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Abstract:TheLanguageEducationofOtemaeUniversity(OU),JapanandtheUniversityofthePhilippinesCebuHigh

School(UPCHS)conductedanInternationalServiceLearning(ISL)PrograminCebu,Philippines,in2015.Itaimedto

developtheEnglishcommunicationskills,interculturalcompetence,andcontentlearningofbothservicelearners(70U

studentsand3professors)andcommunitypartners(40UPCHSstudentswith4professors).TheOUstudentsconducted

atwo-weekJapaneseartsandcultureworkshoptoUPCHSstudents,whilethelatterbecametheirstudentsandactivity

partners.AdaptingtheservicelearningframeworksofAshandClayton(2009)andKendall(1990),thispaperassessed

theimpactofISLonthecommunitypartners'contentlearning,interculturalcompetenceandreceptivity.Itused

qualitativemethodinanalyzingthecommunitypartners'reflectionsandparticipatoryactionresearchtodeterminethe

impact.FindingsshowthattheISLpromoted(1)reciprocity;(2)collaborativeinquirybetweentheuniversities;and(3)

learningofJapaneseartsandcultureamongthepartners.ThestudyrecommendstocontinuebutimprovetheISLby

providingbothuniversitiestrainingonJapanese-Filipinointerculturalunderstandingtopromoteamoreefficient

partnershipandtoconsiderthedifferentacademiccalendarsofbothcountriesinplanning.
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要約

2015年 に大手前大学 とフィリピン大学付属セブ高校は、共同でインターナショナル ・サービスラーニン

グプログラムを実施 した。その目的は、大手前大学(学 生7名 、教員3名)と 受け入れ側のセブ高校(生

徒40名 、教員4名)双 方の英語コミュニケーション能力、異文化適応能力、学習内容の理解力の向上 と設

定 した。大手前の学生は2週 間に渡る、日本の美術 ・文化をテーマとしたワークショップを提供 し、セブ

高校生は、生徒 として活発にこのプログラムに参加 した。Ash&Clayton(2009)とKendall(1990)に よる

サービスラーニ ングの学習モデルを使用 して、本論文では今回の研修体験が受け入れ側のセブ校生の学習

理解、異文化理解及び適応力にどのようなインパクトを与えたのか、についての調査結果に言及している。

調査では、セブ校生の研修での反応や参加行動を質的(ク オリティ)メ ソッドを使って計測 を行った。そ

の結果としては、(1)双 方向の学び(2)双 方の共同対話作業(3)セ ブ校生の日本の美術や文化理解等

を挙げることができる。調査研究の結果、この取 り組みを継続 して行 うことが大切であること、しか し同

時に日本とフィリピンの間における異文化理解、交流の更なる向上を目指す学習活動や トレーニングの必

要性が急務だということがわかった。また、将来的により効果的な研修を行 うために、今回とは異なった

時期にプログラムを設定 してみることも提案したいと考えている。

キーワー ド 国際サー ビス ・ラーニ ングにおける互 恵性 、異文化 間コ ミュニケーシ ョン能力

1TheresearchissupportedbytheUniversityofthePhilippinesCebuFacultyGrant.
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Introduction

Withthegoalofeducationtodevelop21stcenturylearningskills:multiculturalliteracyandglobalawareness,

effectivecommunication,andabilitytoproducerelevantandhigh-qualityproducts,educatorscanconsider

internationalservicelearning(ISL)asanalternativeteachingmodeltopromotethesaidlearningskills.ISL,

accordingtoBringleandHatcher(2011),ascitedinNiehaus&Crain(2013)is

astructuredacademicexperienceinanothercountryinwhichstudents(a)participateinanorganizedservice

activitythataddressesidentifiedcommunityneeds;(b)learnfromdirectinteractionandcross-cultural

dialoguewithothers;and(c)reflectontheexperienceinsuchawayastogainfurtherunderstandingof

coursecontent,adeeperunderstandingofglobalandinterculturalissues,abroaderappreciationofthehost

countryandthediscipline,andanenhancedsenseoftheirownresponsibilitiesascitizens,locallyand

globally.

