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Abstract:Non-JapanesetrilingualstudentswhogrewupinJapanandarestudyingfull-timeatJapanese

universitiesrepresentalinguisticallyprivilegedyetsociallymarginalizedsliveroftheEFLstudentpopulationin

Japan.AlthoughEnglishhasbeencriticizedasaweaponusedbywesternimperialiststocolonizeandsubjugate

non-westernpeoples,inthisparticularsociolinguisticecologicalcontextitisusedtoempowerthemarginalized.

Asanadditiveagentinself-identitydevelopment,thiscasestudyarguesthatEnglishcanaidEFLlearnersin

battlinglinguisticimperialismbyequippingthemwithapowerfulvoicethatcanbeheardbyamoreinclusive

globalaudiencebeyondlocal,monolingualborders.Theinvestigationexploresthecross-culturalperceptions

ofthisextraordinarygroupaswellastheimplicationsforTESOLadvocatesofsocialjustice,multicultural

diversityeducation,andWorldEnglishes,andhowtheseintertwineandweaveconceptionsofEFLliteracyand

learneridentity.
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要約

日本で育ち 日本の大学に通っている多言語話者である非 日本人学生は、言語の上ではある種の特

権を有 しているようにみられるが、 日本において外国語 として英語 を学ぶ学生(EFL:Englishasa

F・reignLanguage)の 数の多 さからすると社会的には軽ん じられているのが実情である。英語は西洋

の帝国主義者たちが非西洋の人々を植民地化 し服従 させ る一つの武器であるとして批判 されてきた

が、前述の文脈 における軽ん じられている学生たちに対 しては力を与えるものといえる。この論文に

おいては、英語 を外国語 として学ぶ者 に対 して英語がなしうることを示すが、それはある地域や単一

言語の領域を超 えてよ り多くの人々に届 く力強い声により言語帝国主義に抗 うことを意味する。 この

研究では、TESOL(TeachingEnglishtospeakersofotherlanguage:他 言語話者に英語を教えること)

が唱えている社会正義や文化の多様性教育やWorldEnglishesに 言及するだけでなく、英語を外国語

として学ぶ者の異文化理解 についても触れている。そしてこれ らがどのよ うに英語を外国語 として学

ぶ者の読み書き能力やアイデンテ ィティとい う概念を作 り上げているのかについても検討する。

キー ワー ド 多文化教育、共通語 としての英語、世界的な英語

Introduction

Ithasbeensaidthatintellectualhonestyoftenrequiresbitingthehandthatfeedsit.Whether

donewillfullyorreluctantly,forTESOLprofessionalsawareofthepowerfulinfluencetheEnglish

languageassertsuponitsusersandnon-usersworldwide,thequestforanintellectuallyhonest

discoursesurroundingitsproliferationandusagemustbeaddressedinanethical,transparentmanner.

AsJapaneseuniversitiesinternationalizetocompeteforgovernmentfundingandclimbtheworld
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rankingsladder(see"Universitiesgetyenforranking,"2014),Englishbecomesanevenmore

valuablecommodity.Thefollowingcounter-storiesoftwonon-Japanese,trilingualmalesstudying

asfull-timeuniversitystudentsinJapanprovideinsightintothecross-culturalperceptionsofan

emerginggroupoflinguisticallyprivilegedyetsociallymarginalizedindividuals.Itishopedthatthe

issuesunearthedinthiscasestudywillmotivateuniversityadministrators,instructors,andstudents

toengageinmeaningfuldialogueabouttheimpacthistorical,sociolinguistic,andculturalforceshave

hadandcontinuetoexertuponnon-JapanesestudentsinJapan.

LiteratureReview

OnBeingPureJapanese

ThewidelyheldviewbymanyJapanesepeopleofwhatitmeanstobepureJapaneseisthatan

individualhasJapanesenationalityunderthelaw,hasJapanesebloodlineage,andhasinternalized

Japaneseculture(Fukuoka,2000).ThisreferstopeoplewhoarenativespeakersofJapanese,who

holdJapanesecitizenship,whoadheretoJapaneseculturalbehaviors,andwhoseancestorswere

Japanese(Hammond,2006).Accordingtothe2010census,thepopulationofforeignresidentsin

Japanstoodat1.28%ofJapan'stotalpopulationofapproximately128millionpeople(Statistics

Bureau,MinistryofInternalAffairsandCommunications,Japan,2011).Ethnicminoritygroupsin

JapanincludetheindigenousAinuofHokkaido(Uchidaetal.,1994),theUchinanchupeopleofthe

formerRyukyuKingdomofOkinawa(Keyso,2000),theethnicKoreanpopulationinJapan(Hirasawa,

1991),theChinesecommunitiesofJapan(Maher,1995),andrecentSouthAmericanimmigrantsof

Japanesedescent(Hiratakaetal.,2001).Lie(2001)concludesthattheseminoritypopulationsinJapan

areverydifficulttoaccountforbecauseneithergovernmentalnorsociologicalsurveysincorporate

ethnicdiversity.Moreover,minoritygroupssuchasethnicKoreansmaytrytoblendinasmainstream

Japanesetoavoiddiscrimination(Hicks,1997).

AlthoughseveralminoritypopulationsexistinJapan,alingeringattitudeprevailsthatJapan

isacountryofoneculture,onelanguage,onerace,andoneethnicity(Uchidaetal.,1994)withno

significantproblemsfacingminorities(Fukuoka,2000).Summarizingtheworkofvariousscholars,

Noguchi(2001)notesthatthisrigid,monolithicimageofoneJapanwasconcoctedbytheemperorof

theMeijiperiod(1868-1912)inanefforttostandardizeJapaneseeducationandlanguagewiththeaim

ofraisingnationalprideinthefaceofmoretechnologicallyadvancedwesternnations.Inconjunction

withthecreationmythoftheJapaneseasaneliteraceofpeopledescendedfromShintogods,this

nationalismwasbredtounitetheJapanesepeopleandjustifytheirracialandculturalsuperiority

(Noguchi,2001).Thehomogeneityconstructalsohelpedtofurtherjustifytheassimilationofallother

ethnicgroupsbystrippingthemoftheirlanguagesandculturesuntiltheirveryhistoriesandidentities

wereoverwritten(Noguchi,2001).
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1海'召7〃atio〃 〃 たαガ0〃'〃Japa〃

TheJapanesetermkokusaika(internationalization)wascoinedinthe1980sandrefersto

westernizationorAmericanizationwithafocusonlearningEnglishwhilechampioningJapanese

culture(Schneer,2007).TomanyJapanesepeople,speakingEnglishissynonymouswithbeingan

internationally-minded,middle-classcitizen(Kubota,2002).However,inastudyoftheeffectof

globalizationuponthelocallinguisticecologyofaruralJapanesecommunity,Kubota(2009)debunks

themyththatEnglishisthelinguafrancaofchoiceinmostinternationalcontexts.Shealsodiscovered

thatsomeJapaneseparticipantsfeltthatdealingwithnon-westernersinJapanwasasuperficial,

unnecessaryformofkokusaikathatdidnotcontributetotrueinternationalization(Kubota,2009).

UnlikenativeEnglish-speakers,uninvitedforeigners(e.g.,non-Englishspeakingmigrantworkers)

areexpectedtoassimilateintomonolingualJapanesesociety,suggestingthatmanyJapanesepeople

thereforevalueanexclusivebilingualisminvolvingfluencyinJapaneseandEnglish,butnotother

languages(Kubota,2009).

Despitetheirperceivedsuperiority,manyJapanesehaveadeepadmirationforwesterncountries,

inparticularNorthAmericaandEurope(Lie,2001).Hammond(2006)reportshearingJapanese

peoplesaytheyhavearacialinferioritycomplextoCaucasiansbutnottootherforeigners.Inthe

Japanesemedia,thefair-skinnedCaucasianwithblondehairandblueeyesisthestereotypicalsymbol

ofJapaneseinternationalization(Simon-Maeda,2004),andwhitesareoverwhelminglyfeatured

inTVcommercialsendorsingJapaneseproducts(Nakanishi,2002).Kubota(1998,2002)argues

thatJapanesestudentshavebeensubconsciouslyinfluencedbythesocial,cultural,andhistorical

backdropsthatreflectsymboliccolonialismandthesuperiorityofEnglish,whiteness,andBritishor

Anglo-Americanculture.InastudyofJapaneseuniversitystudents,Chiba,Matsuura,andYamamoto

(1995)discoveredthatpositivedescriptorssuchasfriendly,elegant,andskilledwereusedmore

oftenforwhitespeakersfromtheUnitedKingdomandtheUnitedStatesthanfornon-whiteEnglish

speakersfromcountriessuchasHongKong,Malaysia,SriLanka,andJapan.

Racis〃Zand。M〃ltic〃lturalEd〃catio〃'〃 ㎜(兀

Raceandracismarecontroversialtopicsthatinevitablysurfaceintheworldwidepracticeof

teachingEnglish.Hammond(2006)definesracismasaconstructthatperpetuatesunequalrelationsof

powerthroughinferiorization,aprocessinwhichtheotherisrenderedinferiortotheself.Scheurich

(1997)identifiesepistemologicalracismasbasedontheknowledgeandpracticesthatprivilegewhite

Europeanmodemistcivilization.Theworld'smostin刊uentialphilosophers,socialscientists,and

educatorshavebeenpredominantlywhitemales,andtheworldepistemologiesthatinfluencethe

waysinwhichwethink,analyze,socialize,andeducatehavebeenlargelydevelopedwithinthisracial

andculturalframework(Scheurich,1997).EpistemologicalracismisingrainedinNorthAmerican

textbooksandaffectsaspectrumofacademicdisciplinesrangingfrombiologytohistorytoEnglish,
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constructingandperpetuatingtheracialstereotypesandwhitehegemonystemming丘omwestem

imperialism(Willinsky,1998).

