagesandculturesotherthan

English.Thistypeoftheeducationalprogramenhancesthegrowthofallchildren(Gonzales,

p.7-8).

Bilingualbiculturaleducationisnotonlybaseduponthetransitionalapproachbutalsoona

recaptureofculturalheritage,whichisfoundeduponthenotionofculturalpluralism.Thisnew

approachtobilingualeducationcameaboutinpartthroughtheestablishmentofJBBP.AsIstated

above,JBBPbasicallyconsistsofthreecategoriesofstudentgroups:Japanesenationals,Japanese

Americans,andothers;thestudentsthushavedifferentneeds,suchasatransitionaloramaintenance

approach,whichmeansthatthisprogramwasnotonlyviewedasarecaptureprogram.However,the

mainforceofitsestablishmentwasJapaneseAmericans,andthecorephilosophyisbasedparticularly

uponthisgroup'shistoricalexperience,asIdemonstrateinSectionIII.

Thus,becauseofthediversestudentbody,theJBBPembodiesalloftheapproachesmentioned,

withparticularemphasisontherecaptureapproach.Therecaptureapproachbecamethebasiswhen

thegroupeventuallysoughttocreatetheeducationalenrichmentprogram.Thisprogramemphasizes

theimportanceandacceptanceofdifferencesincultureandlanguageofbothmainstreamchildrenand

childrenwithmulti-ethnic/culturalbackgrounds;consequentlyitinstillsaglobalsenseofAmericaas

amulticulturalsociety.Indeed,whentheJBBPbegan,theprogramhadanethnicallywellbalanced

quotaofstudents.Ithelpedtheprogramtoimplementitsenrichmentapproach,benefitingallthe

childrenwithdifferentbackgroundsintheUS.

Ialsowouldliketocallattentiontothisrecaptureapproach,whichisconsideredradicalasitis

inconflictwiththegovernment'seducationalgoalbasedonassimilationandtransitionalapproaches.

TheJBBPwasformedbyJapaneseAmericans,whohistoricallyhavebeenconsideredaquiet,model

minoritythatsuccessfullyassimilatedintomainstreamsociety.TheJBBPwasaturningpoint,bringing

intofocusthefactthatthisethnicgroupturneditsattentionawayfromtheassimilationprocessof

schoolingandmovedtowardsstrengtheningitsethnicidentity.
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SectionII

JapaneseAmericans

Part1:ABriefHistoryofJapaneseintheUS

JapaneseAmericansaretheonlyimmigrantgroupintheU.S.whohavespecificlinguistic

termsforeachgenerationofdescendantsfromtheoriginalimmigrantgroup.Thisgenerational

consciousnesshascreatedapatternofchangingideas,decisionsandactions.Wecanunderstandthat

patternthroughanexaminationofthehistoryofJapaneseintheUnitedStates,primarilythrougha

briefexaminationofattitudesinAmericansocietytowardseachsuccessivegenerationofJapanese

Americans.Anerosionintheassimilationprocesscoupledwithastrongethnicidentificationfrom

thefirstgenerationtothethirdgenerationisimmediatelyapparent.Thehistoricalclimateofeach

generationisanimportantfactorthatgreatlyinfluencedthemovementtowardsrecapturingJapanese

culture.

ThehistoryofJapaneseimmigrationtoAmericacanbetracedbackover130yearstobetween

the1880sandtheearly1900's.ThefirstgenerationofJapaneseAmericansareaddressedasIssei,

whichmeansmerely"firstgeneration;"theiroff-springsarethenNisei,"secondgeneration,"andthe

childrenofNiseiaretheSansei,"thirdgeneration."Japaneseimmigrationwasforcedtostopafter

1924whentheUSCongresspassedtheNewImmigrationLaw,alsoknownastheJapaneseExclusion

Act.Theterm"Issei"isonlyappliedtothattremendousfirstwaveofimmigrantsintheearlypartof

thetwentiethcentury,unduplicatedthereafter.ItisthisuniquehistoryofJapaneseimmigrationthat

createdaJapaneseAmericancommunitybuiltfromonefamilytreewithlittleinterruptionfromaflow

ofnewimmigrants.

ThefirstimmigrantsfromJapanwereprimarilyplantationworkerswhocametoHawaiiin1868.