SubstantialresearchprovesthatISLenhancesculturalunderstanding,buildsculturalcompetencies,andincrease

interculturalcommunication(Tonkin&Quiroga,2004ascitedinDear,2012).Itenablesstudentstoencourage

moreactivelearningasstudentsseethepracticalityandapplicabilityoftheirknowledge,helpingstudentsdevelop

asenseofsocialresponsibility,anddevelopingcritical-thinkingproblem-solvingskills(Parker&AltmanDautoff,

2007ascitedinVentresandWilson,2015),whileenhanceingstudents'understandingofthecommunity

members'cultureandtheirowncultureandincreasingtheircompetencesofcommunicatingwiththecommunity

members(Mather,etal.,2012ascitedinYangetal.,2015).

DespiteISL'spositiveimpactontheservicelearners,mostISLresearchispreoccupiedwiththefeedback

fromtheservicelearnersandtheISLprocess,ignoringthethirdfundamentalelementwhichistheservedor

partnercommunity(Jonesetal.,2011).Thereislittletonoattentiongiventointernationalcommunitypartner

perspectives(Hammersley,2012).Highlightingtheimportanceoftheservedorpartnercommunity'svoiceasan

integralelementofreciprocity,WhitneyandClayton(2015ascitedinBlack,etal.,2013)stressedtheneedto

investigatethewaysinwhichsuchreciprocitycontributestoeducationaloutcomesofstudentsandtooutcomesfor

theservedcommunity.

CriticsarguedthatparticipationinISLcanbeamechanismforempowerment,butcanalsobeamechanism

forrenderingthe`poor'evenmorepowerlessbyanagendathatwasnottheirstobeginwith(Chambers,2005as

citedinHammersley,2012).Inacolonialcontextofdominanceandintervention,service-learningcouldbe

viewedasa"consciousintervention"thatpromoteschange(ordisturbance)withinhighlycomplexandpotentially

vulnerablecontexts(Butin,2010ascitedinHammersley,2012).

Crabtree(2008ascitedinDear,2012)statedthatISLstudentsandothervisitorsleavepilesofusedclothing

andother"gifts"afterproject/tripcompletionwhichreinforcesacharitablemodelofstudent-participant

engagement,theoppositeofacriticalapproach.Khan(2011ascitedinHammersley,2012)emphasized,old

developmentpracticecaneasily,unintentionally,andsometimesunquestionablyreplicateformsofneo一
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colonialismandadvocatedforabottom-up,collaborative,responsive,empoweringdevelopment-一 一a

contemporaryservice-learningmodel.

AddressingtheneedtodevelopanISLthatpromotesreciprocity,empowerment,andcollaborativeinquiry,

thispaperaimstopresentanISLpartnershipprogrambetweenOtemaeUniversityandtheUniversityofthe

PhilippinesCebuHighSchool(UPCHS).Specifically,itanswersthefollowingquestionsfromtheperspectivesof

theservedorpartnercommunityDidtheISLpromote

1.contentlearningofJapaneseartsandculture;

2.interculturalcommunicativecompetence;and

3.reciprocityandcollaborativeinquiry?

AbouttheProject

TheISLProjectinOtemaeUniversity(OU),Japan,wasnotgradedbutwasacreditedcoursewithstudents

receivingsixshort-termstudyabroadcredits.Itwasvoluntary,butstudentswhowereinterestedinservicework

andstudyabroadwererecruited.PriortotheISLProjectinCebu,Philippines,theservicelearnersreceivedafour-

dayintensivestudysessionaboutthegoalsandobjectivesoftheprogramandthehistoryandcultureofthe

Philippines(Tanaka,2015).Therewere7studentsand3professorsinvolvedintheprogram.Oftheseven

students,onewasanexchangestudentfromtheUnitedStatesofAmerica,whiletherestwereJapanese.

Ontheotherhand,UPCebuHighSchool,Cebu,Philippineswasthepartnercommunityoftheproject.

UPCHSisthelaboratoryschoolofUPCebuMasterofEducationProgram,whichonlyacceptsunderprivileged

butintellectually-giftedstudents.Inthispaper,partnercommunityreferstothehighschoolstudents.