InstitutionalizedracismhasparticularsignificanceforTESOL'sroleintheglobalspread

ofEnglishwhenconstructingthenormwithregardtowhatislegitimatelinguisticandcultural

knowledge(Matsuda,2002).Kubota(2006)arguesthatinstitutionalorstructuralracismisubiquitous

andshapessocialrelations,practices,andinstitutionalstructuresinwhichideasofequalrights,

universalism,humanism,anddemocracywerenotnecessarilyextendedtonon-favoredgroups(Kubota

&Lin,2006).Holliday&Aboshiha(2009)identifythecontradictionswithinthecontemporary

Europeandilemmaofanimaginedcreedofuniversalism,equaltreatment,andhumanismthat

neverthelesssegregateshumanityintoahierarchyofracesandcultures.Collins(1998)censuresthe

hypocriticalparadoxofwhitedescendantsofcolonizerswhopubliclyclaimtobeadvocatesforthe

marginalizedthroughanoutwardpromotionofequality,yetjustifytheirownprivilegedstatusinthe

racialhierarchy.Lin(2004)arguesthatwhitenessexertsitspowerasaninvisibleandunmarkednorm

againstwhichallothersareraciallyandculturallydefined,labeled,andmadeinferior.Afamiliar

exampleofinstitutionalizedracisminTESOListheworldwidepracticeofhiringpredominantlywhite

Englishteachers.RacialstereotypesthatreinforcethesuperiorityofwhitenativeEnglishspeakers

mayalsopreventL21earnersfromcommunicatingwithothersinforeignlanguagesotherthanEnglish

(Chiba,Matsuura&Yamamoto,1995).

Multiculturalismisasetofbeliefsthroughwhicheducation,themedia,governmentpolicy

andotherinstitutionsdealwithaninfluxofpeoplefromdifferentnationsandculturalbackgrounds

(Holliday&Aboshiha,2009).Kubota(2004)characterizesnormativemulticulturalisteducationasa

non-offensive,egalitarianapproachthatglossesovertherealissueofwhiteprivilegebyfocusingon

superficialdifferencesamongdiverseculturesandpeoplesandperpetuatingfamiliarstereotypesof

theexoticandromanticizedother.Kumaravadivelu(2007)condemnsnormativemulticulturalismfor

itspatronizingoversimplificationofcomplexidentitiesthroughitssuperficialfocusonfood,clothing,

festivals,andceremonies.Afamiliarillustrationwouldbewesterntouristswhoviewthenon-western

worldasaplacetoexperienceandcollectcultureasanexoticcommodity(Jordan&Weedon,

1995).Spears(1999)exposesthenormativeapproachtomulticulturalismasneoracistduetoits

rationalizationoftheoppressivehierarchiesthatblamethelowerachievementofminoritygroupson

dysfunctionalattitudes,values,andorientationsthatdonotmeasureuptothewhitenorm.Moreover,

thenormativeapproachfocusesprimarilyonblatantformsofracism,thusallowingfavoredgroups

todenyharboringanyracistattitudesandtoevaderesponsibilityforeradicatingsocialinjustice(van

Dijk,1993).

Attheotherendofthespectrum,Hammond(2006)definescriticalmulticulturaleducationasan

approachthatpromotessocialjusticeandequalitythroughanintensescrutinyofthepowerandpolitics

thatdominateandmaintainsubordinationinvariousdimensionsoflocalandglobalsociety.Teachers
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andstudentsarechallengedtoidentifyandanalyzethehidden,biaseddiscoursesthatmoldthesocial

structuresandworldviewsthatprivilegedominantwhiteAmericanandEuropeanculturesanddeeply

imbuethefabricofEnglishcurriculaandinstruction(Hammond,2006).Afamiliarexamplewithin

America'sdiversepopulationisaffirmativeaction,pittingmembersoftheprivilegedwhitemiddle-

classmajoritywhomaycondemnitasanunfairpolicyversustheirminoritycounterpartswhomay

viewitisastepforwardinrectifyingtheracial,ethnic,gender,andsocioeconomicinequalitiesinthe

UnitedStates.

肋 ア'dEnglishesa〃4」Eπ8覗5乃asan1初 旋ヲアπαガ0〃alLang〃 ㎎8

Kachru(1985)identifiestheuseofEnglishworldwideintermsoftheinner-circlevarietyusedby

nativespeakersfromAnglophonecountriessuchastheUnitedKingdom,theUnitedStates,Canada,

Australia,NewZealand,andIreland;theouter-circleofformerBritishcoloniesscatteredthroughout

AsiaandAfrica(e.g.,India,Nigeria);andtheexpanding-circleofothercountriesinwhichEnglishis

learnedasaforeignlanguage(e.g.,Japan,Brazil).TheEnglishlanguagehassplinteredintocountless

regionalvarieties,andalthoughAmericanorBritishEnglishstilldominateaspureorauthenticnorm-

providersforEnglishusageworldwide(Matsuda,2002),theirgriphasweakenedascountriesofthe

outer-circlehavedivergedlinguistically(Kachru,2005).

Fairclough(2006)definesglobalizationastheinternationalsystemofnetworksand

interconnections,includingtheflowofpeople,goods,money,intergovernmentalnetworks,and

discourses.Incontrast,globalismistheprocessbywhichtheUnitedStatesanditsalliesseekto

extendtheirpoweracrosstheglobethroughtheimpositionofneoliberalmarketeconomics,whether

throughhardpower(i.e.,militaryinterventionintheaffairsofsovereignstates)orsoftpower

(i.e.,language,culturalorreligiouspractices)(Fairclough,2006).TheteachingofEnglishinthe

globalizationdiscourseisinextricablylinkedtoitsworldwidespread;itschangesinforms,functions,

andusers;thepoliticsassociatedwiththelanguage;itscoexistencewithindigenouslanguages;its

useasthemediumofeducationorlanguageoflaw;anditsfunctionininternationalcommunication

(Phillipson,1992).InSouthKorea,Shin(2006)contendsthatEnglishiscommonlyconstructedas

theinternationallanguageofaneliteglobalcommunityofeducated,privilegedcitizensfromthe

UnitedStatesandotherwealthyinner-circlecountries.TheassociationbetweenEnglishspeakersand

transnationaleducatedelitestemsfromtheworldwidebeliefthatamasteryofEnglishenablesoneto

workininternationalcontexts(Shin,2006).InJapan,Englishissimilarlyviewedasagatewaytoparts

oftheworldthatwouldotherwisenotbeaccessibletomostJapanesepeople(Matsuda,2002).

TheteachingofEnglishasanInternationalLanguage(EIL)versusthedominantinner-circle

modeltranspiresaninevitabledebateaboutthewayEnglishisportrayed,perceived,andtaughtin

countrieswhereitisneitheranofficiallanguagenorthenativelanguageofthemajority.Kubota(1998)

pointsoutthatTESOLinJapanhascenteredoninner-circleformsofEnglishandpromulgatedwestern

一41一



perspectivesattheexpenseofotherglobalsociolinguisticviewpoints.Matsuda(2002)discovered

thatnearlyalloftheintroductorytextbooksapprovedbytheJapaneseMinistryofEducationwere

basedexclusivelyonAmericanorBritishEnglishwithhardlyanyrepresentationsofEnglishspeakers

fromtheouter-orexpanding-circles.Matsuda(2003)arguesthattheAnglocentricviewofEnglishis

prevalentamongJapanesestudents,andEnglishteachinginJapanisaracedpracticewithpreference

forwhitenativespeakersasteachers.Simon-Maeda(2004)pointsouthownativeEnglishspeaking

teachersfromwesterncountriesarereveredbytheJapaneseas"sacreddispensersofstandard

English"(p.422)"entrustedwithteachingsubjectmatterofconsiderablesociopoliticalvalue"(p.

419).Pennycook(2007),however,questionstheassumptionofnative-speakerauthoritythatunderlies

teachinginner-circlevarietiesofEnglish,whichrelegatesspeakersfromothercirclestoaninferior

positionandunderminestheirabilitytoempowerthemselveswithEnglish.

Theinner-circle-basedcurriculumhasalsobeencriticizedforitsfailuretocriticallyexaminethe

historyandpoliticsoftheEnglishlanguageworldwide.Phillipson(1992)warnsofthedevastating

effectsofLinguisticImperialism,whichtakesplacewhenEnglishsupplantsotherlanguages,resulting

inusersofEnglishaccumulatinglinguisticcapitalwhilenon-Englishusersaredispossessedoftheir

languagesandtheirterritories.Phillipson(2009)arguesthatexercisingthechoiceofwhetherone

shouldlearnEnglishornotisaluxurythattheworld'sunderprivilegeddonotenjoy.Rubagumya(2004)

bleaklyarticulatestheAfricanperspective,inwhichtheneoliberalcapitalistmarkethasreplaced

imperialarmiesinthenewglobalvillagerunbyafewalmightychiefswhoreigneconomicallyand

militarilyovermassesofpowerlessvillagers,givingfalsehopesthateveryonecanhaveequalaccess

toEnglish.Moreover,alackofawarenessofthepotentialpowerstrugglesassociatedwithEnglish

learningandusagemaycauselearnerstointernalizeacolonialisticviewoftheworld(Pennycook,

1998)anddevaluetheirownstatusininternationalcommunicationduetotheirirreversible,peripheral

position(Phillipson,1992).Pennycook(2007)furthercriticizestheWorldEnglishmodelforits

unquestioningdeferencetotheinner-circleasthenorm-providingdefaultposition,renderingnon-

standardvarietiesofEnglishillegitimateoruseless.Internationalunderstandingisoftenemphasized

asanessentialelementofEnglishlanguageteaching,yetthesymboliccolonialismbehindEnglish

teachingcoupledwiththeperceivedillegitimacyofWorldEnglishesmaypreventEFLlearnersfrom

fullyaffirminglinguisticandculturaldiversity(Kubota&McKay,2009).

Incontrast,anEIL-basedcurriculumisdesignedtoaddressthecolonialpast,thepostcolonial

present,andthepowerinequalityassociatedwithitshistory(Phillipson,1992).Morgan(1998)

contendsthatlanguageisusedtoputpeopleintheirplace,andpeopleuselanguagetochange

wheretheyhavebeenplaced.AstheforeignwavecontinuestospreadacrossJapanandmore

Japanesepeopleexperiencelivingabroad(Noguchi,2001),ethnicminoritiesinJapanhavebecome

increasinglyvocal(Mannan&Befu,1991).Kubota(1998)addsthatacriticalawarenessofthe

powerofEnglishalongwithcommunicativeskillsinEnglishcanenablemarginalizedindividualsto
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transformtheirpsychologicalbiasesthroughusing"Englishasaweaponforsocialtransformation"(p.