In1869,thefirstgroupofimmigrantsarrivedontheU.S.mainland.In1882,theChineseExclusion

ActwaspassedbytheU.S.Congress,andafterthatAmericaneededanothersourceof"cheaplabor"

toreplacetheChinese.In1885,900JapaneseimmigrantsarrivedinHawaiiinaccordancewiththe

Japan-Hawaii(Kingdom)Treaty.MoreJapanesecametoworkontheplantationsafterHawaiiwas

annexedasaU.S.territory.Onthemainland,asthedemandforcheaplaborincreased,theJapanese

startedtomigratetotheWestCoastthroughHawaii.

ThismigrationwasinpartcausedbythefactthatinJapan,theendoftheJapan-RussoWar

resultedinaneconomicdepressionandcreatedincreasedunemployment.Thesesocialfactorsforced

manyyoungmentoseekopportunitiesabroad.Duringthistime,therapidinfluxofimmigrants

causedanti-JapanesesentimentsintheUnitedStates.Asearlyas1893,aregulationwasintroduced

bytheSanFranciscoSchoolBoardthatprovidedforthesegregationofJapanesechildrenwithina

publicschool,andin1907theSchoolBoardorderedthesegregationof93Japanesestudents.After

that,manyanti-Japaneseproposalswereintroducedtothelegislature.Inordertoreducetensions,

Gentlemen'sAgreementwasformalizedin1908andJapanceasedfurtheremigrationtotheU.S.
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thereafter.

Aroundthistime,Japaneseimmigrants,mostofwhomweresinglemales,foundauniqueform

ofmarriage.Thesemarriageswerearrangedthroughthe"picturebride"system,inwhichphotoswere

exchangedbetweenthetwopartiesoverseas.After1910,distinctgroupsofJapanesewomen,who

werewivesofJapaneseimmigrantsstartedtocomeintoU.S.portstojointheirhusbands.Although

Japanhadstoppedsendingoutimmigrantlaborers,theU.S.stillacceptedimmediaterelativessuch

aswivesofimmigrantsestablishedinAmerica.ThisarrangedmarriagesystemenabledIsseimento

marryJapanesewomenandbringthemtoAmericatostartafamilyinthenewland.Thiswasakey

pointinthecreationoftheJapaneseAmericanfamilyandcommunity.

TheImmigrationActof1924waspassedbytheU.S.Congress,anditprohibitedallimmigration

totheUnitedStatesfromJapan.Thus,thefirstgenerationfamilieshadtheirbeginningandend

between1885(thearrivalofthefirstgroupoftheplantationworkerstoHawaii)and1924.Therewas

subsequentlynoJapaneseimmigrationuntilaftertheendofWorldWarII.PostwartheU.S.-Japan

PeaceTreatyActof1952reopenedimmigrationfromJapan.Thisgapof28yearsresultedinthe

growthofdistinctgenerationsofJapanesedescendantsuninterruptedbyacontinuousflowofnew

immigrants.

Theinternmentof120,000JapaneseontheWestCoastinFebruary1942,twomonthsafterthe

bombingofPearlHarbor,playedasignificantroleinshatteringthedignityofJapaneseAmericans.

Theywerecompletelystrippedoftheiralreadyminimalpolitical,economic,andsocialrights.To

provetheirloyalty,manyAmerican-citizenoftheNiseigeneration,whocomprisedtwothirdsofthe

interned,joinedthe442ndRegimentalCombatTeam,whichbecamethemostdecoratedteaminthe

U.S.Army.Thereweresomewhowenttoprisonbecausetheycontendedthattheirbasicliberties

shouldberestoredbeforetheywenttowar.TherewerealsoafewofNiseiwhochallengedthe

constitutionalityoftheirincarcerationthroughlitigation.Laterthispainfulpartoftheirhistorybecame

aunifiedrallyingpointfordemandsofredressandreparation.

Part2:Issei.NiseiandSansei

ThetransmittalofJapaneselanguageandvaluestoyoungergenerationswasinthehandsof

families,butthroughseverehardshipthislinktoJapaneseculturewasbrokeninlessthanthree

generationsofJapaneseinAmerica.TheoriginalJapaneseimmigrants,theIssei,sufferedovert

discrimination.TosurviveinAmericaduringaperiodofhighanti-Japanesesentiment,theysegregated

themselvesbyformingself-sufficientcommunities.InlargercitiessuchasSanFranciscoandLos

Angeles,Japaneserestaurants,newspapercompanies,churchesandtemples,socialclubs,stores,and

residenthotelssprunguptoprovideasafeatmospherewhilelivinginahostilesociety.Duringthis

time,therewerehardlyanyavenuesopenfortheIsseitoassimilateintomainstreamlife.Asaresult

ofthesefactors,theirliveswerecontrolledbyaculturethattheydidnotunderstandandfeltunableto
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influence.