NeedsAssessment

NeedsAssessmentwasconductedbeforetheproject.Prof.ShirleyAndo,theDirectoroftheLanguage

EducationofOtemaeUniversity,conductedavisitandinterviewamongselectedUPCHSfacultyandstudents,

whichyieldedthefollowingagreement:

1

2

TheservicelearnersfromOtemaeUniversityshallconductlecture-workshopsonJapaneselanguage,

arts,andculture,whichwererequiredinthePhilippineGrade8curriculum;and

ThecommunitypartnersweretheGrade8students.Theybecamethestudentsduringtheworkshopbut

thetourguides,communityvolunteerandlanguagebuddiesoftheOUstudentsduringextra-curricular

activitiesduringtheprogram.

Hence,forthisproject,onlyonesectionof40students(Grade8-Villamor)becametheservedorpartner

community.TablelshowstheISLLecture-WorkshopProgramwhichincludedtheGrade8Englishcompetencies

thataddressedtheISL,thespecificobjectivesperformedbyeachgroup,differentrubricsforeachpresentation,the

tasksoftheservicelearnersandthecommunitypartners.BothEnglishprofessorsofOtemaeUniversityandUP

Cebuplannedthecurriculum.ThesummativeassessmentwasconductedduringtheCulminatingActivity.
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Tablei.TheISLLecture-WorkshopProgram

Competencies ObjectivesforEachGroup Assessment Specificactivities

EN8G-IVg-15:Use HaikuGroup HaikuComposition(30) OtemaeUniversity

appropriatemodifiers 1.compareandcontrast WritingHaiku(Japanese

theideaspresentina Writing)(30) Discussandconduct

ENG8G-IVg-16:Use haikuandother PoetryReading(10) lectureandworkshops

appropriatelogical Japaneseformsfrom CollaborativeEffort onhaiku,theplay

connectorsforemphasis typesofpoems; (30) Momotaro,thesong

2.writeahaikuinEnglish SoranBushi:and
,

N8LT-IVb-13:Identify andinJapanesediscuss

notableliterarygenres thepoeticelements Leadandsupervisethe

contributedbySouthand present;and highschoolstudentsin

WestAsianwriters 3.presenthaikureadingin producingspecific

frontofanaudience outputsforthe

EN8LT-IVb-13.1:Identify culminatingactivity

thedistinguishingfeatures MomotaroGroup ActivePerformanceand

foundinreligioustexts, 1.performcollaborative Participation(40) UPCebuHighSchool

epics,myths,drama,and discussionwith EffortinLearning

shortstoriescontributedby Japanesestudentsin Japanesedialogs(30) Participateinthe

SouthandWestAsian
planningtheplay CollaborativeEffort lecture-workshopabout

・

writers
performance; (30)

Japaneseartsandculture

2.discussthescenesof andproducequality

EN80L-IVg-1.5:Delivera theplay; outputs;

manuscript/oralspeechwith 3.discusscharacter

easeandfluencybeforean …
improvisation, Conducteffectivetour

audience elementsofaJapanese guidingtotheservice

playandstage
learners:and

,

EN80L-IVh-3.7:Use blockings.

effectivenon-verbal
,,,

communicationstrategies

gesturesandbody

movements,etc.

JapaneseSongGroup

1.discussthemessageand

symbolismsofthe

Japanesesong;and

CollaborativeEffort

(30)
SingingwithEmotions

(30)

Actastravelbuddy

duringthetourand
,,

communityextension

・o・

activities

EN8G-IVg-14:Usedirect

andreportedspeechin

journalisticwriting

2.givethesignificanceof

thesong;and

3.sing/performthe

Japanesesonginan

AccuracyofJapanese

Lyrics(30)

AudienceImpact(10)

audience

FolkDanceGroup CollaborativeEffort

1.discussthemessageand (30)
symbolismsofthe EmphasisofSteps

danceSoranBushi;and AndChants(40)

2.givethesignificanceof Communication(20)

thedance;and AudienceImpact(10)

3.dance/performthe

soranbushiinan

audience
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TheTheoreticalFramework

ThisresearchadaptstheframeworkofAshandClayton(2009ascitedinBlacketal.,2013)thatservice-learning

aimstodevelopacademiclearning,civiclearning,andpersonalgrowthbetweentheservicelearnersandthe

partnercommunity.Itisacollaborativepartnershipamongtheteachers,students,andthecommunitythatcreate

theISLenvironment.Theinterdependenceoflearningprocessesandoutcomeswithcommunityprocessesand

outcomesnotonlyrendersservice-learningpowerfulasavehicleforlearningandsocialchange,butalsomakesit

challengingtoimplementeffectively.