304).Simon-Maeda(2004)sharestheexampleofa2"dgenerationKorean-JapaneseEFLteacherwho

studiedabroadintheUnitedStatesinordertobecomefluentinEnglishasawaytofightJapanese

discriminationbymasteringthelanguageofthepeoplewhomtheJapaneseadmire.

Methodology

DataCollection

Togaininsightintothecross-culturalperceptionsofnon-Japanesetrilingualstudentswhogrew

upinJapanandarestudyingasfull-timestudentsatJapaneseuniversities,theinterviewerusedthe

methodofcounter-storytelling(Delgado,2000).SolorzanoandYosso(2002)definethecounter-

storyasamethodoftellingthestoriesofpeople(e.g.,minorities)whomaybesufferingfrom

marginalization,whosevoicesareseldomheardandexperiencesnotoftenshared.Itisalsoatool

foranalyzing,challenging,andexposinghiddenformsofracismineverydayinteractionswiththose

whoareracially,ethnically,andsocioeconomicallyprivileged(Ladson-Billings,1999).Simon-Maeda

(2004)suggeststhatstorytellinganalysishasbeenusedtoobservehowspeakersusenarrativesto

displayaparticularversionofselfandtounderstandtheireverydayworlds.OchsandCapps(2001)

identifystorytellingnotonlyasasocialexchangeinwhichinterlocutorsbuildanaccountoflife

eventsbutalsoasatoolforcollaborativelyreflectinguponspecificsituationsandtheirplaceinthelife

historiesofthestorytellers.

Phenomenologicalinterviewing(Seidman,2006)wasthemethodusedforacquiringthe

counter-storiesforthisinvestigation.Thismethodexaminesthelifehistoryofparticipantswiththe

goalofhavingthemreconstructandre-examinetheirexperiencesinthecontextoftheirlivesin

ordertoacquiremeaning.Atotalof27interviewquestionswerearrangedintothreecategories:life

history,contemporaryexperience,andreflectiononmeaning.Theinterviewquestionswerephrased

intentionallyinanopen-endedfashioninordertosafeguardtheresearcherfrominadvertentlybiasing

theparticipants'responses(Moussu&Llurda,2008).

Duetospacelimitations,thetwomostcompellingcounter-storieswillbeexploredforthe

purposesofthisinvestigation.Theparticipantsagreedtovolunteerforthestudyafterinformed

consentwasobtainedanditwasclearlyunderstoodthatpseudonymswouldbeusedtoprotecttheir

identities.Becausetheinterviewerunderstoodthattheinterviewprocesscouldleadparticipantsto

divulgeinformationtheymaylaterregrethavingshared(Kirsch,1999),theywereinformedexplicitly,

bothverballyandinwriting,thattheymaychoosenottoansweranyquestionorevendiscontinuethe

interviewatanytimeiftheyfeeluncomfortableoruneasy(seeAppendix).Bymutualconsent,the

investigatoralsoagreednottorecordtheinterviewbutinsteadtooknotesforlatertranscription.This

wasdonetoensurethesafest,mostconfidentialenvironmentpossiblefortheparticipantstoopenly
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sharetheircross-culturalexperiencesandtheirviewsonlanguagelearningwithoutthefearofbeing

gossipedaboutorjudged.TheinterviewswereconductedentirelyinEnglishintheprivacyofthe

researcher'sofficeduringregularuniversityhours.Theparticipantswereinformedinadvancethatthe

interviewwouldlastapproximately45minutes.However,oncetheinterviewsbegan,eachparticipant

gotintosuchaverbalflowthateachinterviewwasextendedtoapproximatelytwohoursapiece.

TargetPopulation

MikeandRob(pseudonyms)arefreshmenattendingaprivate,co-educationalJapanese

universitylocatedinoneofwesternJapan'slargestmetropolitanareas.AsAsianmales,theyblendin

phenotypicallywiththeirJapanesepeersbutareamongahiddenhandfuloftrilingual,transnational

studentsoncampus.Unlikethetypicalinternationalstudentwhowasbornandraisedinaforeign

countryandisstudyingJapaneseasaforeignlanguageataJapaneseuniversityforasemesterora

year,MikeandRobarebothclassifiedasregularfull-timestudentsattheuniversity.Theybecame

friendsaftermeetingataninternationalconversationclubwherestudentscanplayEnglishgames

andpracticeconversationwithnativeEnglish-speakingstaffandotherstudents.BothMikeand

RobidentifyEnglishastheirthirdlanguagealongwithJapanese(theirsecondlanguage)andtheir

respectiveheritagelanguages(MandarinChineseandTagalogFilipino,respectively).Althoughtheir

childhoodexperiencesgrowingupinJapanbearstrikingsimilarities,theindividualcopingstrategies

theydevisedtoresolvecross-culturalconflictprovideavaluablelensforexaminingtheperceptionsof

thisintriguinggroupofnon-traditionalstudentsemergingacrossJapaneseuniversitycampuses.

Mike(Age20,Chinese)

Mikeisafirst-yearstudentfromShanghai,themostpopulousmetropolitancityinthePRC

(People'sRepublicofChina),whofirstcametoJapanasan11-yearold6thgrader.Tallandbearded,

uponmeetinghimforthefirsttimeheseemsmucholderthanmanyofhisundergraduatepeers.When

askedabouthowhefirstcametoJapan,herecountsthestoryofhowhisfather,aformerchefata

four-starhotelrestaurantinChina,hadbroughthisfamilyovertoJapanayearafterhehadrelocated

tostarthisownChineserestaurant.Mike'sfatherhaddecidedtofollowinthefootstepsofafamily

friendwhohadcometoJapanfiveyearsearlierandsuccessfullymanagedtostartherownbusiness.

WhenaskedabouthischildhoodexperiencesgrowingupinChinabeforehehadcometoJapan,

Mikerecallsalifeofhardshipasastudentatahighly-competitiveelementaryschoolthatwasunder

theauspicesofaprestigiousuniversity.Hesharesaboutthecorporalpunishmenthehadtoendure

fromteacherswhowouldhithimontheshoulderwithasteelrodifhedidnotfinishhisassigned

homework,whichwasalwaystoomuchforanystudenttopossiblycomplete.Herecallstakingtests

everyweekendandhavingtowritereportsof1,000kanji(Chinesecharacters)asaprimaryschool

sth-grader.Healsodescribesinvividdetailthebrutalone-hourcommutetoandfromschoolevery
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dayonanovercrowdedbuswithnoair-conditioningthatwassounbearablypackedthathesometimes

hadtoenterthroughawindowandsitorstandwhereverhecouldfindroom.Thesehardshipsledhis

parents,whomMikedescribesasnon-traditionalbyChinesestandards,tomovetoJapaninsearchof

betteropportunitiesfortheirfamily.Inaddition,hedescribeshowthegovernmenthadsuppressedand

bannednearlyalllocalregionallanguagesfromChinesepublicschools,includinghisfamily'snative

Shanghainese,infavorofstandardBeijingMandarin,thelinguafrancaofthePRC.

Mikebeginstoopenupcandidlyaboutthedifficultieshefacedasa6thgraderfromChinain

hisfirstyearofelementaryschoolinJapan,especiallyhisstrugglestoacquireJapanese,alanguage

hehadneverstudiedpriortohisarrival.Herememberstheinitialkindnessshownbyhisteacher

andsomeofhisclassmateswhohelpedhimtolearnJapanese.Aftersomeobvioushesitation,he

describesinchillingdetailhisfirstincidentwithclassmateswhogangeduponhim.Ittookplaceon

anovernightexcursiontoarinkangakko("schoolinthemountains")withhisteachersandfellow

classmates.Heremembersoversleepingonemorning,soinordertoteachhimalesson,theother

studentskickedhimmercilesslyandlockedhiminthefuton(mattress)closet.Atanothertimeduring

thisfieldtrip,whileeatingdriedChineseplumshespittheseedsoutontothegrass,somethinghe

saysiscommonplaceamongkidsinChina.Unfortunately,thisangeredsomeofhisclassmatestothe

pointwheretheybeganhittinghimuntilhewasleftbloodiedandunconscious.Toaddinsulttoinjury,

histeachersneitheracknowledgedtheincidentsnorpunishedtheoffenders.Whenaskedwhyhedid

nottellhisparentsaboutwhathadhappenedtohimontheexcursion,hesaidhedidnotwantthemto

worryabouthimbecausetheyweretoobusyrunningtheirnewChineserestaurant.Thismarkedhis

initiationintothebrutalworldofthewell-documentedpracticeofJapanesebullyingandharassment,

whichMikehadtoendureonadailybasisuntilhereachedjuniorhighschool.Duringthisdifficult

periodofhischildhood,MikeconfessesthathereallymissedChinaeventhoughtheharshschoollife

therewasoftenunbearable.

Americanshaveasaying,"lfyoucan'tbeat`em,join`em."Afterenteringjuniorhighschool,

Mike'sJapaneseimproveddramaticallyandheusedhisnewfoundlanguageskillstobefriendthemost

powerfulbullyintheschool.TheheadbullyeventuallyacceptedMikeintohisgangofhoodlums

whohadfoundnewtargets(e.g.,Koreanstudents)toharass.Whilethismayseemcowardly,it

providedanemergencyescapefromthephysicalandmentaltortureMikehadtoendureonadaily

basisinelementaryschooltheyearbefore.MikestatesthatalthoughtheassimilationprocessinJapan

eventuallyhelpedhimtoburythenightmaresfromhispast,hestillfeelstauntedmentallywhenever

hehearsJapanesepeoplelaughinginpublic.Onaconsciouslevel,herealizesthattheyareprobably

notlaughingathim,butitstillbringsbackthementalanguishandhauntingmemoriesofbeing

ostracizedandbeatenupbyhisJapaneseclassmates,bullieswhowouldmockhimforbeingChinese

andtherefore"likeachild."