TheIsseienvisionedabrighterfuturefortheJapaneseinAmericawiththebirthofthesecond

generation,orNiseichildren.ThroughtheNisei,whoatbirthwereAmericancitizens,successful

acceptanceoftheJapanesecouldbeachievedthroughhighereducationbecauseNiseiwouldbebetter

equippedtoliveinthemainstreamsociety.However,theconstantbombardmentofdesirabletraitsby

asocietywithlittletolerancefordifferentwaysoflife,leadtheNiseitowardsdenouncingtheirethnic

cultureandassimilating.Thereactiontothisstressculminatedinatypeofself-hatred,whereinmany

oftheNiseitendedtorejectaJapaneseidentity.SomeoftheNiseisufferedfromwhatwasvulgarly

referredtoasa"banana"complex,whichmeansthatphysicallytheywereAsianandyellowskinned,

butinside,theirsoulsdesiredtobewhite.ThebananacomplexdescribesthedifficultytheNiseihad

indecidingwhichculturewasowedtheirprimaryloyalty.ItiswithinthiscontextthattheNisei,

thegenerationthatdidnottransmitJapaneselanguagetotheSansei,thenextgeneration,mustbe

understood.

ManySanseiwerebornduringandimmediatelyafterWorldWarII,andtheywereprimarily

raisedinmiddle-classsurroundingswithfewoverttiestotheirgrandparentsheritageexceptfor

theirskincolorandfacialfeatures.UnlikethesocialclimatetheirNiseiparentswereraisedin,

theSanseiweregrowinguponcollegecampuseswithminoritymovementsadvocatingprideand

ethnicconsciousness.CulturalconflictswerereconciledbyintegratingaspectsofbothJapaneseand

Americanculturestodeveloptheethnicidentity.Fromthisgeneration,weinherittheterm"Japanese

American."

Part3:SanseiandldentityCrisis

Aftertheinternment,manyJapanesehadtostartlifealloveragain.Theywerestrippedof

theirhomes,businessesandtheircommunities.Intheimmediatepostwarperiod,aftertheirrelease

fromrelocationcamps,manyreturnedtotakeupresidencyinJapantownorNihonmachiofSan

FranciscoandLittleTokyoofLosAngelesareas,whichhadtoberebuilt.Despitetheireffortsto

rebuildthecommunity,inthelate1950s,aredevelopmentprojectbeganwhichaimedtowipeout

theghettosandundevelopedareasinthebigcities,andtheseareasincludedtheJapaneseenclaves.

Untiltheearly1970s,over3,000familieswereuprootedfromJapantowninSanFranciscoinorder

fortheredevelopmentprojecttoproceed.TheIsseiandNisei,inthissense,wereevacuatedbythe

governmenttwiceintheirlifetimes.

Asthecommunitywasdispersed,campusactivitiesflared.ManySanseiintheirtwentiesbegan

tojointheAsianAmericanstudentmovementsthatflourishedinconjunctionwiththecivilrights

movementduringthesameperiod.Asmentionedpreviously,SanseiwereraisedbyNiseiparents

whoattemptedtoassimilateintomainstreamlife.SomeSanseihadfallenintoan"identitycrisis"

whichthecivilrightsmovementmadethemface.Aspartoftheidentitycrisis,Sanseiquestioned
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theiridentificationwiththeAnglomajorityculture.Physically,SanseilookJapaneseandsomehave

knowledgeofJapaneseculture,butrelativelylittleknowledgeoftheJapaneselanguage,andare

unabletocommunicatewiththeirgrandparents(Issei),whoactedasthetransmittersofhistoryand

culture.TheyheardabouttheJapaneseinternmentoftheirparentsandgrandparentsbuttheyremained

silent.TheschoolstaughtthemaboutAmericanhistoryandAsianhistory,butnotaboutAsians'

historyinAmericanorthegroundsandargumentfortheinternmentofcitizensoftheUnitedStates.