LearningGoalCategoriesofSL PartnersinServiceLearning

Figure1.LearningGoalCategoriesofSLandPartnersinSL(AshandClayton
2009ascitedinBlacketal.,2013)

ThispaperalsoadaptedtheframeworkofreciprocityfromKendall(1990)whichstated:

theexchangeofbothgivingandreceivingbetweenthe`server'andthepersonorgroup`beingserved.'All

partiesinservicelearningarelearnersandhelpdeterminewhatistobelearned...Suchaservice-learning

exchangeavoidsthetraditionallypaternalistic,one-wayapproachtoservice(pp.21-22).

Reciprocitysupportsthenotionthatthesharingandexchangeofideascanleadtoalevelofcultural

understandingthatbridgescurrentculturaldivides(Porter&Monard,2001ascitedinHammersley,2012)and

understandswhatthepartnercommunitieslearn,howtheylearn,andwhetherthereareanytransformativeimpacts

forthem(Hammersley,2012).

Furthermore,todeterminethecommunicationunderstandingandimpactamongtheJapanese,Americanand

Filipinostudents,thispaperanchoredByram'smodelofinterculturalcommunicativecompetence(ICC)(1997).

ICCinvolvesfiveinterrelatedelements

Attitudes:curiosityandopenness,readinesstosuspenddisbeliefaboutotherculturesandbeliefaboutone's

own.Knowledge:ofsocialgroupsandtheirproductsandpracticesinone'sownandinone'sinterlocutor's

country,andofthegeneralprocessesofsocietalandindividualinteraction.

Skillsofinterpretingandrelating:abilitytointerpretadocumentoreventfromanotherculture,toexplainitand
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relateittodocumentsfromone'sown.Skillsofdiscoveryandinteraction:abilitytoacquirenewknowledgeofa

cultureandculturalpracticesandtheabilitytooperateknowledge,attitudesandskillsundertheconstraintsofreal-

timecommunicationandinteraction.

Criticalculturalawareness/politicaleducation:anabilitytoevaluatecriticallyandonthebasisofexplicit

criteriaperspectives,practicesandproductsinone'sownandotherculturesandcountries.(p.121).

Corbett(2007)clarifiesthat"ICCincludestheabilitytounderstandthelanguageandbehaviorofthecommunity

andexplainittomembersofthehomecommunityandviceversa.ICCtrainslearnerstobe`diplomats',ableto

viewdifferentculturesfromaperspectiveofinformedunderstanding."(p.2).

TheMethodology

Thestudyusedqualitativemethodinanalyzingthereflectionsofthehighschoolstudents,ParticipatoryAction

ResearchinwhichtheauthorsobservedtheISLactivities,andinterviewsamongtheservicelearnersandthe

communitypartners.

QualitativeAnalysis

The40highschoolstudentseachwrotefivereflectionsduringtheproject:Firstmeeting,Duringpractice,Tour-

guidingactivity,Culminatingactivity,andtheEvaluation.Thefirstfourwerenarrativeexperiencesofthe

students.TheEvaluationfocusedontheoverallassessmentoftheprojectanditsimpactontheircontentlearning,

Englishlanguagecommunicationskills,andcontribution.Questionstypo:(1)Didtheprogramhelpyoulearn

Japaneseartsandculture?Inwhatway?and(2)DidithelpinenhancingyourEnglishcommunicationand

interculturalskills?Inwhatway?

ForISLstudies,reflectionisareliablemethodologysinceithelpsstudentsmakeconnectionsbetweentheoretical

perspectives,observationsandplausibleinterpretations,andpractice(Nickols,etal.,2013).These200reflections

wereanalyzedusinginductivedataanalysisthroughtwoprocesses:codingwhichidentifiedreflectioninformation

thatrequireany血rtherexplanationandcategorizing,whichhelpedorganizedcodeddatabylookalike

characteristicsorthemes(LincolnandGuba,1985ascitedinBlack.etal.,2013).