InspiteofthehardshipsheoncefacedasayoungChineseboyattendingaJapanesepublic
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school,MikehasmanagedtomastertheJapaneselanguagetosuchadegreethatoneofhisJapanese

professorsoncepraisedhimasthebeststudentwriterofJapanesehehastaughtinover20years.

MikeboastsproudlyabouthisabilitytowritereportsinperfectJapanesethatare3,000to4,000kanji

long.HealsobragsthathewouldeditandcorrectthewritingofanolderJapaneseex-girl丘iendwho

wasaPh.D.candidate.Havingmasteredthelocalregionaldialect,hesaysthatmostJapanesepeople

havenocluethatheisactuallyChinesewhentheyfirstmeethim.Headmitsthatitstillbothershim

wheneverhehearsJapanesestudentsmakingderogatorycommentsaboutChinaorChinesepeople,so

duetonegativestereotypingheusuallydoesnotrevealhisChineseidentitytoothersuntilhegetsto

knowthemfairlywell.

Withregardstohisuniversitylifeandcareergoals,Mikeisstudyingbusinessadministrationwith

dreamsofbecomingaventurecapitalist.Followinggraduationfromhighschool,withthesupportof

hisparentshetookayearoffinsearchofareasonwhyheshouldinvestthetimeandmoneyneeded

toattendaJapaneseuniversitybecausehereallydidnotenjoystudying.Althoughhehadbeen

rejectedbysomeofthemoreprestigiousuniversitieshehadappliedto,hefeelsthathemadetheright

choicetoattendhiscurrentuniversity.Hepraiseshisfavoritebusinessprofessorwhohappenstobe

veryknowledgeableaboutChina.ThisprofessorbelievesthatChinesestudentsdifferfromJapanese

studentsintheirstrongdesiretobecomesuccessfuland"reachforthesky."Mikeagreesthatbased

onthischaracterizationheisstillverymuchChineseanddoesnotcaresomuchanymoreaboutwhat

othersthinkofhim.Hehasbecomemorevocalespeciallyinhisseminarclassandstateshisopinions

freely,incontrasttomanyofhisapatheticJapanesepeerswhoneverdaretosharetheirownopinions

inclassanddonotseemtocareatallaboutwhattheprofessorhastosay.

WhenaskedaboutwhathewouldchangeabouttheJapaneseeducationsystemifhewerethe

primeminister,hesayshewouldmakeuniversityclassessmallerandcampusesmoreinternational.

HespeakshighlyofaprogressivenewuniversityinTokyowithasmallstudentpopulationof

approximately400students,halfofwhomarefromforeigncountries,yetboastsanoutstanding

internationaldepartmentinwhichJapaneseandinternationalstudentsarerequiredtolivetogetherto

fosterinterculturalcooperation.Heconsidersthisinstitutiontobetheidealmodelforthe21Stcentury

Japaneseuniversitygiventhefactthat100%ofitsgraduatesattainfull-timeemploymentbeforethey

evengraduate.Hestates,however,thathewouldstillrecommendstudyingataconventionalJapanese

universitytootherChinesestudents,thattheymayexperiencethe"realJapan"whilepursuing

theireducation.Aftergraduation,Mikehopestoworkforamid-sizedcompanyinordertogainthe

experiencehewillneedtostarthisowncompany.

Intermsoflanguagelearning,Mikeunderstandsthatmistakesareanecessarycomponentof

learninganyforeignlanguagesohetakesthisapproachtowardslearningEnglish.Hisshort-termgoal

istoimprovehisTOEIC(TestofEnglishforInternationalCommunication)score,whilehislong-

termgoalistobecomeanear-nativespeakerofEnglish.Hefeelsthatthesearerealisticpersonalgoals
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especiallyafterwitnessingaGermanteacher'simpressiveexplanationtohisclassinperfectJapanese.

HefeelsthathisChineseidentitygiveshimanadvantageinlearningEnglishbecauseheisunafraid

ofmakingmistakes,instarkcontrasttohisJapanesepeerswhoaresoworriedaboutusingproper

grammarthatitultimatelyhindersthem丘omimprovingtheirEnglishconversationskills.Whenever

heoverhearsJapanesestudentsmakingderogatorycommentsabouthisChineseaccentedEnglish,he

thinksthattheyarejustjealousofthefactthathespeaksEnglishsowell.However,hedoesknowof

afewJapanesestudentswhocanspeakEnglishbetterthanhedoes,soheworriesthatifhedoesnot

continuetoimprovehisspeakingskills,youngerstudentswillsurpasshimasheapproacheshissenior

year.HehopestostudyabroadforayearatanAmericanuniversitywherehisgoalistotakeregular

courseswithAmericanstudents,notESLclasseswithotherinternationalstudents.

Mikeisalsoinsightfulwhenitcomestoidentifyingvariouscross-culturalphenomena,including

theJapaneseconceptofseishinnenrei,whichmaybetranslatedas"mentalage."Hesaysthatmany

JapanesepeoplelookdownontheChineseandotherAsians,consideringthemtobelowerinmental

age(i.e.,immature).HealsoseesthepaternalisticparallelsbetweentheJapanesefamilyandthe

Japanesecompany.Forinstance,thepresidentofaJapanesecompanyisanalogoustothefatherofa

Japanesefamilyinthatheistheunquestionedleaderandproviderforeveryoneunderhisauthority.

HealsobelievestheJapanesevalueprivacymorethantheChinesedo.

Mikenowenjoysacarefree,happylifeasauniversitystudentinJapan.Heandhisparents

decidedtolegallychangetheirChinesenamestoJapaneseafterbecomingnaturalizedJapanese

citizensafewyearsago.Whileheisproudofhisnewnationalityandname,hestillcannoterasethe

painfulmemoriesthatstemfrombeingatargetofracialviolence.Whenaskedabouttheturbulent

historybetweenChinaandJapan,hestatesthatwhiletheimageofJapanremainsnegativeinmost

placesaroundChina,ChinesepeoplefrombigcitieslikeShanghaidonothatetheJapanesebecause

theyrealizehowimportantJapanistoboththeirlocalandnationaleconomies.Ononehand,he

despisestheubiquitousanti-SinoisminJapanesesocietythatisfurtherfueledbynegativecoverage

bytheJapanesemedia.Ontheotherhand,hepatrioticallysupportstheJapanesegovernmentonmost

politicalissuesinvolvingconflictwithChina.HeblamestheChinesegovernmentforsensationalizing

reCenthigh-prOfileCaSeSSUChaSCOpyrightViOlatiOnS,intelleCtU.alprOpertyinf血gement,theOngOing

SenkakuIslandsdispute,andthedisturbingincidentofaChineseexchangestudentwhowasrecently

indictedinthemurderofaJapanesecompanypresidentwhohadallegedlybulliedhim.Hesaysthat

theissueofidentityiscomplicatedtohimbecausehedesperatelywishestoberecognizedandtreated

asabonafideJapanesecitizen,yetwillneverbeabletocompletelyerasehisChinesepast.Despite

hisongoingidentitycrisisasaChinesestudentstudyingataJapaneseuniversity,hefeelshisChinese

identitygettingstrongerandfeelscompelledtomentorhisChinesekohai(youngerclassmates)to

expressthemselvesmore"aggressively."
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Rob(Age19,Filipino)

Robisafirst-yearstudentwhowasborninManila,thecapitalofthePhilippines.Talland

athleticwithaslicked-backhairstylereminiscentofJamesDean,hestridesintotheofficesportinghis

BeatsObyDr.Dreheadphones.Heprojectsanassuredself-confidencenotcommonlyseenamonghis

Japanesepeers.WhenRobwasstilla2-yearoldtoddler,hisfatherbroughthisfamilytoJapanafter

acceptingapositionasagovernmentambassadorofthePhilippines.Afterafewyearsoflivingin

Japan,RobandhismotherventuredtotheUnitedStatestolivewithrelativesinLosAngeleswhere

heattendedkindergarten.RobisfondlyreminiscentofhisearlychildhoodintheUnitedStateswhen

heandhisfamilygottotraveltomanyofAmerica'smostfamouscitiesincludingLasVegas,Detroit,

andNewYorkCity.HedescribestheUnitesStatesasa"dreamcountry."Hisfatherthendecidedto

bringthefamilybacktoJapanwhenRobwassevenyearsoldandtheyhavebeenlivinginJapanever

since.RobsayshisparentslikeJapanbecauseitismuchsaferthanthePhilippines.

Atthebeginningoftheinterview,whenaskedabouthischildhoodgrowingupinJapan,Rob

initiallystatesthathelikesJapanandhasneverfeltanytypeofcultureshockevenafterhisfamily

movedbacktoJapanwhenhewasayoungboy.However,towardstheveryendoftheinterview

Robreluctantlyconfessesthathetoowasbulliedinthelstgradewhenhefirstenteredhisnew

Japaneseelementaryschool.Heremembershowhewaslabeledgaijin("foreigner"inJapanese)by

hisclassmatesandexcludedfromparticipatinginteamsportssuchasbaseball.Ononeoccasion,

hepunchedandknockedoutabiggerJapaneseboywhohadpickedafightwithhim.Theboythen

ranhomeandreportedtheincidenttohismother.Infuriated,themotheroftheboyconfrontedRob

afterschoolthenextdayandforcedhimtoapologizetohersoninthepresenceoftheirJapanese

homeroomteacher.Robadamantlyrefusedandtoldtheteacherthattheotherboyhadinstigatedthe

fight.Themotherinsistedthatherwell-manneredson"isnotlikethat"andwouldneverstartafight

withanyone.Afterlisteningtobothsidesoftheargument,theteachereventuallysidedwiththehostile

motherwhomaintainedherson'sinnocence.Rob'srefusaltobackdowntothesefalseaccusations

ledotherbulliesatschooltotaketurnsganginguponhimuntiltheytooeventuallygotbeatenup.By

thetimehehadreachedthe2ndgrade,Robhaddevelopedareputationasa"wildboy"bygainingthe

begrudgingrespectofhisclassmateswholearnedtoleavehimaloneorsuffertheconsequences.