TheSanseibegantoactivelyinvestigatetheirownhistorytofindananswertothequestion,

"WhoamI?"Thesearchwasexplicitlytiedintothemovementtoestablishanewareaofstudy
,

whicheducatedSanseiabouttheirethnicheritage.StudentsrequestedthatanAsianAmericanStudies

programbeincorporatedasamajoratSanFranciscoStateCollegein1968,andagainduringthe

ThirdWorldStudentStrikeatUniversityofCaliforniaBerkeleyin1969.Thepurposeofsuchamajor

programwasbetolearnaboutthedistincthistoryandexperiencesofAsiansintheUnitedStates.To

havetheirdemandsmet,anAsianAmericanTaskForcewasformed.Thisgrouplaterservedasoneof

theprimaryforcesinestablishingtheJapaneseBilingualBiculturalEducationProgram(JBBP).

Part4:TheNewJauaneseAmericanCommunit

ThatsameminorityfervorexpressedintheCivilRightsMovementthathadstudentsstrikingfor

ethnicprogramshadmotivatedJapanese-AmericanstoreturntotheJapanesecommunity.Students,

comprisingthebulkofthenecessarymanpower,devotedthemselvestoestablishingcommunity-based

organizationsandprograms,undertherealizationthattheymustactivelyexposeandcombatracism.It

shouldbenotedthatcommunityorganizationsamongJapaneseAmericansisnotanewphenomenon,

butthattheconceptsofethnicprideandequality,thebasisoftheseneworganizations,wasanew

developmentthatdepartedfromtraditionalorganizations,whichwerecenteredonanidentitybased

uponexclusion.ThecommunitybecameaplacewhereSanseicouldidentifythemselvesasAsian

Americans:theyalsorealizedthesignificanceofdevelopingthecommunityasitwasrelatedtotheir

owngrowth.

InSanFrancisco,Japantown,1969,theJapaneseCommunityYouthCouncil(JCYC)was

formedtoprovideeducationalservicesforyouthgroups.In1971,Kimochi-Kai(KimochiinJapanese

meansheartorthoughtfulness)wasformedtoprovidesocialservicesforseniorsandtolearnethnic

heritagefromIssei.Inthesameyear,JapaneseCommunityServices(JCS)wasformedtoservethe

communityingeneral,andthisorganizationbecameoneofthemajorforcesinestablishingtheJBBP,

whichstarteditsprogramin1973.In1974,NihonmachiLittleFriends(NLF),aJapanesebilingual

multiculturaldaycarecenteropeneditsdoors,followedbyJapantownArtandMediaWorkshop(JAM)

andNihonmachiLegalOutreach(NLO).NihonmachiorJapantownwasnotrebuiltasaresidential

community,butasacenterforculturalandserviceorientedorganizations.Inaddition,theCommittee

AgainstNihonmachiEviction(CANE)wasformedtofightagainstthedestructionofthecommunity
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andtheinvasionofcapitolfromJapan.Theirstrongstandanddirectactionstrippedoffthelabelof

JapaneseAmericansasa``silentmodelminoritジ'JBBPwasborninthiscommunity.TheseSansei

parentswhowereactivemembersofthecommunityraisedtherequestofJapanesebilingualeducation

programinthepublicschoolsystem.

SectionIII

JapaneseBilingualBiculturalEducationProgram(JBBP)

Part1.BriefHistory

Intheyearsfollowingthecivilrightsmovement,racialandethnicminoritiesestablished

numerousgrass-rootsprogramsforthebenefitoftheircommunity.Theprogramsthemselvesmaybe

consideredminor,butwhenputtogethertheyrevealanewpatternofbehaviorinminorityaffairs.This

patternisaformofcivilrightsmovement,usuallyreferredtoasa"minoritymovement."Inshort,

inthoseyears,minoritycommunitieswereassuminganincreasinglyenergeticroleintheconductof

localpolicy.Itsuggeststhatdespitethevariednatureoftheprograms,suchprogramsallstemmed

fromasharedconceptofequality,andtheacquirednotionofamulticulturalcommunity.Indeed,some

peoplewereboldandassertiveinexhibitingascarcelyrestrainedculturalpride.Certainlysomeof

thesecharacteristicscanbeseenintheJapaneseAmericanapproachtowardsJBBP.