ParticipatoryActionResearch

Greenwood,etal.(1993)definedParticipatoryActionResearchasaformofactionresearchinwhichprofessional

socialresearchersoperateasfullcollaboratorswithmembersoforganizationsinstudyingandtransformingthose

organizations.Itisanongoingorganizationallearningprocess,aresearchapproachthatemphasizesco-learning,

participationandorganizationaltransformation.

Astheprogramdesignersandimplementers,webecamethefullcollaboratorsoftheOUandUPCHSservice

learners,communitypartners,andprofessors.Wesupervisedandparticipatedinthewholelecture-workshop,tour一
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guiding,coastalcleanup,andcommunityoutreach.Inaddition,weconductedinformalformativeassessmenton

thelecture-workshopandrehearsalsthroughobservations,interviews,andfocusgroupdiscussionamongthe

servicelearners,OUprofessorsandthecommunitypartners.Theregularon-goingassessmenthelpedimprovethe

ISLimplementation.

FindingsandDiscussion

Promotedcontentlearning

Table2providesthepositiveimpactoftheISLprojectonthecommunitypartners'contentlearningand

improvementofEnglishcommunicationskills.Fromthereflectionsofthe40respondents,allbelievedthatit

helpedthemlearnandappreciateJapaneselanguage,dance,haiku,Momotaro,SoranBushiandimprovedtheir

Englishcommunicationskills;andpromotedinterculturalcommunicativecompetence.

SincetheprimaryobjectiveoftheISListoteachJapaneseartsandculturetothehighschoolstudents

(communitypartners),theservicelearnerswereindeedsuccessfulinachievingtheirgoal.Allrespondentsclaimed

thattheylearnedhowtocomposehaiku,performJapanesedance,song,andplay,andspeakJapanesegreetings.

Theyaddedthattheirbigbrothersandsisterstaughttheminaverycreativeandauthenticway.

StudentAclaimedthattheISLprogramhelpedhiminunderstandingJapanesecultureasstressedinhisreflection:

IthelpedmeinunderstandingthecultureofJapan.IthelpsmetobeagoodpersonandIamnotafraid

anymoretointeractwithpeoplewithdifferentnationalities.AndsomedaywhenIgotoJapanIwillnotbe

ignorantbecauseIhavealittleknowledgeabouttheculturesandtraditionofJapan.

Table2.lmpactofthelSLbasedfromthePartners'Ref-ections

Impact N SampleStatements

LearningofJapanesearts 40 ・ThetwoJapanesesongsgavemeahintofwhattypeofculture

andculture,Haiku, (100%) Japanhas.Ilearnedthatnationalismispartoftheircultureand

Momotaro,SoranBushi peopleinJapanareverydisciplinedandhonest.

dance ・IlearnedSoranBushidanceandhaiku-making .Ialsolearnedthe

JapanesesongMomotarutaughtbyAte(BigSister)Nanae.She

personallytaughtmetheJapanesecounterpartofnumbers.
・IlearnedhowtointroducemyselfinJapanese

,howtogreetand

howtohaveasimpleconversation.

Promotionofintercultural 40 ・Ilearnedthatit'snoteasytocommunicateandhelptheJapanese

・ ・
communicativecompetence (100%) studentsunderstandthePhilippineculturebecausetheyarestill

learningtheEnglishlanguage.That'swhyweareheretohelp

themcommunicateinEnglishandlearnourculture.

・Becauseoftheprogram ,wefoundFRIENDSHIPwiththeOtemae

students.Welaughed,joked,had血nandcriedwitheachother.

Evenifcommunicationissometimesabithardbecauseofthe

languagedifference,westillmanagedtoperfectlyunderstandeach

other.
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StudentBsaidthatitwashelpfulinherEnglishandResearchsubjects:

IlearnedaboutJapan'shistory,culture,andliterature.AsianLiteratureandInterculturalRelationshipisalso

thetopicofourEnglishandCreativeInvestigationthisyear,soourdiscussionwasreallyuseful.Allofus

wereveryinterestedaboutthecultureofJapansincemostofuswereotakusandmanyofthegirlslikeJ-pop

music.WegottolearnaboutthecultureofJapan,fromGeishastoSamuraistoSoranBushitoHaikusandto

famousJapanesefoods.