AfterattendingthislocalJapaneseelementaryschooluntilgrade6,Rob'sparentsdecided

toenrollhiminaninternationalschoolwhereheattendedbothjuniorandseniorhighschool.He

estimatesthatapproximately90%ofhisinternationalschoolclassmateswereeitherJapanese

ん∫んoん〃訥 びo(``returnees"whohadlivedabroadandthenreturnedtoJapan)or5θ んカワ 〃gα んusei

(internationalstudentsofothernationalitiesincludingChinese,Korean,German,Peruvian,Mexican,

andAmerican).HestatesthatalthoughTagalog(thenationallanguageofthePhilippines)ishismother

tongue,hehasnowattainedgreaterfluencyinbothJapaneseandEnglish.Healsofeelsfortunatethat

hewasabletogrowupinalargecosmopolitancitythatboastsoneofJapan'smostdiverseforeign
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populations.Likemanyofhispeers,healsolovesmusicanddancing,andisabletoenjoythese

activitiesathislocalchurch.

WhileRobinsistshecanspeakJapaneseaswellasmanyofhisJapanesepeers,uponmeeting

himforthefirsttimeheadmitsthatmostJapanesepeoplecanautomaticallysenseheisnotJapanese

becauseofhisdistinctfacialfeaturesanddarkercomplexion.Hestatesthatheisproudofthisfact

anditmakeshimfeelgoodtoberecognizedasnon-Japanese.IndescribingtheJapanesepeople,

Robsaysthattheyaretooshyand"negative"comparedtomostFilipinosorAmericans.Hedeclares

hisallegiancetohisnativecountryandsaysthateverydayhemissesthefriendlypeopleofthe

Philippines,especiallyhisgrandmother.HesaysthatFilipinopeopletendtosmilealotmorethan

Japanesepeoplewhoalwaysseemtolooktired.

Indiscussinghislifeasafull-timestudentataJapaneseuniversity,headmitsthatheisattending

aJapaneseuniversitymainlybecausehismotherfeltthathisEnglishwas"notgoodenough"toattend

auniversityinthePhilippinesortheUnitedStates.Heisstudyinginformationtechnologyathis

currentuniversitybecausehelikescomputersandfeelsthattheseskillsarevitalforthrivinginthe

digitalera.However,histruepassionisgraphicdesignbecauseasachildhewouldenjoydrawing

t-shirtdesigns.WhileheappreciatesthefactthatJapaneseuniversitystudentshavealotoffreetime,

hedisdainsthosewhocutclassbecauseofthebeliefpassedonfromhisparentsthatastudentattends

universityinordertostudy,notto"goofof£"Hecategorizeshisyoungercousin,whoishalf-Japanese

andhalf-Filipino,asaperfectexampleofthenotoriouslylazyJapanesecollegestudentwhorarely

attendsclassbecausethesystemtacitlyallowshimtopassanyway.However,hedoesmentionfinding

afewnewfriendsoncampus,includingMike,whohave"original"personalitiesandseriousdreams

forthefuture,unlikethemajorityof"cookie-cutter"Japanesestudents.Althoughhesometimesfeels

lonelybecausehedoesnotquite"match"orfit-inwithmostofhisJapanesepeersathisuniversity,

inhisfreetimehegetstohangoutwithhisinternationalfriendsfromhighschoolwhonowattend

someofthemostprestigiousuniversitiesinwesternJapanandhavenon-traditionalpart-timejobsas

chefs,dancers,etc.ItisclearfromhisnarrativethatRobhighlyvaluesoriginalityandAmerican-style

individuality,especiallywhenitcomestomakingfriends.Althoughhiscurrentuniversitysituationis

lessthanideal,hedoesnotcarewhatotherstudentsthinkofhim,whichaffordshimthepersonaltime

heneedstopursuehisotherinterests.

Whenaskedabouthisrelationshipwithhisprofessors,Robexclaimsthathehasagreat

relationshipwithhisforeignteachersbutacknowledgesthathisJapaneseprofessorstreathima

bitdifferentlyperhapsbecausetheyknowheisnotJapanese.HeenjoystheEnglishclassofone

foreignteacherinparticularwhoallowsRobtousehisgraphicdesigntalenttodesignEnglish

postersusingOAdobePhotoshopandIllustrator.Healsolikesthefactthatthisclasshastwoother

studentswith"original"personalitieswhoaskalotofquestions,unliketheotherJapanesestudents

whodonotcontributeatalltoclassdiscussions.Overall,heabsolutelypreferstakingclassesfrom
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foreigninstructorsbecausehisJapaneseprofessorsare"crazyboring."Infact,hewouldlovetotake

Englishclassesatleastfourtimesaweek,butbecauseofhismajor,theuniversitydoesnotallow

himtodeviatefromitspre-determinedcurriculum.HeadmitsthatwhilehisEnglishisobviously

betterthanmostofhisJapanesepeersattheuniversity,heisnowherenearthelevelofhisJapanese

returneefriendswhoeasilyscoreinthe900rangeontheTOEIC.Becausemostofhisclosefriends

areexceptionallyproficientinEnglishaswellasthefactthathehasFilipino-Americanrelatives,he

isaccustomedtolisteningtoAmericanEnglishandengaginginconversationwithnativeEnglish

speakers.Withregardstotechnologyusage,hefeelscompletelycomfortableusinghiscomputerand

smartphoneentirelyinEnglish.HisdreamistostudybothEnglishandgraphicdesignineitherLos

AngelesorNewYorkCitywherehecanbaskintheavant-gardemusic,art,andentertainmentscene.

Withhismother'sblessing,hehopestostudyabroadintheUnitedStateswithinthenexttwoyears.

AsforthehistoricalrelationshipbetweenthePhilippinesandJapan,Robrecallshisfather

tellinghimstoriesabouthowtheFilipinopeoplehadsufferedimmenselyatthehandsoftheJapanese

ImperialArmy,whichhadattackedandoccupiedtheircountryduringWorldWarII.Incontemporary

times,though,Robbelievesthatthepoliticalrelationshipbetweenthetwocountrieshasstabilized

althoughitremainsbasicallyneutral,neithergoodnorbad.Moreover,hebelievesthatmostpeople

inthePhilippinesarebetteroffthantheywere7to10yearsagothankstotheeffortsofPresident

Aquinowhohasreallyhelpedthosesufferingfrompovertyintheslums.Heclaimsthatmanyofthe

publicstreetsinthePhilippinesarenowevencleanerthanthoseinJapan.Hejokesthatalthoughhe

isabigfanofboxingchampionMannyPacquiao,whodevelopedhislegendarypugilistskillsinthe

dangerousslumsofManila,hedoesnotthinktheboxerwouldmakeaverygoodpresident.

Intermsofcross-culturalexchange,RobsaysthathewouldprobablynotadviseFilipinostudents

tostudyataJapaneseuniversity.Ononehand,theuniversitiesinthePhilippinesaremuchharder

academicallyandstricterattendance-wisethanthestereotypicallylenientuniversityinJapan,and

therefore,expectationsmaydiffer.Hisparentswarnedhimthatifuniversitystudentsevermissaclass

inthePhilippinestheyareautomaticallykickedout.Ontheotherhand,hesaysthatstudyingEnglish

inthePhilippinescouldbebeneficialtoJapanesestudentsbecauseitismuchcheaperthanstudying

abroadinAmericaorothermoreaffluentwesterncountrieswhereEnglishisspoken.Inadditionto

solidEnglishlanguageprograms,thePhilippinesoffersfunactivitiesforstudentsoutsideofclasssuch

asscubadivingorrelaxingatitsmanybeautifulbeaches.Attheconclusionoftheinterview,Robuses

theterm"destiny"todescribewhatitmeanstobeaFilipinostudentstudyingfull-timeataJapanese

universitysincehegrewupinJapanandisfluentinJapanese.Althoughhesometimeswondersifhe

mighthavebeenhappierpursuinghiseducationinthePhilippinesorintheUnitedStates,heaccepts

thefactthatitwasadecisionthathisparentsfeltwouldbebestsuitedfortheirsoninordertoprotect

himfromthedangerseverpresentintheirnativeland.
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Discussion

PatternsofMarginalization

Althoughspacelimitationspreventdelvingtoodeeplyintoanysinglefacetoftheparticipants'

counter-stories,prevalentthemeswereunearthedthatcenteredonbeingmarginalizedasoutsidersby

Japanesesociety.Suchet(2004)identifiesseveralcopingstrategiesusedbymembersofnon-favored

groupssuchasfeelingasenseofbondingwiththefavoredgroup,tryingtofitinwiththefavored

group,orofferingresistance.Duringeachinterview,aclearpatternofparticipantspinpointinga

specificjunctureorsequenceofeventsintheirearlyyearsmarkedaturningpointintheirself-identity

development.Furthermore,althoughtheirchildhoodexperiencesofbeinglabeledasgaijin(foreigners)

mayoccasionallysurfacetohauntthemonapsychologicallevel,theywereabletotransformthese

narrativesofstruggleintostoriesofempowerment.Eachuseddifferent(albeitquestionable)survival

tacticstodealwithcross-culturalconflictssuchasbullyingandharassment.Furthermore,theinitial

reluctanceonthepartofbothparticipantstoadmitthattheywerebulliedinelementaryschoolmay

beattributedtotheuniversalculturalconditioningthatpreventsmostboysfromadmittinganytypeof

weakness,vulnerability,orvictimization.

Onthesurface,bothMikeandRobseemtohavealotincommon.Forinstance,bothwere

bornindevelopingAsiancountries,buthadtomovetoJapanaselementaryschoolchildren.Both

hadattendedlocalJapanesepublicschoolswheretheywereamongahandfulofminoritychildren

immersedinanativeJapanese-speakingenvironment.InRob'scase,afterattendingaJapanese

elementaryschool,hisparentsenrolledhiminaninternationalsecondaryschoolwithmany

kikokushijo(returnees)whohadspentsignificanttimeinforeigncountries.Giventheirbackgrounds,

bothcouldbecategorizedasfirst-generationL2speakersofJapanesesinceneitherwasborninJapan

norraisedbynativeJapanese-speakingparents.Furthermore,neithercouldclaimanyJapanese

heritage,ancestryorbloodlineage.Inspiteofthesebarriers,bothmanagedtomaintaintheir

respectiveheritagelanguageslearnedthroughtheirparentsathome.