ThisnewsenseofcommunityconcerninminoritysocialstatuscanbediscernedintheJapanese

Americancommunity'schangedattitudestowardtheestablishmentoftheJBBP.OnFebruary21,

1973,thecommunityheldaforumtitled"WhatthepubliceducationisdoingfortheJapanese

child?"ThequestionoftheroleofpubliceducationintheAmericanizationprocesswasthestarting

pointofdiscussionatthisforum,whichwassponsoredbythreecommunityorganizations:Japanese

CommunityServices,JapaneseSpeakingSociety,andtheAsianAmericanTaskForce.Reflecting

theprinciplesoftheseorganizations,theideaofaJapanesebilingualeducation,expandedintoa

biculturalprogramandanAsianAmericanStudiesProgram.Eachorganizationpublicizedtheirview

ofbilingual,biculturaleducationinthelocalJapanesenewspapersasfollows:

1.RepresentingthecommunityconcernoftheneedsoflimitedEnglishspeakingJapanese

childrensuchasnewimmigrants,businessmen'schildren,etc.wastheviewheldbythe

JapaneseSpeakingSociety.

2.Representingtheconcernofparentsandpositiveselfimage,learningaboutculturalheritage

andlanguagerelatedtochildren'spersonalgrowth,wastheviewofJapaneseCommunity

Services.

3.RepresentingtheJapaneseAmericanviewtomaintainculturalheritageandexposeallgrade

levelstothisinordertobuildpositiveself-imageaswellasanawarenessofanAsianAmerican

identity,wastheviewofAsianAmericanTaskForce.

Seventy-evepeopleattendedtheforum.Discussionwasfocusedonconceptofthebilingual
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biculturaleducation.AtthisforumaSteeringCommitteewasformedtodirectfutureactivities

pursuantto:

1.Establishabilingualbiculturaleducationprogram

2.StrengthenexistingJapaneselanguageclasses

3.CreateanAsianAmericanStudiescourses

Alsoattheforum,asubsequentcommunityforumregardingtheproposalwasscheduledfor

March30,1973,andatthismeetingparentswereabletosigntheirchildrenupfortheprogram.

Everythingmovedsmoothlyafterthefirstforum,reflectingstrongcommunityinterestandparent

involvement.Communityservicegroups,religiousgroups,andprominentcommunitymembersbegan

tosupportandendorsetheprogramandtovoicetheiradvocacyofthisprogramtotheCityBoardof

Education.

OnApril5,1973,theproposalfortheprogramwaspresentedtotheBoardofEducation

CurriculumCommitteeandwasapproved.Theproposaldrawnupwasasfollow:

1.Forkindergartentosixthgrade,abilingual/biculturalprogramwastobeincludedinthegeneral

curriculum.

2.EstablishJapaneselanguageclassesandAsianAmericanStudiesCoursesatthejuniorhigh

schoollevel.

3.ExpandtheJapaneselanguageprogramsandAsianAmericanStudiesatthehighschoollevel.

Thenextobstaclewastogettheproposalbudgeted.TheSteeringCommitteehadtoputpressure

ontheBudgetCommitteeinordertohaveanyfundsallocatedfortheprogram,becausetheBudget

Committeehadtheirownconstituenciestowhomtheywereobligated,andthebudgetwasoften

predetermined.Atthesametime,theSteeringCommitteealsoaskedforfederalfundingunderthe

EmergencySchoolAct.Therewasaconstantneedtosearchforalternativefundingchannelswithin

thebureaucratichierarchyofthelocal,state,andfederalgovernment.Forexample,toapplyfor

districtfunds,theyneededapprovalfromthebudgetcommitteeoftheBoardofEducation.

OnMay15,1973,0versixtypeopleattendedtheBudgetCommitteehearing.Manyofthem

broughtalongtheirchildren.Becauseofthelargeinterestgroupandthepresenceofthechildren,their

requestwasplacedearlierontheagenda.However,theproposedprogramwasnotincludedinthe

1973-74schoolbudgetduetothelackofavailablefunds.Enormouseffortwasrequiredtoobtaina

relativelysmallamountoffunding,andyettheprogramwasplacedonaprioritylist.Ultimatelythe

establishmentoftheprogramdependeduponthefinaldecisionofthebudgetmeeting.Whileitwas

enoughtodiscouragemanypeople,theSteeringCommitteenevergaveup.

ThenextstepwastoappearbeforethefullBoardofEducation.Underverydifficult

circumstances,theSteeringCommitteecontinuedtoworkonnecessarydetails,suchasrecruiting

teacherswithknowledgeoftheJapaneselanguageandculture,enrollmentofstudents,includingnon-

Japanese,findingprogramsitesandarrangingtransportation,andmanyotherdetails.Throughoutit

一30一



all,theSteeringCommitteeactedonthepresumptionthattheywouldhavefundsallocatedtothem.