StudentCaddedthatitbrokeastereotypeinformationshethoughtaboutJapan:

IthelpedmeunderstandtheirculturebecausebeforeIthoughtthattheyvaluereligionbutonwhatIheard

theyarenotintoreligion.Also,byknowingtheirculture,ithelpsmeonthewaythatonhowIwouldtreat

them.

ThesepositiveresponsesofstudentsprovethattheISLprogramwasaneffectivemodelinteachingcontentareas.

ThisimpliesthattheOtemaeUniversitystudentswereeffectiveteachersindeliveringthecontentandininspiring

thestudentstoappreciateJapaneseartsandculture.Thiscouldbeduetothefamiliarityofthetopicandtheir

commitmenttolessonplanning,preparation,andimplementation.

Fromourobservation,theservicelearnershadauniquewayofteachingthecontent-一 一moreauthenticand

realisticexamplesandmoreelaborateteachingaids.Forexample,whentheOUstudentstaughthaiku,they

preparedanumberofmotivationandschemaactivationtechniques.Theydiscussedaboutthefourseasonsand

theirexperiencesabouteachandtheauthenticJapanesecharacters.SincetheywereJapanese,theycouldeasily

writeKanjiandexplainittothestudents,comparedtoFilipinoEnglishteacherswhousuallyusetheEnglish

translationsofthehaikuforthediscussion.Weobservedthatstudentsweremoreparticipativeincomposingtheir

haikusinKanjiandinEnglish.

ThesefindingsvalidatethestudiesofDear(2012)andKiely(2004ascitedinDear,2012)thatISLprograms

promoteapositiveimpactandintellectualandculturalchangetotheparticipants;italsonurturesboththegrowth

anddevelopmentoftheservicelearnersandthepartnercommunity(Crabtree,2008ascitedinDear,2012).The

reflectionssupportthefindingsofDear(2012)thatreciprocityinISLpromotededucationasbothexchangeof

knowledgeandlong-termcommitmentandasleavingsomethingbehind.TheOUservicelearnerssharedtheir

knowledgeonJapaneseartsandculturetothehighschoolstudents,thusleavingthemlessonsaboutcross-cultural

understanding,historicalawareness,andJapaneseartistry.

Promotedinterculturalcommunicativecompetence

TheISLprogrampromotedICCamongthecommunitypartnersasshowninthereflections.Indealingwiththe

JapaneseandAmericanservicelearners,theydemonstratedtheICCbehaviorsofByram(1997):presented

knowledgeofsocialprocessesandsocialinteraction,promotedattitudesoftheinterculturalspeakerandmediator,

providedeventstoseehowownvalues,behaviorsmightlookfromtheperspectiveofanoutsider,interpreted
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documents/eventsfromanotherculture,andgaveactivitiesforservicelearnerstoacquirenewknowledgeofa

culture,andanabilitytoevaluatecriticallyandonthebasisofexplicitcriteriaperspectives,practicesandproducts

inone'sownandotherculturesandcountries.

StudentDactedasaninterculturalspeakerwhenhesaid

Ilearnedhowtobepatientinspeaking.Maybewespeaktoofastthatiswhytheycouldn'tunderstandus.So,

werepeatedwhatwesaysotheycanunderstand.IlearnedsomeJapanesephrasesandgreetings.Ilearnedto

bemoresociableandtheprogramenhancedmyEnglishskills.

StudentEinterpretedwordsfromanotherculture,andgaveactivitiesforservicelearnerstoacquirenew

knowledgeofaculture,asstatedbelow

DuringourwholetriptoPulangBukid,IlearnedalotaboutJapaneseculturefrommybuddyTsunekatsu.I

alsotaughthimsomeBisayawords.IaskedhimtheJapanesewordfor`river'.Heanswered,`kawa'.Itold

himthat`kawa'meansafryingpaninmylanguage.

StudentFallowedhertravelbuddytoacquirenewknowledgeofCebuanoculture

Iwasveryhappywithmybuddyinthecitytour.IexplainedtohimsomeFilipinodishesandheappreciated

them,likedriedmangoesandroastedpig(lechon).

StudentGpresentedhistoricalknowledgeaboutJapanandthePhilippines

Itwassuccessfulinestablishingharmoniousrelationshipbetweentwonationalitiesbecauseevenifwethe

badhistorywiththeJapanese,wedidn'thaveitasbasisonhowweactedtowardstheOtemaestudents.It

madeuscloserlikesistersandbrothersevenwithjustashortperiod.