ForMike,hisacceleratedacquisitionofJapanesemayhavebeeninvoluntary,butthisforcedhim

todevelopthediplomacyskillsheneededtoavertracialviolence,evenifitmeantacquiescingtoand

eventuallyjoiningforceswiththeverygangofbullieswhooncepreyeduponhim.Inotherwords,

althoughitmightseemcowardlyonthesurface,hedidwhathehadtodoinordertosurviveinthis

hostileenvironment,whichhisJapaneseteachersignoredandhisparentswereblissfullyunawareof.

Althoughhestillstruggleswithfeelingsofinferiorityandthedeep-rootedfearofbeingridiculedfor

beingChinese,MikefeelsaresponsibilitytomentoryoungerChinesestudentswhomaybestruggling

withsimilarissuesofbeingbulliedorostracizedbyJapaneseclassmates.AsaformerChinesenational

whorecentlyattainedJapanesecitizenship,Miketriestoviewthepoliticalandhistoricalconflicts

betweenhisnativecountryandhisadoptivecountryasobjectivelyaspossiblethroughadialecticlens
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thatcriticallyexamineseachperspective.

Incontrast,Robrefusedtobackdowntobulliesfromanearlyage,andwhilehisdefiancemay

havecosthimsuperficialfriendshipsatschoolandalienatedhimfromhisJapaneseclassmates,these

experiencesmoldedandsolidifiedhisidentityasaproudFilipinonational.Heisself-assured,fully

awareofwhoheisandwherehecomesfrom,andrelisheshisroleasanon-conformistandcriticof

Japanesesociety.Itisobviousfromhiscounter-storythatRobhasinternalizedverylittleofJapanese

cultureintohisself-identity,orarguablynoneatall.HeseemstoviewJapanasasteppingstonetoa

brighterfutureineithertheUnitedStatesorthePhilippines.

BilingualismandSelf-ldentityDevelopment

Festinger's(1957)TheoryofCognitiveDissonancestatesthatcontradictoryattitudesand

behaviorsinlearnersexperiencingidentitychangesmustberesolvedinonewayoranother.Gao

(2007)definesself-identityashowlearnersperceivethemselvesinlightoftheirvalues,abilities,

communicationstyle,andworthinesstobelongtoaparticularlinguisticandculturalgroup.It

remainsunclearwhetherMikeandRobwereabletofullygrasphowexceptionaltheyareastrilingual

universitystudentsinpredominantlymonolingualJapan.BothMikeandRobidentifyEnglishastheir

thirdlanguage,yettheresearcherhadneverobservedanynoticeablesignsofuneasinessordiscomfort

duringtheirnumerousinteractionswithnative-Englishspeakersattheinternationalconversation

clubwheretheymet.Beingtrilingualnotonlyindicatesoralproficiencyinthreelanguages,butthe

abilitytothink,developmultipleperspectives,andcompareandcontrastthoughtprocessesacross

threelanguages(Nero,2006).Furthermore,empiricalstudiesbyBaker(1993)andothersrevealthat

bilingualchildrenmaydevelopcognitiveadvantagessuchasdivergentthinkingandmetalinguistic

awarenessovertheirmonolingualpeers.Attimes,likemostEFLlearnerstheystruggledtocomeup

withtherightwordorphrasetoaccuratelyarticulatetheiropinionsinEnglishduringtheinterview,

yetbothmanagedtocommunicateeffectivelyandfluentlytotheinterviewerintheirthirdlanguage.

InspiteofhavingtoendurepainfulchildhoodexperiencesasminoritylanguageusersinJapan,

bothMikeandRobwereabletodevisestrategiestocombatoppressivesocioculturalforces,while

constructingandreinventingtheirself-identitiesasnon-Japanesestudents.

Norton(2000)contendsthatculturalidentityplaysacriticalroleinsecondlanguageacquisition

andwhetherbilingualismisperceivedasadditiveorsubtractive.Baker(1993)definesadditiveor

productivebilingualismaswhenasecondlanguageandcultureareacquiredwithlittleornopressure

toreplaceorreducethefirstlanguage.Brown(2007)addsthatadditivebilingualismusuallyoccurs

wherethenativelanguageisheldinprestigebyacommunityorsociety,asinthecaseofnative

FrenchCanadianspeakerslearningEnglishinQuebec.Ontheotherendofthestick,subtractive

bilingualismoccurswhenanativelanguageisconsiderednon-essentialordetrimentaltothelearning

ofadominantsecondlanguage(Brown,2007),asevidencedbytheprejudicefacedbythemassesof
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"Spanglish"speakersintheUnitedStates.Althoughbilingualismisoftenoutwardlyvaluedamongthe

mainstreammiddleandupperclasses,Shin(2005)pointsoutthatchildrenfromimmigrantfamilies

areexpectedtoassimilateasquicklyaspossibleintomonolingualEnglish-speakingAmerica,andthe

resultingsocial,educational,andeconomicpressureshavecausedimmigrantchildrentolosetheirLl

capabilitiesatafasterpacethaninpreviousgenerations.EvenamongnationsoftheEuropeanUnion,

whereEnglishissuccessfullylearnedasaforeignlanguage,thelanguagesofimmigrantsareoften

seenasproblemsthatneedtobedealtwithratherthanresources(Phillipson,2009).

Whatthen,mightbethereasonforMikeandRob'sremarkableEnglishproficiencythathas

propelledthemintotheeliterealmofthetrilingualgiventhefactthatneithergrewupwithnative

English-speakingparentsnorhadlearnedEnglishmuchdifferentlyfromotherJapanesestudents?

Obviously,inRob'scasehisparentswereeducatedinthePhilippines,aformerU.S.Territory,and

thereforeprobablyunderstoodthevalueofEnglish,moresothanmoststereotypicalJapaneseparents

whocanbarelyspeakEnglish.ThiswasevidencedbytheirdecisiontosendRobtoaninternational

schoolinordertoimprovehisEnglish.AlthoughRobnevermentioneditexplicitlyduringthecourse

oftheinterview,itislikelythathisparentsraisedhiminabilingualenvironmentinwhichboth

EnglishandtheirnativeTagalog(standardFilipino)wasusedathome.Furthermore,althoughRob

hadonlyspentayearintheUnitedStatesasakindergartener,thisearlychildhoodexperienceclearly

hadapositiveimpactuponhispropensityandmotivationtoacquireEnglishlaterinlifeevenwithin

theconfinesofpredominantlymonolingualJapan.

InMike'scase,heacknowledgesthefactthatalthoughheiscompletelyfluentinJapaneseand

hasrecentlyacquiredJapanesecitizenship,hewillneverbeclassifiedasJapanesebymostJapanese

peoplebecauseofhisChineseancestry.However,hedoesnotfeelhinderedorshackledbyrigid

Japanesesocialnormseither,andexercisesthefreedomtouseEnglishtospeakupinclassand

articulatehisopinions.HeisverycriticalofJapaneseteacherswhotacitlypermitapassivelearning

stylethroughboringlecturesanddiscouragestudentsfromvoicingdissentingopinionsinclass

becauseitmaybeoffensivetoothers.AshebecomesmoresecureinhisidentityasaChinesestudent

whogrewupinJapan,hebeginstocarelessaboutbeingtheproverbialnailthatsticksoutandgets

hammereddowninasocietythatvaluesconformityandsuperficialharmonytosuchanextreme.

HecreditshisrigorousprimaryschooltraininginShanghaiforshapinghispragmaticeducational

philosophy.Incontrasttohisnativecountry,whichhasinfamouslysuppressedtheheritagelanguages

andculturesofitsindigenousminoritygroupssuchastheTibetans(Upton,1999)andtheUygurs

(Bastid-Bruguiere,2001),MikehassuccessfullymanagedtomaintainhisheritagelanguageinJapan.

Furthermore,althoughEnglishhasbeenaccusedoffurtherexacerbatingtheeducationalinequality

ofChina'sindigenousminoritygroupswhoalreadyfacesignificantdisadvantagesinliteracy

development(Lamontagne,1999),MikehasmanagedtothriveacademicallywithintheJapanese

universitysystemandtodevelopadditiveproficiencyinbothJapaneseandEnglish.
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Whatalsodifferentiatesnon-JapaneseEFLlearnerslikeMikeandRobfromtheirJapanesepeers

istheirattitudetowardsownershipofEnglish(Matsuda,2003).Attheonsetoftheinterview,both

proudlyproclaimedthattheyspeakEnglishastheirthirdlanguageandthattheyarestudyinghardin

hopesofattaininggreaterfluencyinEnglish.TheyalsofeelcomfortableadoptingEnglishnicknames,

arelativelyuncommonpracticeevenamongtheirJapanesepeerswhospeakEnglishwell.Mikeand

Rob,moreover,useEnglishasacommunicativetooltocombatJapanesesupremacythroughopen

criticismofthehegemonicforcesthatforcedthemintosubmissionwhentheywereyoungboys

trappedinanunfamiliarculture.Fromtheircounter-stories,itisclearthatbothfindtheirEnglish

classesliberating,oneofthefewrespitesfromascriptedJapaneseuniversitylife.Theirexceptional

abilitytocode-switchatwillacrossthreelanguageswithdiversegroupsofpeopleisnotduetoan

inabilitytokeeptheirlanguagesseparate(Shin,2005),butaproudreflectionoftheirtrilingualself-

identity.Englishaddstotheiralreadyimpressivedegreeoflinguisticcapitalacrossthreelanguages,

analogoustohavingthreedifferenttypesofcurrencyintheirlinguisticbanksfromwhichtheycan

withdrawondemand.Butperhapsthemostimpressivesociolinguisticachievementoftheseyoung

menisthefactthatbothmanagedtomaintaintheirheritagelanguagestoattaintrilingualismin

spiteofthehegemonicforceswithinJapanesesocietythatdevalueorstiflethelanguagesofitsnon-

Englishspeakingminorities(e.g.,BrazilianPortuguese).AsMikeandRobelevatetheirlevelsof

EnglishproficiencyandastheirinteractionswithotherspeakersofEnglishincrease,theywillbeginto

understandmorefullythepowertheEnglishlanguageholdsacrossculturesandcontinents.