Inresponse,theschooldistrictadministrationwasuncooperative.Theyneithergavethecommitteea

listofteacherswithaJapanesebackgroundwhowerecurrentlyemployedbytheschooldistrict,nor

informedchildreningradesK-3abouttheprogram.Finallycavingtocommunitypressure,suchas

letters,telephonecalls,andinterviewswithmediasources,theSuperintendentagreedtocooperate.

Atthesametime,theonlyavailablefundswereasmallgranttheJapanFoundationhadgivenfor

educationalmaterials.TheSteeringCommitteeplannedandorganizedactivitiestoraisefunds,such

bakesales,garagesales,andsolicitingprivatedonations.

OnJuly25,1973,acommunityforumwasheldregardingtheschoolsite,selectionofteachers,

transportation,recruitmentofstudents,curriculumandparentparticipation.OnAugust7,theBoard

ofEducationapprovedthebudget,andfifty-ninethousanddollarswasgrantedtotheJBBP.Thefunds

wereallottedtodothefollowing:

1.EstablishtwoJapaneselanguagecoursesatthejuniorhighschoollevel

2.EstablishaJapanesebilingualbiculturalprogramforgradesK-2withtwoteachersandthree

instructionalaides

InSeptember1973,theJapaneseBilingualBiculturalEducationProgram(JBBP)startedwithsixty

twostudentsatEmersonElementarySchool,SanFrancisco.

Part2.MyExperienceinJBBP

In19751firstjoinedthisprogram.IhadjustcometotheUnitedStatesfromJapanandmy

abilitytouseEnglishwasweak.Iwasveryhappy,therefore,tofindaprogramthatofferedmethe

opportunitytousemyJapaneselanguageskills.Ibegantoworkasastudentinternandin1977,I

washiredasaninstructionalaide.Ifirsttaughtthirdandfifthgrades,eventuallyalsoteachingfirst

gradechildrenuntil1979.DuringthisperiodatthebeginningofJBBP,Iwitnessedveryactiveparent

participationintheprogram.Theystillcarriedonwiththespiritwhichcreatedtheprogram.There

werealwaysparentandstaffmeetings,andnothingcouldbefinalizeduntiltheParentsAdvisory

Committeeapprovedit.

TheParentsAdvisoryCommitteeconsistsofelevensub-committeesundertheexecutiveboard.

Theseweretransportation,curriculum,politicalaction,site&transportation,personnel,bylaws,fund

raising,recruitment&publicity,goals&objectives,social&hospitality,andclassroomcoordinators.

Eachcommitteeincludesteachers,instructionalaidesandparents.Thecommitteereflectsthefact

thatthisprogramwasestablishedthroughtheparents'hardworkandinitiative,fromthesitesofthe

school,tothetransportationforstudentsandthehiringofteachers.Therewasincredibleparental

involvementinnegotiatingfortheschoolbusesandotheractivities.Theparentswerefullycommitted

tohelpguideanddeveloptheprogram.

Thesubcommitteesperformedthedaytodaymanagementoftheprogram.Tosomeonelikeme,
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familiaronlywithschoolsystemsmanagedbytheschoolofficialsandadministrators,thisstyleof

themanagementwasagreatsurprise.Indeed,mypositionattheschooldependedupontheparents'

committee:inregardstohiringandfiringteachers,theparentsadvisorycommitteemadethefinal

decision.WhenIwashiredasaninstructionalaide,Iwasinterviewedbyagroupofparents,teachers,

andfellowinstructionalaides.

Inordertodevelopthecurriculumitwasnecessarytoconductresearchandcreatenewteaching

materials.Thecollectiveworkofprofessionalsandparentsmadeitpossibletostarttheprogram

withawell-organizedJapaneselanguagesegmentandoriginalmaterialforuseintheclassroom.The

curriculumcommitteecontactedseveralexistingJapaneseschoolsinLosAngeles,California,and

Hawaii.OneoftheJapaneseschoolsinHonoluluwasinstrumentalinhelpingtocollecttheteaching

materials.