StudentHprovidedeventstoseehowownvalues,behaviorsmightlookfromtheperspectiveofanoutsideras

showninhisreflection

DuringourpracticesfortheMomotaroplay,wehadtospeakEnglishsothatourJapaneseteacherswould

understand.Iwastheonewhoreallyspokealottothemsothatwewouldunderstandeachotherandmakea

verygoodplay.ThishelpedmebecauseIbecamemoreconfidenttospeakinEnglishlanguageinfrontof

manypeople.

ThefindingvalidatesstudiesprovingthatISLenhancesculturalunderstanding,buildsculturalcompetencies,

increasesinterculturalcommunication(Tonkin&Quiroga,2004),enhancesparticipants'abilitiestoviewtheir

worldfrommultipleperspectives(Crabtree,2008ascitedinDear,2012),anddevelopsstudents'understandingof

thecommunitymembers'cultureandtheirownculture(Mather,etal.,2012ascitedinYangaetal.,2015).These

wereevidentinthecommunitypartner'sabilitytodiscusstheJapaneseartsandculture,citytourandcommunity
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extensionprogramwhichallowedtheJapaneseservicelearnerstoacquirenewknowledgeaboutCebuanoculture

andtopracticetheirEnglishlanguageskills.Ineffect,thecommunitypartnerswerealsolearningnewknowledge

aboutJapanfromtheservicelearners.

Furthermore,itvalidatestheresearchofJones,etal.(2011)thatsometimestherewouldbeatranslingual

elementinvolvedinISLinwhichstudentswillbeexpectedtouseaforeignlanguagetocarryouttheirservice,or

theywillperformtheirserviceinspiteoflanguagedifferences.Fromourobservation,thistranslingualelement

wasmanifestedwhentheFilipinostudentstaughttheJapanesestudentsCebuanowordsessentialingreetingthe

peopleofPulangBukad(RedMountain)communityduringthevolunteerwork.Mostpeopleinthecommunity

hadaloes-levelofEnglishandnoJapaneselanguageasility,hence,therewasaneedfortheJapanesestudentsto

speakinthelocallanguage(Cebuano)toestablishrapportinthecommunity.Fortunately,theJapanesewerefast

learnersinmemorizingsimpleCebuanogreetings,whichimpressedthelocalcommunity.

ThetaskofthehighschoolstudentstutoringtheJapanesestudentsEnglishandCebuanolanguages

demonstratedtheICCmanifestations(Byram,1997)ofprovidingsocialinteractionactivitiesforservicelearners

andanabilitytoevaluatecriticallyandonthebasisofexplicitperspectivesandpracticesinone'sownandother

culturesandcountries.Theyunderstoodtheessenceofspeakingthelocallanguageforforeignerstogainthe

rapportandfriendshipofthelocalcommunityandnotbealienated.

P'0〃totedrecipro(ヲ'』 ン α7"(ヲ0"α ゐ0'磁 かe'nq〃'りV

ThisISLprogrampromotedreciprocityandcollaborativeinquiryasshownintheplanningofthesyllabus,tasksof

theservicelearnersandcommunitypartners,andtheimplementation.UnlikethetraditionalISLwhichusesneo-

colonialismofdominanceandintervention,thisISLconductedacollaborativeneedsassessmentamongthe

professorsandstudentsoftheservicelearnersandthecommunitypartners.Itrecognizedtheimportanceof

incorporatingtheperspectiveandneedsofthepartnercommunitywithinISLprogramdevelopment(Crabtree,

2008ascitedinDear,2012).

AyearbeforetheISLimplementation,wediscussedwithOUProf.AndotheneedsofourGrade8students

onlearningJapaneseartsandculture.Fortunately,thesaidtopicswereappropriatefortheJapaneseservice

learners'levelandinterests.Therewasathoroughdiscussionontheteachinggoals,strategies,andassessment,

teambuilding,logistics,andothercommunityextensionactivities.Hence,theprocessfollowedthereciprocity

modelofKendall(1990)sincebothpartieswereinvolvedinthegivingandreceivingofserviceandhelpedin

determiningthecontentoftheprogram.Thesharingandexchangeofideasaboutthecurriculumand

implementationledtoalevelofculturalunderstandingthatbridgedcurrentculturaldivides(Porter&Monard,

2001ascitedinHammersley,2012).