LimitationsoftheStudy

Thiscasestudyhasbeenentitled,"ATaleofTwoTrilingualPrinces,"preciselybecauseit

encapsulatesthelifehistoriesofbuttwonon-Japanesetrilingualstudentsfromamid-sizedJapanese

university.Duetothedemographicpaucityoftrilingual,non-Japaneseuniversitystudentswho

havegrownupinJapan,theinvestigatorwashard-pressedtofindparticipantsinterestedinbeing

interviewedforthestudy.Infact,amongauniversitypopulationofnearly5,000students,the

researcherwasacquaintedwithonlyfiveorsixnon-Japanesecandidateswhohadclearlydeveloped

trilingualproficiencyinEnglish,Japanese,andtheirrespectiveheritagelanguage.Somedeclinedto

participateinthestudyforpersonalreasons.Thecounter-storiesofthosewhowereinterviewedbut

wereeitherunableorunwillingtoanswertheinterviewquestionsadequatelyinEnglishwerenot

includedinthestudy.Thesuperficialanswersgivenbysomeoftheintervieweescouldbeattributed

totheinterviewer'sfailuretoestablisheffectiverapportsincehehadhadlimitedcontactwiththese

individualspriortotheinterviews.Giventhedifficultyoffindingevennon-Japanesebilingualswho

couldspeakEnglishfluently,beingabletoidentifyandinterviewtwotrilingualstudentsfromthe

sameuniversitywhowereinterestedinsharingtheirlifehistorieswasanimpressivefeatinitself.

Anotherlimitationofthisstudyisthefactthattheone-shotinterviewswereconductedentirely
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inEnglish--thefirstlanguageoftheinterviewer,butthethirdlanguagefortheparticipants.Ifthe

interviewshadbeengivenoverthecourseoftwoorthreesessionsintheparticipants'nativelanguages

orinJapanese(theirsecondlanguage),perhapstheirresponseswouldhavedifferedsincelanguage

andidentityaresuchinterrelated,inseparableconstructs.Researcherswhoarefluentinthenative

languageoftheirparticipantsandwhohaveaccesstoamorediversepooloftrilingualuniversity

studentswouldbebetterequippedtocarryoutlongitudinalstudiesinJapanorothercountrieswhere

Englishislearnedasaforeignlanguage.

ImplicationsforTESOLProfessionals

ThreeinterventionsbasedontheliteraturearerecommendedforTESOLprofessionalsinJapan

genuinelyinterestedinfosteringaninclusivemulticulturallearningenvironmentforbothJapanese

andnon-Japaneseuniversitystudents.

First,TESOLprofessionalsmustrecognizethepowerthatEnglishwieldsagainstotherlanguages

anddeviseethicalstrategiestohelptheirstudentsattainadditivebilingualism.Kubota&McKay(2009)

arguethatEnglishexerts"invisiblesymbolicpower"(p.616)thatcanbeusedtoeducateandliberate

butalsotoobjectifyanddemean.Li(1998)advocatestheestablishmentofEnglishteachingtheories

andpracticesthathavelocalecologicalvalidityforcountrieswhereEnglishislearnedasaforeign

language.Gao(2007)advocatesproductivebilingualismasaneducationalobjectiveforlanguage

teacherswhomuststrivetocultivateinlearnersanintrinsicinterestinthetargetlanguageandculture

throughproperlyintegratingthesewiththerespectivelanguagesandculturesoftheirstudents.

Phillipson(2009)concursthatimplementingprojectsthatmakeEnglishadditivetootherlanguages

canbuildamoreethicalroadtomultilingualcompetence,providedthatEnglishlearningtakesinto

accountlocalsociolinguisticecologies.Teachers,membersofthecommunity,andfamiliesmusttake

practicalstepstoraiseawarenessaboutaddingEnglishwhilepreservingtheirheritagelanguagesto

ensurethattheirchildrenwillbecomeprofitablybilingual(Miller,2008).

Second,TESOLinstructorsmustidentifytheinequalitiesthatexistbetweenfavoredandnon-

favoredgroupsandevaluateourownpersonalprejudiceandbiasesthataffectourteachingmethods.

HallandEggington(2000)statethatateacher'spersonalvaluesforgedfromalifetimeofsocial

interactionsbecomeanintegralpartofhisorheridentityandshapetheeducationalbeliefsand

professionalpracticesthatdirectlyaffecthisorherstudents'learningcontexts.Canagarajah(1999)

promotescriticalpedagogytoencourageteachersandlearnerstounderstandthateducationalsites

areneverneutral,butratherareshapedbypowerfulsociopoliticalforcescontrolledbytheinterests

ofdominantsocialgroups.Teachersmustalsoidentifyentitlement,whichSuchet(2004)definesas

theprivilegesgiventoafavoredgroupoveranon-favoredgroup,andinvolvesthesubjectivefeeling

ofbeingunmarkedandinvisible.Allowingfavoredgroupstoevadeuncomfortablediscussions

aboutraceandentitlementsimplyconfirmsandreinforcesadiscoursethatdeniestheexistenceof
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differencesamonggroupsandtheconsequentneedtoscrutinizetherootsofsocialinequalitiesandto

generateethicalinterventions(Larson&Ovando,2001).HowsaditistohearJapanesestudentssay

thatJapanisahomogeneoussocietyandthattheyhadneverlearnedmuchaboutminoritiesinJapan

inschool(Hammond,2006).TheshortcomingsofcurrenteducationalpracticesinJapanneedtobe

rectifiedinordertoassistJapanesestudentsindevelopinganawarenessofdiscriminationagainst

foreignerswithintheirownsociety.Thisrequiresthecouragetoturnthepageoncurrentcurriculum

policiesthatpropagatesupremacistattitudesandsustainanoppressivestatusquothroughthe

inferiorizationofotherpeoples,languages,andcultures.

Lastbutnotleast,TESOLadministratorsmuststrivetocreateanauthenticmulticultural

environmentthathighlightsEnglishasanInternationalLanguageusedbynative,ESL,andEFL

speakersaliketoexpressviewpointsofequalvalidity.AnEILcurriculumthatemphasizescritical

multiculturaleducationwouldallowbothstudentsandteacherstoidentifyandboldlyconfront

manifestationsofsocialinjustice(e.g.,racism)onbothanindividualandcollectivebasis.This

approachwouldalsodebunkthemythofEnglishasadistantforeignlanguage,exclusivelyowned

andoperatedbyprivilegedwhiteelitesfrominnercirclecountries.Evenifthedominanttargetmodel

remainsstandardAmericanorBritishEnglish,anawarenessofdifferentEnglishvarietiescanfoster

communicativeflexibilityandhelpstudentsdevelopamorecomprehensiveviewoftheEnglish

language(Chiba,Matsuura,&Yamamoto,1995).AsanewTESOLparadigmemergesforthe21st

century,notonlyarealternativevarietiesofEnglishbecomingacceptableandlegitimate(Scalesetal.,

2006),butnonnativeEnglish-speakingteacherswhohaveundergonetherigorousprocessofattaining

EnglishfluencythemselvesarealsobeingrecognizedforthedistinctadvantagestheybringtoEnglish

pedagogyovernativespeakers(Braine,1999).TheJET(JapanExchange&Teaching)Program,

whichwasheavilycriticizedinyearspastforhiringonlynativeEnglish-speakersfrominnercircle

countries,hasmadeaconcertedeffortinrecentyearstorecruitqualifiedassistantlanguageteachers

fromotherpartsoftheworldinordertoexposeJapanesestudentstoalternativeEnglish-speaking

modelswhomoreaccuratelyrepresentEnglishlanguageusageworldwide.GiventhefactthatEnglish

speakersfromtheouter-andexpandingcirclescomprisewelloverhalfthepopulationofonebillion

Englishspeakersworldwide(Kachru,2005),universitydepartmentsgenuinelyconcernedaboutsocial

justiceandtheworldwideinequalitygapmustreflectthisdiversityintheirfaculties(i.e.,beyondone

tokenposition)ifEnglishtrulyistheworld'spremierinternationallanguage.TheWorldBankGroup

(2014)estimatesthatover3billionpeople,nearlyhalftheworld'spopulationof7.1billionpeople,

subsistonlessthan$2.50USDperday.Itistimefortheinner-circleprivilegedtogivesomeoneelsea

chanceandsharewiththelessfortunatealargersliveroftheprosperitypie.
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Conclusion

AlthoughEnglishhasoftenbeencriticizedasaninstrumentforoppressionusedbywestern

imperialiststocolonizeandsubjugatenon-westernpeoples,itcanalsobeusedtoempowerthe

marginalizedbyequippingthemwithanadditivevoicewithinaglobaldemocracythatintrinsically

questionsauthority.PsycholinguistStevenPinker(2007)identifiesfreedomofspeechasthe

"foundationofdemocracy"withoutwhichcitizenswouldnotbeableto"sharetheirobservationson

follyandinjusticeorcollectivelychallengetheauthoritythatmaintainsthem"(p.323).Inaddition

toJapaneseandtheirrespectiveheritagelanguages,EnglishenablesstudentslikeMikeandRobto

becomefull-fledgedmembersofamoreinclusiveglobalcommunity.

Thepurposeofthisstudyisnottoscapegoatnative-speakersfromJapan,ChinaorAmericawho

maybenefitfromtheexistingstatusquo,nortodemonizeracialmajoritygroupsthathavehistorically

oppressedothers.Peoplehavenocontroloverwheretheywereborn,howtheywereraised,who

educatedthem,orwhotheirancestorswere.Thatisnotmyaim,norisittonursethepsychological

woundsofminoritygroupssufferingfroma"victimmentality"thatusessocialinjusticeasanexcuse

forunderachievement,self-pity,orretaliation.Asaracial/ethnicminorityintheUnitedStates,I

understandhowtemptingitisforthemarginalizedanddisenchantedtoingestvictimhood,acynical

poisonwhichmerelyperpetuatesracism,ethnocentrism,andotherformsofsocialinjustice.However,

acriticaldiscourseanalysisoftheoppressiveforcesinherentwithinthisparticularsociolinguistic

contextmadeitnecessarytoidentifywhatthesehegemonicforceswereandhowthesecouldbe

overcomethrougheducationalintervention.