Thedifficultiesofstartingtheprogramwereendless.Tosetthetransportation,andkeepthesite

andbudgettomaintaintheprogramwasaconstantbattle.Theincreaseofstudentsandexpanded

classesrequiredtheParentsCommitteetofindnewschoolsiteseveryyear.Programswhichwere

createdbyparentshadtobemaintainedbytheparentsbecausetherewasverylittleprotectionfrom

theSchoolDistrict.Thepositionoftheschoolwasprecariousastheschooladministrationviewed

theseprogramsasextraweightinanincreasinglytightfinancialperiod.

In1978,theprogramadministratorschangedandtheprogrampolicyalsochangedtoreflecta

stricteradherencetothestateanddistrict'sguidelines.Theseguidelinesrequiredatleastone-thirdof

limited-Englishspeakingstudentsbeenvolledinordertoreceivefunding.Therewerenotmanynew

immigrantsintheJapanesecommunity.Therefore,thetargetpopulationoflimited-Englishspeaking

studentsshiftedtoincludethechildrenofbusinessmen,whoonlystayedintheprogramforashort

periodoftime.TheygenerallyusedtheprogramforthechildrentoacquireEnglishskillsbefore

transferringtoaregularAmericanschool.Tomeettheneedsofthesestudents,therefore,theJBBP

alsopreparedtraditionalESLmaterials.Atthesametime,theyhadtoemphasizemajorsubjects

suchasEnglishreading,writingandmathinordertodemonstratetheirhighacademicachievement.

Intermsofapproachtobilingualeducation,thepolicyoftheschoolwaschangingtofitanarrower

adhesiontothetransitionalapproach.Theattitudetowardstheinstructionalaides,mostofwhom

wereJapanesespeaking,alsochanged.Theroleoftheaideshadbeenequivalenttothatofateacher,

butaidesbecameessentiallyateacher'sassistant.Inprotestofthisinequality,inJune1979,nineout

ofthirteenaides,includingmyself,resignedfromtheprogram.Itishardtomaintainaprogramwith

thesamespiritandprinciplesthatledtoitscreation,especiallyprogramswhicharecreatedfroman

independentspirit.

Ihavealways,however,hadastrongdesiretowriteaboutthefullmeaningandhistoryofthe

JBBPbeforeitislost.ThisisbecauseevenafterIresignedmyposition,Istronglybelievedthatthe

establishmentoftheJBBPwashistoricallysignificantasamodelcaseofaminorityeducational
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program.HereisasummaryofthestatementssubmittedtotheSanFranciscoBoardofEducationby

theparents'steeringcommitteein1973thatclearlydeclaredtheireducationalphilosophyandvision

towardmulticulturalsociety.Ibelievethatthisstatementdescribesthereasonsformyenthusiasmand

beliefintheprogram:"Inanerawhereinternationalrelationsaffectusdaily,inacitythatisproud

ofitspluralisticheritage.Bilingualprogramsenrichandenhancetheeducationalsystemnotonly

forchildrenoftheseethnicbackgroundsbutalsoforallAmericanchildren.Weareavalidpartof

America.LetourchildrenlearnabouttheirculturalheritagesandtheirlanguagesalongwithAmerican

cultureandgeneralcurriculum.Letallchildrenenjoyandappreciateeachother'sdifferencesaswell

assimilarities"(SteeringCommitteeSpeech,1973).Thisisaphilosophythatcontinuestobean

importantandoftenoverlookedpillarofglobaleducationtoday.

Conclusion

Inconclusion,theJBBPreflectstheminoritymovementintheeducationalsectorandtheir

attemptstofurthertherightsofallracialandethnicminoritygroups.Themeanstoaccomplishingthis

taskwerethreefold:

1.Asaneducationalrightsmovement,notonlyforthelanguageminority,butforallracialand

ethnicminoritygroups,suchasEnglish-speakingsecondandthirdgenerationsofimmigrants.

2.Asaculturalmovementtoenhancetheethnicbackgroundandlanguageoftheminoritygroups.

3.Asaspecialeducationlanguageprogramforminoritygroupstorestorethelossofalanguage

otherthanEnglishortomaintainanethniclanguage.

Firstly,theemphasisofthisprogramisonitsefforttorecapturetheJapanesecultureandtoeducateall

groupsofchildrenwithacommongoaloflegitimizingmulticulturalism.Thisideologyvividlyreflects

theconflictbetweenthemeltingpottheoryasopposedtosupportingthemaintenanceofdiverse

ethnicandlinguisticminoritieswithinthelargersociety.AlthoughtheeffortstoplacetheJBBPina

publicschoolsettingwasmetwithsevereresistance,theconflictnolongercenteredaroundconflicting

ideologies,butratheraroundpracticalmatters,mainlyinvolvingfinancialsupport.