Furthermore,thehighschoolstudents'reflectionsshowedthattheylearnedtherequiredcontentstandardson

JapaneseartsandculturethroughISL.Consequently,fromthefocusgroupdiscussionamongtheJapanese

servicelearners,theyhighlightedthattheywerenotonlydelightedtosharetheirknowledgeaboutJapanesedance,

song,haiku,andMomotaro,butwerealsogiventheopportunitytopracticetheirEnglishlanguageskillsandto
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"Teacher"NanaetranslatesJapanese

songsinEnglish.

"Teacher"Shujidemonstrateshaiku

composition.
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"Teachers"NanaoandMegandance

SoranBushi.
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TheteamwithTeacherJerah

celebratesaftertheJapaneselanguage

class.

"Teachers"TsunekatsuandMaishare

Momotaro

StudentsinMomotaroplayreadtheir

appreciationduringtheCulminating

Activity.

Photos:NorikoMori
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learnFilipinoartsandculturewhichweretheobjectivesoftheirISL.Theyaddedthattheyhadmorechanceto

communicateinEnglishintheISLprojectinCebuthaninJapan.

Therefore,thisISLprogramdidnotsubscribetothepaternalisticandone-wayapproachtoservice(Kendall,

1990)andtothemechanismofgivinggiftstothelessfortunatestudents(Chambers,2005ascitedinHammersley,

2012).Ratheritbothdevelopedtheconfidenceoftheless-economicallyfortunatestudentstofeelempoweredin

sharingtheirEnglishlanguageskillswhiletheJapanesestudentsfeltempoweredtosharetheirknowledgeontheir

artsandculture.

Fromourobservation,bothgroupsexpressedmutualcatharsisofhappiness,fulfillment,andintercultural

appreciationwheneveronesucceededindemonstratingorperformingeachcountry'sculture,especiallyinsinging

localsongsoranthems.TheCebuanosappreciatedtheJapanesesingingthePhilippineNationalAntheminone

formalflagceremonywhiletheCebuanossangtheSoranBushiintheCulminatingActivity.Thesinging

symbolicallypromotedacertainformofhealing.AsStudentIsaid,"Eventhoughtheydidnotknowwhattheir

country(Japan)didtous(duringthewar),buttherearemanywaysinbuildingrelationshipwithothernationalities

andoneofthemistheprogram.We'veworkedasifweareonecountry."

Conclusion

Withcollaborativeinquiryandreciprocityintheprogramplanningandimplementationbetweenthetwo

universities,theISLprogrampromotedcontentlearningandinterculturalcommunicativecompetence(ICC)tothe

communitypartners.TheeffectiveteachingoftheOtemaeUniversitystudentstothehighschoolstudentsallowed

themtounderstandandappreciateJapaneselanguage,arts,culture,andhistory.Theexperiencedevelopedtheir

competencetousethevarietyofEnglish,Japanese,orCebuanolanguagestosuittothecommunicationcontext

andtoexperienceinterculturaleventswithopen-mindedness,nationalism,andcriticalthinking.Ontheotherhand,

theISLwasaneffectivelanguagevenuefortheJapanesestudentstolearnandpracticetheirEnglish

communicationskillsandinterculturalcompetence.Hence,itwasareciprocatedISLmodelthatadvocatedfora

collaborative,responsive,andempoweringdevelopmenttobothservicelearnersandthecommunitypartners.

ThestudyrecommendstocontinuetheISLprogramwiththefollowingconsiderations:(1)Includeapre-ISL

trainingprogramonJapanese-Filipinointerculturalunderstandingsuchaspopularculture,basicgreetings,food

anddressetiquettes,andreligionorspiritualitytopromoteamoreefficientpartnership.Althoughgenericcultural

informationmaybeavailableonline,itisstillbesttogivepracticalsituationsandcontexttoavoidcultureshock;

(2)HoldtheprogramsometimeinNovember-January.InthePhilippines,publicschoolsendclassesinMarch.

Februaryisscheduledforpre-finalexaminations.
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