AsaHawaiianCreoleEnglishspeakerofChinese-HawaiianancestryintheTESOLprofession,

thefactthatIrepresenttwomarginalized,underrepresentedvoiceshasequippedmewiththeability

toempathizeandidentifywithethnicminoritystudents.Thishasshapedmyownself-identityand

positionalityasanEFLeducatorfromHawaii,whereEastmeetsWestandtheborderblursbetween

theinner-andouter-circle.TheillegaloverthrowandannexationoftheKingdomofHawaiiby

awhitesupremacistoligarchy,thelinguisticimperialismthatattemptedtoextinguishtheNative

Hawaiianlanguageandculture,andthereactionaryusageofHawaiianCreoleEnglishbyindigenous

andethnicminoritygroupstounionizeandfightback(seeRohrer,2010)havehadatremendous

impactuponmyownperceptionoftheEnglishlanguageasapotentweaponthatcanracializeand

inferiorize,butalsoempower.TheparadoxicalnatureofEnglishhasalsoinfluencedmycareer

choices,myresearchinterests,andmyinnerstruggletofindmeaninginmyroleasanon-whiteEFL

instructorinahighlyAnglocentricprofession.

Asa4t"-generationAsian-AmericanbornandraisedinmulticulturalHonolulu,Ifeelfortunate

tohavegrownupwithrelatives,neighbors,andpeersofvariousracesandethnicities‐Americansof

Asian,European,African,andNativeHawaiianancestry.Iambynomeanspaintingasaccharineview
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ofHawaiiasaconflict-freeparadisewhereeverybodygetsalong;localsandmainlanderscontinueto

grapplewithprejudice,bigotry,ethnicinequality,andracialtension(seeOkamura,2008).However,

asJapan'sdemographiclandscapeshiftsinlightofitscontinualinfluxofnewcomers,Ibelievethat

politicians,communityleaders,andfelloweducatorsinJapancouldlearnmuchfromstudyingthe

successesandfailuresofHawai`i'sno-nonsenseapproachtomulticulturalism.Inspiteofourracial/

ethnicdifferencesandtheinevitablemisunderstandingsthatarise,thelocalcommunitiesofHawai

`ihavemadeacollectiveefforttotranscendournegativebiasesandstereotypesthroughtolerance
,

humor,andanunwaveringbeliefinanidealisticbutflawed"meltingpot"paradigm.Ifthereisa

societyinNorthAmericathatsurpassesHawai`i'smulticulturalmodelintermsofhowitsuccessfully

managestointegratetheculturesandlanguagesofitsplethoraofnewcomers,itisdefinitelyToronto,

Canada,whichboastsstreetsignsinmorethan30differentlanguages!Multiculturalismcanadd

synergisticvaluetoasocietyifpoliticians,educators,andbusinessleadersembraceitasanasset,not

aliability.

Asthefatheroftwobilingual,biculturaltoddlers,engaginginresearchontheseissueshasbeen

acatharsisformeonadeeplypersonallevel--Ihavehadtostopwritingonnumerousoccasionsto

reflectupontheseimplicationsformyownchildren.Aboveall,likeothernon-Japaneseparentsof

childrenwhodonotfitneatlyintothenarrowmoldofpureJapaneseness,Iamprimarilyconcerned

aboutthesafetyandwell-beingofnotonlymyownchildrenbutofallminoritystudentswhomaybe

sufferinginsilence.Onaprofessionallevel,Ihavehadtoquestionmyownjudgmentswhichareso

predicateduponheuristicbiases(seeKahneman,2011)andmodifymyteachingmethodsinorderto

createamoreoptimumlearningenvironment.Asaninstructor,IconfessthatIcanbecomesomyopic

inattaininginstructionalobjectivesdesignedtoimprovemystudents'conversationalproficiency,

vocabulary,andTOEICscoresthatIbecomeoblivioustothesubtlemanifestationsofinstitutionalized,

epistemologicalracismembeddedwithinuniversityEFLeducationinJapan.Fu(2003)reminds

teachersthatwehavenocontroloverourstudents'educationalbackgroundortheirbirthplace,butdo

havecontroloverhowtoeducatethem.

Hammond(2006)statesthatalthoughcriticalmulticulturaleducationhasproventobean

effectiveformofantiracisteducation,minoritieswhospeakoutagaindiscriminationareoften

dismissedbythemajorityasincessantlywhiningabouttheirsuffering.Bonilla-Silva(2003)

alsoreportsthatscholarswhocriticallyanalyzeraceorpublisharticlesonracismaresometimes

inadvertentlyaccusedofpromotingracialdivisionsandthusbeingracists.Admittedly,attemptsto

publishmyfindingshavebeenthwartedbycriticsinthepast,inparticularanolderJapaneseprofessor

whooncedismissedmyresearchas"unethical,"butrefusedtoofferanyplausibleexplanationswhy.

Welch(2000)arguesthatsocietiesoperateonanethicofcontrolthatseekstoprotectpeoplefrom

anyriskordiscomfortresultingfromuncertaintyorambivalencewhentheyinteractwithotherswho

aredifferent.Acommunicativeethicofriskchallengespeopletoenterintoanunsafe,uncomfortable

一58一



dialogue,toopenthemselvesuptothedifferentideasandvaluesofothers,andtomakethemselves

vulnerablebyengagingintheprocessofmutualchallengeandtransformation(Welch,2000).Ifby

addressingthesevolatileissues,sopainfullyobvioustomanyforeignEFLinstructorsinJapan,Iend

upburningmyownprofessionalbridges,thensobeit.

Nevertheless,overthecourseofmyEnglishteachingcareerinJapanIhavehadtheprivilege

ofbefriendinganumberofenlightenedJapaneseeducatorswhoarekeenlyawareofanddeeply

concernedaboutthealarminghistoricalandpoliticalignoranceplaguingJapan'sapatheticyounger

generation.IdedicatethispublicationtotheseoutstandingJapaneseeducatorswhohaveputtheirown

careersonthelineintheirquestforintellectualhonestyandinspiredmetotacklethesedisturbing

butsignificantissues.AlthoughEnglishhasbeenusedtocolonizeandexploit,itisalsothelanguage

ofliberationanddemocracy,alinguisticweaponlikenootherthatcanempowerthemarginalizedto

speakoutboldlyagainstsocialinjusticeandtofightpeacefullyforequality,asexemplifiedbyGandhi,

King,andMandela.Itishopedthatthisstudywilligniteanimpassioned,honestdebateaboutthereal

strugglesnon-JapanesestudentsfaceinJapan,andthatmyworkasaTESOLprofessionalwillfoster

greaterinterculturalunderstandingandsocialjusticeforall.
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Appendix

InformedConsent:Thankyouforvolunteeringtoparticipateinthisresearchstudy.Thepurposeofthisstudy

istoeducateothersaboutnon-Japanesestudentsstudyingfull-timeataJapaneseuniversity.Yourrealnamewill

notbeusedintheresearchpublicationinordertoprotectyouridentity,sopleaseshareyourhonestthoughts.Ifyou

don'twanttoansweranyofthefollowingquestions,noproblem!Theinterviewwilltakeabout45minutesandthe

interviewerwilltakenotesduringtheinterview.Youmaystoptheinterviewatanytimeifyoufeeluncomfortableor

uneasy.Thankyouagainforyourparticipation!

1 LifeHistory(Howdidyoucometobeanon-Japanesestudentstudyingfu11-timeataJapaneseuniversity?)

-

(∠

丙」

4
.

5

6

7
∬

8

9

10.

Whatisyournationality?

WhydidyoumovetoJapan?Howoldwereyouthen?

WhatwasyourlifelikebeforecomingtoJapan?

HowdidyourfamilyfeelaboutcomingtoJapan?

WhatproblemsdidyouhaveadjustingtolifeinJapan?

Whendidyoufirstexperience"cultureshock"inJapan?Pleaseshareyourstory.

Howmanylanguagescanyouspeak?Whichlanguageisyour"nativetongue"?

HowfluentareyouinJapanese?

Uponmeetingyouforthefirsttime,canmostJapanesepeopletellthatyouarenotJapanese?Explain.

Doyouevermissyourhomecountry?Whyorwhynot?

II.ContemporaryExperience(What'sitliketobeanon-JapanesestudentstudyingataJapaneseuniversity?)

11.WhydidyouchoosetostudyataJapaneseuniversity?

12.Whatareyoustudyingatyouruniversityandwhydidyouchoosethismajor?

13.WhatdoyoulikemostaboutstudyingataJapaneseuniversity?Dislikemost?

14.Doyouhaveanynon-Japanesefriendswhoarealsostudyingfull-timeataJapaneseuniversity?Ifso,how

longhavetheybeenlivinginJapan,atwhichuniversitydotheystudy,andwhatistheirmajor?

15.

16.

17.

18.

19.

20.

21.

22.

Whatisyourrelationshiplikewithyourteachersandotherstudents?

HowisyourEnglishcomparedtomostJapanesestudents?

DoyouhaveanyadvantageinlearningEnglishcomparedtoJapanesestudents?Whydoyouthinkso?

DoyouprefertakingclassesfromaJapaneseprofessororaforeignprofessor?Why?

Doyousometimesfeelthatyouaretreateddifferentlybyyourprofessorsorbyyourclassmates?

Howdoesyouruniversitysupportnon-Japanesestudentswhentheyarefacedwithadifficultsituation?

IfyoucouldchangeonethingabouttheJapaneseuniversitysystem,whatwoulditbe?

Whatwillyoudoaftergraduatingfromuniversity?
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23.

III.

24.

25.

26.

27.

WouldyourecommendstudyingataJapaneseuniversitytostudentsfromyourhomecountry?

ReflectiononMeaning(Whatdoesitmeantobeanon-JapanesestudentataJapaneseuniversity?)

DescribethehistorybetweenJapanandyourcountry.

HowdomostJapanesepeoplefeelaboutyourcountrythesedays?

WhatisthecurrentpoliticalsituationbetweenJapanandyourcountry?

Whatdoesitmeantobea(nationality)studentstudying血ll-timeataJapaneseuniversity?
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