Myinterviewwiththeoriginalmembersoftheparents'steeringcommitteerevealedthedesire

tolegitimizeJapaneseAmericancultureintheschoolsystem.ThecontrastingimageryofJapanese

Americanswhoarequicktoacceptandassimilateintothemainstreamsociety,whileatthesametime

fightingtomaintainanethnicculturalidentity,canbefoundintheJapanesecommunitystructureof

non-Englishspeakingfirstgeneration(lssei)andnon-Japanesespeakingthirdgeneration(Sansei).

Withinashortspanofthreegenerations,theJapaneseAmericanslosttheabilitytospeaktheJapanese

language.AccordingtotheSanseiparentsoftheJBBP,thislosswasnotachoicethatwasmade

freely,butwasanadaptationforceduponthisgroupduringperiodsofhighanti-Japanesesentiment

formeresurvival.Withtheinspirationofthecivilrightsmovementanditsunderstandingofmajority
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societalpressuresuponminoritygroups,theSanseiinsistedontheresponsibilitypubliceducationhad

totransmittheirlanguageandcultureforthesakeofthefuturegenerations.TheJBBPmovementisan

expressionofaminoritygroup'seducationalperspectivebasedontheideologyofsocialequality.

Secondly,thisisalsoaculturalmovementtocreateapositiveselfimageforminoritychildren.

IftheideaofbilingualismistoguideminoritypeopletowardsanewidentityasaminorityAmerican,

thenJBBPembodiedthisconcept.Whenweusethetermbilingualism,weimplyneitheracomplete

entrynoratotalrejectionofthemainstreamculture,butratherthecreationofanewAmericanculture.

Thirdly,theteachingofanethniclanguageisconsideredtobevaluedonthesamelevelastheEnglish

language.IfaminoritygrouporcultureisrecognizedasalegitimatesectorofAmericansociety,

thenthelanguageofthatgroupmustnotbepresentedasasecond(orsecondclass)languagebutone

thathasequalstandingwiththeEnglishlanguagesinceitisakeyelementincreatinganewcultural

identity.Languageisnotseenameansofcommunicatingideasbutasatoolfortransmittingvalues.It

maybelookeduponasamirrorreflectingpersonalitytypes,styleandcharacter.Languagemaintains

andembodiesculturalvaluesandculturemusthavelanguagetocontinueitsexistence.Thisiswhy

theJapaneseAmericanparentsweresoadamantthattheirchildrenlearntheJapaneselanguage,

sincecultureandlanguagegohandinhandandcannotbeseparated.Languageisanindispensable

elementforthegrowthofchildrenasanewAmerican.Bilingualeducationwasseenasaninevitable

mechanismtofulfillthisneed.

ThisprogramdoesnotcreatealinktoJapanesenationalculturebutratheritrestoresthatlink

whichwaslosttoformapermanentfoundationforthedevelopmentofanewidentity,thatofa

JapaneseAmerican.ThegoalsforJBBPreflecttheabovementionedasfollows:

1.ToseeksocialandpoliticalequalityforminoritygroupswithintheUSA.

2.ToenhancethecultureandlanguageofraciaUethnicminoritiestoinstillasenseofself-esteem

asauniqueculturaland/orlanguagegroup.

3.TocreateanewvaluesystemtodevelopanewgroupofcitizensasaminorityAmerican.

Educationisnotmerelytheactofteachingorbeingtaught,butitisaprocessinvolvingtwo

interactingpartiesfromwhichnewvaluesandnewideasaredeveloped.Educationneedsdifferent

partiestoprovidethecatalyticelementthatwillcreatenewresources.Inalandfilledwithsucharich

andcolorfulmixtureofpeople,Americaprovidesanidealsettingforthiseducationalprocesstooccur.

Greatcaremustbeplacedonthismultiethnicandmulticulturalsociety.Itisthesedifferences

thathavecausedtheminoritymovementtoenrichAmerica.WemustrecognizetheUnitedStates

ofAmericaasamicroscopeofglobalprocessesandlearnfromitsexperiencestoadvanceour

educationalsysteminthe21Stcentury.
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